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Preface

The initial thrust for the ensuing work was begun when the author was di-
rector of the M-TEPS program al Concordia College, St. Paul. Concurrent
with the estublishment of this program, he also was working toward a Doctor-
ate at the University of Minnesota under the able guidance of Dr, Clifford
Hooker. In searching for a topic for his dissertation, the decision was made to
focus on various aspects of the M-TEPS program. The result was a thesis en-
titled “An Analysis of an Educational Program for Non-White Students at Con-
cordia College, St. Paul.”

While working on the thesis, it occurred to him that the c\pcrlence gained
at Concordia and the research necessary to complete his paper would be. of val-
ue to other colleges and personnel engaged in the same type of endeavor. The
important viewpoints of seeing what was:done, of insight into the philosophi-
cal thought behind the program and of the suggestions for improvement could
help those sumlarly involved to avoid mistakes as they develop programs of

_their own. -

Many valuable suggestions were offered along the way. The duthor wishes -
to express his appreciation to the following people who gave generously of
their time and effort toward the culmination of this work: Dr. William A.
Pochler, former president of Concordia Collcgc St. Paul, who, with great in-
sight, was the architect who made a dream into a reality; the Concordia staff,
especially Dr. Mueller, Dr. Otte, Dr. Warnke and Dr. Meyer. Not enough can
be said for the generous patience and forbearance which they showed to the’
student initially recruited dnd later to the = #uthor as he pursued this work.

Thanks also are due to publisher and editor Clarence Carter of Challenge Pro-
ductions, Inc., for his patience and helpful suggestions which expanded and
brought into broader focus this entire study.
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Introduction:
A Socio-historical
Background

Blacks on White Camnpuses is primarily a publication of the author’s 1971
doctoral tligsis for the University of Minuesota with a post-doctoral follow-up -
prescriptive chapter. The study focuses specifically on the special Mctropolitan
Teacher Education Program Sclection (M-TEPS) inaugurated for non-White
students in the surnmer of 1968 at Concbrdiwéollcgc, St. Paul, Minnesota, . »

The analytical investigation offers a typical example of how unskilled the ma-
jority of the predominantly White institutions of higher education have been
in meeting the needs of the large number of minority students that they mas-
sively recruited for their campuses, The recruitment evolved out of a sense of
overwhelming guilt following the assassination of the famed civil rights leader
Dr. Martin Luther King Jr. in Memphis April 4, 1968. Inasmuch as Dr. Britts
was the coordinator of the M-TEPS program at Concordia College from 1968-
70, he was in a unique position of having been actively involved from the out-
sct in the programming guidelines. Thus, it is understandable that much of his
study concerns itself with the administrative attempts for program implemen-
tation because the success or failure of any academic undertaking ultimately -
depends un the sensitivity and cooperative support that stems from the institu
tional hierarchy. This is especially important in private colleges where histori-
cally presidential power tends to be more autonomous than consullative.

‘ Knowing, howeverthat-ull-pIESes GTThe oilege were associated in varying

e gretTWith the program, the author did not restrict his questionnaire sam-
pling to the administration but included input fr(nﬁ“;lllc academic and non-ac-
ademic staff (both White), and the recruited M-T‘EI’§;S[Udcnls as wall as the

“adult college-community advisory group as one tool of measurement for his
prescriptive recommendations. The utilization of such:a broad-based sampling
by the author adds t» the intrinsic value of this study for those persons direct-

*ly involved with Black récruitinent on White college campuses. Graphic illus-
trations from these varied population groups give the reader some visual doc-
umentation as a further evaluative tool,

- Maurice W. Britts received his clementary and sccondary education in Al-
ton, lll., where jic wiz born in 1928. He attended Springficld Junior College,

. Springfield, 1lI., and St. John’s University, Collegeville, Minn., receiving his
B.A degree in English fromi the latter institution in 1954, His M.A. degree in
cducational administration from the University of Minnesota followed a high
school tcuchi_nggurccr in St. Louis, Mo., and service in the U.S. Navy during i
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the Korean conflict. Tt was while working towards his doctorate in education-
al administration-sociology from the University of Minnesota that Dr. Britts
directed and evaluated the Concordia College Minority Recruitment Progrant,
Because hie liad held positions as a teacher, counselor and principal, and he
wis the project director of the Minneapolis Public Schools™ Human Relations
Center. besides holding visiting professorships at Concordia College and the
College of St. Thomua. {both in St. Paul), Dr. Britts was highly qualified to
bring the needed extensive multi-educational expertise for an experimental
program involving nunority students, Considering that Dr. Britts’ entire life
had been spent in integrated schools, he could identify personally with what
f.erone Benmnett has described as the " Reading, ‘Riting and Racism™ of our ed-
ucational system, for one can be certain that Black history weck activities or
any other activitics geared to the highlighting of the achievements and contri-
butions of Bluck Americans to western civilization were not then (an maybe
still notypart of the Alton, 1., school curricutum.! Dr. Britts also could
bring to the program certain personal memories of the “overt™ and “covert”
racistn so prevalent in northern integrated communities and a knowledge of
the subsequent socio-psychological damage that already has been done Lo
Black yoaths before any of them enter institutions of higher education—-some-
thing M. M. Freeman, a ~free™ northern Black, in 1859 characterized as a ma-
jor cause for the “depreciation of self-respect in the Colored Child.” This per-
spective statement. it must be noted, was in print before the successful 1954
supreme court school descgregation decision which had been based to a great
extent on this particular concern.® In addition, it should be remembered that
Dr. Britts hitnself had been a Black student at a predominantly White, private,
church college, followed by his graduale stadies at the approximately 96 per-
cent White state University of Minnesota, and that his professional career in-
cluded both teaching and administrative activities in pre- and post-secondz - -
institutions. Knowing that Dr. Britts could empathize personally with the ma-
jority of his subject population, one can better appreciate the author’s rarely
found insights as he presents his recommendations. '

While special recruitment etforts to increase Black students on White cam-
puses reached its ““great pressure push’ during the 1960s, much of what has
happened and still is happening to Black American college students at these
institutions was foreshadowed before the.Civil War. Despite the fact that for-
inal education for Blacks, both “free™ and slave, was severely limited by the
slave sys.em, which affected attitudes and legal structures in the north as well
a8 in the south, a few Blacks did receive their edacation with Whites. For this
reason, Dr. Britts has given the reader a historical overview of Blacks on White
campuses in the first chapter. The graduation of Edward Jones from Ambherst
Celiege Aug. 23, 1826 and John Brown Russwurm from Bowdoin College
Sepl. 6, 1826 offers conclusive evidence that despite the paternalistic and/or
racist obstacles of that era. the ability and deterinination of Black Americans
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for intellectual adv‘xmuncnl as a meuns of sell-improventent for themselves
and their race preceded the post-emancipation freedman schools. 3 That
Edward Jones was a Black student from the slave-holding city of Charleston,
S.C.. where is-father, 8 *freednmn.” was a hotel-keeper and caterer, is

further evidence of Black pride und determination against all odds for intel-
lectual improvement.™ Edward Mitchell, a graduate of Dartmouth College in
1828, is said ““to have been Colored.” Carroll Culier gives a similar type state-
ment concerning a “supposcd Black nutriculating at Western Reserve Univer-
sity in 1832, 6"

/\s might be expected, the lar"c\l antebellum “sprinkling of physical pep-
per” among the White student population was found at Oberlin College:
Blacks répresented five percent of the student body between 1840 and 1860.
According to Charles Wesley, by the time of the Civil War, it was reported
that Blacks were one-third of the students at Oberlin, which included besides
those nunibered among the college student body those of the several prepa-
ratory units.” Oberlin’s establishing policy of admitting students irrespec-
tive of race in 1833 was a radical move on the part of the college founders,
who were part of the anti-slavery movement, Their “liberalism,” which per-
mitted and encouraged Blacks to be involved in the varied s shool activities,

“was. however, suspect by Robert Fletcher, the college’s first major historian,

when he wrote of the “tendeney among certain persous to emphasize the
virtues and intellectual achievements antong their Colored sludcnlq and to
tionize them socially as part of the anti- slavery propaganda.”™ Conxldcrmn
that W. E. Bigglestones’ 1971 study of Oberlin from 1865 to 1940 offers sub-
stantial documentation that (llsur_unm'l‘tory 7m;.,gj,#u§§ sapznd off campus were
the “expected norm™ during those post-emancipation ycars one gets from’
the antislavery enthusiasts an ceric example of the nco-paternalistic 1960 at-
titude toward Blacks that is so often found among the “do-gooders™ and
“curiosity diletante” White academizians.” -

fronically, the most ambitious pre-Civil War push for interracial education
took place at Berea College. located in the heart of pro- slavery Kentucky. The
founders ol the college, radical abolitionists such as Rev. John Gregg Fee (son
of a Kentucky slaveholder who graduated from Lane Theological Seminary,
Ohio), educators John A. R. Rogers (the school’s first principal) and E. R.
Fairchild (president of the college from 1869-89), “insisted that their educa-
tional program must incorporate the tatal equality of the Negro and a fifty-
fifty Tatio of Black and White students.” 10 Although no Blacks were adinitted
to Berea before the Civil War, this liberal theological stance remained an atti-
tude of Rev. Fee's throughout the waning years of slavery, the Civil War years,
and several decades beyond the period of Reconstzuction. Despite pressures
from the Ku Klux Klau_ the policy of total equality (numerically and other-
wise) remained in effect ut Berea College until 1892 when u new president,
William A. Frost, began to concentrate his cmphasis on increasing the number
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of White Southern Appalacians in the school, Until his death in 1901, founder
Fee fuaght to keep the school toits original conynitment to Black students.
but the nutional racial patterns of complete racial segregation, which President
Frost evidently favored, were finalized in 1904 when the Day Law Policy was
pending i the Kentucky Legislatire 1o make the coeducation of races illegal
at Berea ('nllcgc.I 1 did not. lowever. take 1 court order to mike Blacks
aware ol the prejudicial ethos that had conre in greater abundance with the
ascendancy of President Frost. Besides the already established segregation in
living gecomnmodations and the elimindtion of Black students from non-curri-
cular activities, the 18935 refusal by President Frost to grant a professorship to
Berea's only non-White instructor, J. S Hathaway, left uo room for doubt re-
garding their status on that campus, As what seens to have been a conscience-
saving device following the 1904 decision, Berea College officials sent the few
still enrolled Black students to Fisk and other colleges at Berea’s own expense.
With the founding in Berea of Lincoln Institute as o vocational and industrial
school, “mare suituble to the necds of Negroes.” societal myth-building about
Blacks having no need or ability for liberal urts training was achieved.'=
Separate Black colleges, one solution to the prevailing negative White reac-
tions toward Black students on their caiunpuses. had their inception before the
Civil War in non-slaveholding states and. pura-loxically, were established by
Christian denominations. For example. Ashimun Institute (later designated
Lincoln University) was established in Chester County, Pennsylvania, in 1854
by Preshyterians. Wilberfore University was established in 1856 by action of
the Cincinuati Conference of the imegrated Methodist Church in Ohijo with

four Blacks and 20 Whites on ity first board of trustees before it was_trang-.—-

ferred 1o the all-Black African Methodist Episcopal Church in 1863.13 such
ceclestastical action in the “free™ states toward the development of segregated
cducational systems demonstrate how White churchmen and statesimen always
have shifted in their attitudes toward Blacks for political expediency.

Beeause education is a dependent inter-activity unit of the whole culture,
especially reflective of those values to which it is more closely related. Dr.
Britts” study ol the Concordia M-TEPS program cannot be isolated from two
of that school’s prime value forces, mmely (1) its location in the state of
Minnesota. and (2) its relationship with the Missourt Synod church body. A
review of pre-Civil War relationships between Blacks and Whites in the state of
Minnesota shows evidence of racial contradictions prior to its entry as a non-
slaveholding state in 1858, The 1850 census of the Minnesota Territory,

‘whieh was established by Congress March 3, 1849, indicated that out of a to-

tal population of 6,077 only 39 were listed as Black. Although they were a
very small part of the total population (according to lhllﬁg\c!lil_l;\'). Blacks al-
ready had played an buportant role in tie develppent of the state prior to
its territorial period. Geroge Bonga (b. Dufuth, 1802). the-famous fur trapper

w0
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Black family of fur traders, who first scttled in Minnesota in the late 1700s.
Being uent in French. English and Chippewa as well as several other Indian
languages, George Bunga served as interpreter in the Lake Supcrmr region, and
was described in 1856 by a Minnesota Supreme Court judge as a-“man of
wealth and consequence.” 14 He i eredited with completing the 1837 Chippe-
wa Treaty t‘nr Governor Cass that opened the land between the St. Croix and
Mississippi’ rivers to settlement, thereby making possible the immigrant set-
thement of the 1840s. That settiement brought about the population in-
crease required by the U.S. government under the Northwest Ordinance of
1787 for the establishment of a territory, which permitted the settlers to
elect a legislature and to have a non-voting delegate in Congress. It was not un-
til this 1837 treaty that a thriving settlement grow up in St. Paul and Still-
waler, Though slavery was prohibited in the Minnesota Territory as part ol
the Northiwest Ordinance. the institution was already a part of the staic’s his-
tory: Blacks had been brought to Fort Snelling as slaves by army officers us

arly as 1820. The most famous one was Dred Scott, who was brought (o the
fort by Dr. John Emerson, an army physician who was stationed there from
1836 to 1838.15 1y fact. Dred Scott’s wife, Harriet Robinson, was sold to Dr.
Enrerson by Lawrence Taliaferro. a large slaveholder who was associated with
the post as the Indian agent, so l]mt the couple could stay together. In view of
the fact that Fort Snclling was in the region declared free by the Missouri Com
Compromise. the aceeptance and encouragement of slavery at the post offers
one of the many examples regarding racist practices in Minnesota from its pre-
territoriai days.

Though legally considered a **free” state with no laws or restrictions against

ieir entry, there was little, if any, undergronnd colonization activity in Min-

nesota and few opportunities existed for those “free” Blacks or runaway slaves
who might have wapted to settle there, Added to these factors was the well-
known anti-Black sentiment in the territory, The sentiment was s0 uncon-

»ccaled that a Congregational minister in 1858 made it known that he deplored

the fact that southern slaveholders were insultingly briiging slaves to the non-
slave territory, keeping them openly in bondage without “cnough of the noble
blood of Liberation in Minnesota to protest against such outrage.’ 16 Legisla-
tive laws of 1849-1851 and 1853 barred Blacks from voting in all state elec-
tions. thereby making it impossible for them to serve on juries. hold office or
releree in civil cases, The introduction in 1854 of Black laws that would re-
quirc all perséns of color to poust bonds of $300 1o $500 as a “guarantee of
20od behaviour™ was considered in the luwmakers’ opinion necessary to as-
sure that “no Blaek idlers'as represented to be in the slave states”™ would be in
Minnesota because they considered Blacks as a race “on the confines of bar-
barism. ! Throughout the 1850s and especially following the passage of the
Fugitive Slave Act. the issue of slavery and the status of free Blacks was a de-
bated issue at all territorial conventions. The main argument was that “political
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equality would induce thonsands of southern freedmen to enter and subse-
quently promote social equality which altimately lead to'physical intimacy be-
tween the races.™ ™ Thus, it is no sueprise that Minnesota’s historical distine-
ton as having been the first state to ofter troops to the Unjon in the Civil War
{which inclnded 104 Blacks)y would be considered an example of continual in-
consistencies within a region where nny White settlers had broaght ra-
v ciul prejudices with them when coming to the state on business or {or recrea-
© = tional purposes. A protest meeting in 1855 against the Kansas-Nebraska bill
and a territorial convention of the state’s anti-slavery people demanding the
repeal of the Fugitive Shive Act showed that Minnesota’s struggle for state-
hood could not be'exempt from the “free-versus-slave issue™ or of Negro suf-
frage. Many settiers fronn the cast had some abolitionists’ leanings. and those
who already had been actwvely involved in the abolition movement began to
utilize the press and pulpit for their antislavery propaganda. 19
Especially noteworthy was the permanent settlement and founding of s
town near St. Paul in 1855 by the internationally acclaimed Hutchinson Fam-
fly Concert Troupe. =~ This famous group of musicians had included in their
repertoire from their carliest tours (which started in the 1840s) abolitionists’
songs, many of them composed by themselves. Accounts of their numerous
activities (musical and otherwise) on many abolition programs, including those
of William Lloyd Garrisou and Frederick Douglass, were widely written about
in both pro- and antiskavery news journals. The Minnesota town, named for
the singers, became one of the first places in the state to respond to the war
call, although to do so would leave few able-bodied men at home. 1t was evi-
dence that the Hutchinson troupe had had an impact on one Minnesota com-
munity which included at that time settlers from Geriany as well as persons
from the New England states. .
Despite the fact that Minnesota dlslmgmshcd itself in 1868 by granting vot-
ing privileges to Black nuales two vears before the 15th Amendment was
adopted, Blacks in the statg never reached the expected Reconstruction equal-
ity. For this reason. a new statewide organization of Blacks, calling themselves
“Sons of Freedom.” met Jan. 1, 1869 at the Pilgrim Baptist Chuich. St. Paul;
their objective was to promote Black setf-he[p. particularly in jobs and trades.
Pilgrim Baptist Church. the first all-Black-congregation in Mifinesota. was or-
ganized in 1864, following the nanlmn of a group of ex=staves from Mis-
souri, ted by Robert T, Hickman. - ! While the state population increased al-
most 78 percent from 1870 to 1880 (mary of them were imimigrants from
. Scandinavia and Gennany), the 1880 census lists only 1.564 Blucks among
a total population of 780,773, Considering that most jobs Blacks could get in-
volved menial work and the absence of civil rights legislation, one can under-
stand the reluctance of non-Whites to migrate to a place where de facto segre- -
gation was a way of Hife. By the 1880s, one observes a growing protest tradi-
tion among the Minnesota Blacks, with John Quincy Adams. editor of the
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Black newspaper, St. Paul Western Appeal (1887-1922), as one of the state’s
principal civil rights leaders.** 1t was through his leadership and encourage-

‘ment that the state's 1885 Public Accommodation Act was chailenged in

court by William A. Hazel, a visiting Black architect, who had been refused
lodging at two St. Paul hotels (Astoriaund Clarendon) because of his color.
This became the first major test of Minnesota’s civil rights legislation and a
subtle sampling of White community attitides. As one of the lendine » g
gonists for civil rights in the Upper Midwest, Adans, by me

advocated persistent protest. In spite of some social and

notes the formation of several civil rights organizations ! b
Afro-American League in 1889, The request of *Negro i NN
Philips of St. Paul in the mid-1890s for a separate congr n \gcul\s con-
vincingly of the negative race-relations in the state . ni=" Due Lo the

concentration of Blacks into three urban areas, namery, sinne: 1polis, St. P.ml
and Dululh there was created for many decades sociul segregation of the
Black u)mmumly that finally necessitated *“open housing™ demonstrations in-
1958-60 to! brmg, an end to such practices.” 24 Further cvidence that discrimina-
tion in the state remained u continuous l.u.lor affecting Blacks during the
1960s, whu: the census numbered 22,263 Blacks, can be substantiated best
by the need for a 1967 amendment to the 1965 state act against discrimina-
tion in housing 'cmplovmcnl and other public accommodations. This took
place only one year before the Concordia M-TEPS program was initiated, 25
Following a Territorial Act, separate schools were advocated for Blacks by
the increasing influx of pro-slavery and anti-Black groups, causing the St. Pau)
School Board to pass a-resolution in 1857 that “when thirty pupils of African
descent should apply for instruction, the secretary of the Bouard would be au-
thorized to employ a teacher with a salary of thirty-five dollars a month.™?
Though one schuol was established and remained intact until 1868, it seeming-
ly was unsuccessful because Blacks reentered White public schools and attend-
ance at the all-Black school was sporadic. Fhus, the immediate post-Civil War
attempts to enforce that particular pre-statchood act was short-lived as the
state legislature abolished separate schools on the grounds of “color, social pos-
ition, or nationality™ in 1869. Because of educational expenses, only a few
Blacks could attend. This coupled with attitudes of the dominant race further
added to the small number who took advantage of Minnesota's State Equality
Education laws. It can be assumed that most intellectual pursuits by Minne-
sota Blacks were possible for several decades throngh various educational pro-
grams sponsored by the three leading all-Black church congregations in the
Twin Citics. The churches also established literary societies which crossed de-
nominational lines. The teaching of German at St. James AM.E. clireh in the
late 1880s gives some clue concerning the large German Liitlicran population
and the continuing use of that language among German inmmigrants and their
descendants. German, therefore, was to some degree beneficial for Black do-

~

Xv




Rlacks on White College Gonpuses

mestics and common laborers who might {ind ciployment casier to obtain
among that segiment ot the St Paul community it they were able to commu-
nicate to soine degree with the Genman-speaking Minnesotans. Educational ac-
tivities amoung Bliuck congregations were a direct carry-over from antebellum
“edacational uplift™ pructices which had been u major theme in Black religious
thought.=
Aceording to a news item in the Minnesota Spokesman, the first Blacks arad-

uated from a St Paud high sehool in 1883.°8 Though Earl Spangler speaks of

the attendance of Black students on both undergraduiate and graduate levels
during the period from 1885 at the University of Minnesotas it seeus that An-
drcwﬂ)l)lilynrs’ graduation from this institution in 1887 was a first for the

race.~ 7 fronically according to one researcher, Isracl Crosby, one of the origi

nal grotips of Black Tamilies settling in St. Anthony Falls in 1857, suppesedly
amassed an extensive estate and bequeathed it to the University of Minne-
sota.>0 With the influx of Blacks Lo the University of Minnesota came the cs-
... tablishment in 1911 of a nationally affiliated fraternity, Pi Alpha Tau, “for the ..
mutual uplift and benefit of the rucc.""l With the addition of other ull-Bluck. :
Greek-letter organizations from 1919 to 1924, one can safely accept without
question the fact that Black students at the state university were less than de-

sired, especially in oizacademic-activities.

Concordia College, St. Paul. is onc of 16 colleges and seminaries affiliated

with the Lutheran Church-Missouri Synod. Being, therefore, accountable to

that denoninational body. the success or failure of Concordia’s 1968 bold,

new venture into special minority progrimming must to sosme extent be mea-

sured front the church’s organizational structure which historically tends to be
conservative on political and social issues. According to Elton Weishert, a de-
nominational historian. the Lutheran Church-Missouri Synod traces its roots

from the 1838 migration of Saxons into Missouri.>2 In an effort to eseape

what he described as “harassment™ of those orthodox Lutheran theologians

trying to save their church from the growing doctrine of rationalistic thought
developing within Lutheran theology, Pastor Martin Stephen. with some 800

fellow clergyen and laymen: emigrated to America. The state of Missouri

had been selected because its climate und land were similar to that of Saxony.

To avoid further hostility trom the already settled Lutheran German congrega-
tions in St. Louis, then a thriving city, the leaders purchased lund in Perry

County, about 110 miles south of that city. When Stephen’s leadership came

under attack, Carl Ferdinand Walther, a co-founder of the Christian commu-

nity became the acknowledged leader. As one of the founders of Concordia
Theological Seminary, St. Louis, 1839, and founder-editor of Der Lutheraner 11"
in 1844, Walther had made possible communication between the many ortho- .
dox Lutlieran contnunities in America. tnost of which were located in the
midwestern states.>3 Because « questionnaire, cireulated by means of Wal-
ther’s publication, showed u desire among the chureh leaders for the establish-

AVi

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

{ntroduction

ment of a Westere Synod, tive German Evangelical Lutheran Synod of Mis-
souri, Ohio and other states. was formally organized in April 1847, Walther

~ was'elected president. a position he held from 1847 to 1850 and from 1864 to

1874, During these years and afterwards (until his death in 1887). Walther
served as president and as one of the professors of theology at Concordia Semi-
nary, St. Louis, pastored four Saxon congregations there, founded a second
church periodical. Lefue und Welre_ in 1855 und published many theological
books which kept hin. in the forefront as a Martin Luther doctrinal scholar,
tenaciously retaining the Enropean stronghold in the denomination. Num-
erous statements by Walther in 1860 “approving slavery on Biblical grounds”
set the doctrinal tone for racial attitudes within the denomination from its in-
ception because he was rightly ‘considered the “spirie il father™ of that church

body.”™ At the sume time. his di‘sp“ulod leadery! rred a long period of
European domination in the New World ¢he 1w ’

Since the early leaders were ministers v ...l be sucated in German
universities: it is not surprising that amonyg the,. . « projects was the estab-

Hishment of schools to educate future pastors and teachers for their parochial
day schools. With the admittancs in 1872 of the English-speaking Lutherans
of Tennessee into the synod, the first challenge to their insistence on the use
of German as the official theological language became an issuc in the denomi- .

nation. Following this, the svnod explored the possibility of starting niission
work mnong southern Blacks whom they regarded as part of their church’s .
“heathen™ outreach activities.>” Even Black congregations in the north were
at best step-children within the church because they were not able to partici-
pate as full members of the synodical conferences. Despite a breakthrough in
the ueceptance of an English-speaking congregation, use of English in scrvices
among the total church body did not really become widespread until the
1890s when the teaching of English was encouraged in synodical schools so
that the pastors could better serve their increasingly English-speaking
congregations. However, it was not until World War 1 that a final death blow
came to the German versus, English controversy; to keep them from being a
suspect group, the denomination deleted German from its title and removed it
from all letterheads. Schools were forbidden to teach the German language
and the use of German in homes was discouraged. Having officially changed
the synodical name in 1917 became likewise an indication that a1 New World
focus was about to start within the Missouri Synod denomination.

With the establishment of the totally segregated alf-Black Immanuel Luth-
cran College and Seminary at Greensboro, N.C,, in 1905, and having day and
boarding schools associated with their “mission’ congregations, the denoniina-
tion began to have some limited impuact among southern Blacks. The greatest .
success, however, was found in the Black Belt of Alubama where Mrs, Rosa
Young, a Black churchwoman, started several mission schools and congrega-
tional groups in the state.30 I 1944, the name was officially shortened to
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Lutheran Church-Missouri Synod, and with the start of the Lutheran Hour ra-
dio broadeast, membership in the south among Blacks and Whiles experienced
a period of unusual growth. Beginning in 1946, the Missouri Synod was con-
tronted more dircctly at each synodical conference with the race issue because
a resolution at that conference made it possible for Black mission congrega-
tions to becorme members of the synod. Nevertheless, the term “Negro mis-
stons.”™ a continual symbol of their second-cluss status, appears (o have been.
retained until the 1956 convention. .

It was during the 1920s that Andrew Schulze, a White Missouri Synod
minister. started what became for him a persistent commitment for over 50
vears Lo rid the denomination of its racist attitudes; at the same time, he
worked to bring about equality within the church structure itself.37 His book,
My Neighbors of Another Color, a treatise on race relations in the Lutheran
Church-Missouri Synod, published in 1941 was hased on his personal experi-
ences as pastor of all-Bliek ) springfield, 111, (1924-28) and St.
Louis, Mo., (1928-47). i, 4t fe ciembership as a “congregation
of over 700 baptized menibers, consisting largely of the intellectual and upper
class of that race.”38 Because the editorial board of Concordia Publishifig .,
House felt the subject matter treated by Rev. Schulze al the time was “in A
somne cireles controversial,” they deemed it unwise to publish it, though add- ‘
ing “'this does not mecan that the subject should not be discussed.”3? Loans to
Rev. Schulze from four members of his congregation made publication of the
book possible through the Augsburg Publishing firm of Minneapolis. Although
the book was loudly condemned by some synodical officers, it was welcomed
and hailed by Black Lutherans and many White pastors serving Black congre-
gations. Starting with his student days at Concordia Seminary in Springfield,

11, in 1920, Schulze had witnessed and openly chullenged the Christian con-
tradictions reflected in the seminary and in the surrounding community as it
concerned race relations; for example, no Black seminarians were enrolled at
the school and two separate congregations existed in the lown on a segrega-
ted basis. Fle also noted themest unusual practice of non-Black ministers’ fami-
lies being members of Wh ..ongregations in the same town where their hus-
bands and fathers pastorez ie all-Black congregations. He was further con-
cerned that these pastors shesved little,if any, civil rights involvement for
the Bliuck race in general + szmmotionalized with the of civil rights accorded
their own Black members within the commurities in which they served as a
spiritual leader.

As chairman of the general conference of churches in the Black conmuni-
ties from 1930 to 1946, Schulze made several unsuceessful efforts to integrate
the Missouri Synod parochial schools at all levels as well as personally trying
to open doors into the all-White theological seminars for Black male members..—
of his own church, At the same time, he was actively engaged us a civil rights
activist in the community. something he maintained throughout his ministry
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in southside Chicago. 1947-54, before joining the faculty as professor of the-
ology at Valparaiso University in Indiana, a position he held from 1954 to

1968. Along with his teaching duties, hie was editor-in-chief of “The Vanguard,”

a publication of theLutheran Human Relations Association of America. Rec:
ognizing paternalistic “liberalism™ as another form of racism, Schulze con-
demned a 1954 meeting of the synod that met to discuss integration in the
parochial schools “without having Blucks in attendance.™ C While a member
of the Synodical Board of Missions from 1946 to 1952, he » .ithered and pre-
sented statistical data as evidence that salary discrimination was being prac-
ticed against Black clergymen and questioned the fact that the decision being
made by the mission board affecting Blucks involved at one time only Cauca-
sians. For several decades. Andrew Schulze was in the forefront for racial and
theological changes within the Missouri Synod, the high point of his social ac-
tivisin being in 1962 when he was arrested in ;\lb.m) Ga., for his participation
in a civil rights demonstration there.

With lhe founding of Concordia Institute, St. Paul, wn 1893, one can safely

“conclude that there was from' the otitset a conti ity of those ncg ative racial’

attitudes and discriminatory practices towards Blacks that had eminated fr()m
the churel’s founder, Rev. C. F. W. Walther, because Dr. Theodore Bucnger,
the school's first president, was a nephew and student of Walther. 4! Born to

parents who had been part of the Saxon Missouri migration of 1839, it is un-

derstandable that Buenger was thoroughly immersed in the strictest of Ger-
manic Lutheran traditions. When one considers that many of Buenger’s pater-
nal ancestors were Lutheran clergvmen in Suxony, among whorii was Martinu
Buengerus, a signer of the 1580 Littheraa Book of Concord iasre is no doubt
that orthodox Lutheranisnt permy. =60 £ havdesre Buenger’s lie-style and pro-
fessional decisions. Buenger's futhe. wes-ome o6 the first pariskeschool teachers
in the synod and was u teacher at v dndinenl of Immanuel Clurch in Chicago
when Buenger was born (April 26. Q). -4 the age of 13, Theodore Buenger
entered Concordia at Fort Wayne. e, .. sizzore e remained for six years, and
then transferred to Concordia Theovgici :Dessinary, St Louis, where he grad-
uated in 1882, At the time of his zppointmeinitat the newly established school,
he wasjpustoring Zion Lutheran Gasreh, 81, Fa ul. He remained as president of
Concomdia until 1927, though he xesmaieedd » Lazin professor until 1943, re-
s reason, most.-of the already
establiskied conscrvative policies ar agtinudes at Concordia continued with
the second president, Dr. Martin € . <=ier. This was due not-only to the fact
that Dr. Buenger's physical preseni~. “wits on the campus thraughout all but
three ycars of President Grachners g} tivistrative tenure (1927-1946), but be-
causc Gracbner himselt was also a »y ‘\dum‘m of the same synod institutions in
Fort Wayne and St. Louis. 42 Never -+ -+ unfike his predecessor, Dr. Gracb-
uer was not a resident of the state. «;
1910, when he had aceepted 4 teachu. =% i at St. John's College, Win-
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yicld, Kan., and later a professorship in classics at Concordia Colle se. Mitwau-
kee, in-1922. It. therefore, is not surprising that ®resident Grachner, a widcly
traveled orator and highly respected author, would be known in cducational
circles beyond those of the Missouri Synod. It likewise would not be unex-
pected that he would be more objective about the curricutum limitations in a
school which set forth as its ideal ““the attainment of a Christian-Gentle-
nian, 43 Early in his administrative carcer, President Gracbner appointed a
committee to revise the curriculums his aim was Lo seek accreditation by the
North Central Association of Colleges und Secondary Schools. Though he
served Concordia in a presidential capacity during the Depression and World
War I years, Dr. Gracbner had provided for a broader liberal arts background
within the curriculum and initiated plans for the library. While the synod ap-
proved giving morc anthorily to administrators in their parochial schools in
1944, therc is no evidence that Peesident Gracbner made any cffort to alter
the school’s church-controlled policy of expecting Black theological students
to attend the all-Black segregated seminary in Greensboro, N.C.. although
there was an intégrat.d school system in the state of Minnesola, and by

that time the Redeemer Missouri Synod Congregation in St. Paul had accepted
Blacks into its congregation.”

Unlike both his predecessors, Dr. Wiltiam A. Pochler, Concordia’s third
president, was a-native Minnesotan and a 1924 alumnus of the school before
he completed his theological studices at Concordia, St. Louis, in 1929, When
chosen to be the school’s chief administrator in 1946. he was serving as pastor
of Trinity Congregation-Missouri Synod, Minnecapolis, the city from which, ac-
cording to Schulze. a request had been made to the Synodical Confzrence Mis-
stonary Board “tor the estublishment of a cangregation far 1’\chrocs."45 As al-
ready stated, it was not until the 1956 synodical conterence that there was an
evangelical mandate outlawing the cstablishment of any new scgregated con-
gregations within the church: thus, Dr. Poehler at the start of his presidency at
Concordia was not yet forced to deal with what would become in the final
ycears of his administrative tenure a national educational must! So, at the be-
ginning of his presidency, Dr. Pochler’s main administrative thrust was to con-
tinue the efforts of his predecessor in sccuring accreditation for Concordia. Be-
cause the charch board had made a study showing the urgent need for women
teachers in its parochial schools, the synodical conference of 1950 approved
co-education, something Dr. Poehler inaugurated immediately at Concordia.
Inasmuch as Dr. Pochler had completed his master’s degree at the University
of Minnesata and was pursuing the dactorate degree there (somélhing he re-
ceived in 1954), such a dramatic change was probably casier for him than for
those synodical administrators who had nat attended a sccular co-educational
institution, ‘

Because Concordia, St. Paul, had only three presidents in its first 76 years,
considerable continuily in its operationat policies was retained; in fact, ac-
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cording to Reve!’s 1965-66 Guide to Christian Colleges, a “statement of faith
was required of all faculty.” who being in nearly all cases members of the de-
noniination “subscribed to its doctrines and prucliccs."46 Despite this descrip-
tive policy statement, one must not forget that Dr. Poehler’s presidency of 24
years spanned the period of greater openness at the yearly synodical confer-
ences concerning discriminatory practices within the denormination, which to
some extent coincided with the civil rights demonstrations of the 1950s.

Concordia’s 1962 transformation to a four-year college understandably im-
posed some social and educational readjustments on the. dampus. Undoublcdly,
however, the greatest challenge came with Dr. Pochler’s 1968 M-TEPStxperi-
mental program which was being initiated by him at a time when Missouri Sy-
ical controversy. Some indication that Concordia, as a preseminarial liberal
arts college, was never removed totally from the controversy was the replace-
ment of three “moderates™ on the college board of control with “strict conser--
vatives” at the 1975 Anaheim, Calif.. church conference; those elections are
said to have been based on the identification of Dr. Poehler’s successor (Dr.
Harvey Stegemoeller, 1970) and some faculty members’ known alignment
with.rebel “‘moderate” causes.

‘With this glance at the history affecting the campus soual order and aca-
demic arena at Concordia College, St. Paul, a history rooted in centuries of re-
inferced mental preconditioning and miscducation of a/l its campus constitu-
ents. one can better appreciatedDr. Maurice Britts’ timely and vitally needed
publication as it is not a totally is lated “huppghing” for non-While students "~
on White campuses.
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Chapter One

Black Students on White
College Campuses: 1823
to Present |

- On many White college and university campuses across the nation there is a
growing number of minority-group faces being registered in pictures and films
depicting college life. With the campus upheavals of the last few years, it has
becn suspected by many that the presence of Blacks on the campuses has.con-
tributed mightily to the turmoil.

There is a widespread assumption...that a massive wave ofiBlack students is
‘having a malevolent and destructive effect on higher cducatiou...the.wave:is
-mwre like a ripple and the effect...is more salutary than sinister.

As seen in this quote from a recent survey of colleges and’land grant univer-
saries, this assumption has no basis in fact. The truth is that what began:as to-
‘kenism in a real sense before the Civil War even today has not reached.any
;great proportions relative to the racial population percentages.

The first Black gmduatcz»entered Bowdoin College, Maine, in 1826. He de-
sired this formal education solely to prepare himself to be economically sol-
went in his vocationdl choice. His apparently was a sterile, test-tube existence
#y today’s college standards, for nowhere in the literature is found a reference
40 a campus-life involvement in political or social activities.

In some ways, it is too carly to look at the literature of research on minor-
ity recruitment programs because it is only recently that large numbers of
“Blacks have been admitted to previously all-White institutions. Not until the
:push for admission of disadvantaged young people did any significant Black
population appear on college and university campuses. Then, in most instances,
:the term disadvantaged became synonymous with Black Americans. Further,

the available research literature before the 1960s is sparse. That which has
been written after this.decade is heavily laden with exhortative rhetoric.

This isa particularly awkward time to review this research...it is clear that ..
the:admission of large numbers of disudvuntu:ged youths to colleges has been a
matter of high priority {fu1 a very short time.

The authors of the above quotation, in their review of educational:research,
continue the same theme on following pages.

Five or six colleges have a long history of concern for Black youths, but a
substantial effort to increase enrolliment in nominally unsegregated colleges
probably did not begin carlier than the founding of the Natignal Scholarship
Service and Fund for Negro Students in 1949 (Fund, 1956).

! .
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Blucks on ' White College Campuses

The Black studcntl on White campuses, from his first admission to an insti-
tution before’the Civil War to the present, is traced in this chapter. This was
accomplished through available literature.

Before 1865: A Weuak Beginning

Before the Civil War, the prevalent sentiment siong <. dominant race in
America toward Blacks, free or slave, was one of unsegregated separatism. This
was most predomirant among southern Whites, but it found its counterpart
on a grand scale among northern Whites as well. This feeling extended through-
out the social political, intellectual and economic life of the American com-
munity. In essence, higher education was taboo for slaves or freedmen.

The Negro population, however, even in the free northern states, was sepa-
rated froni this intellectual luxury [higher education] not only by a cultural
chasm of formidable ;yoportxons, but by cconomic and social restrictions of a

most compelling sort.

- There were meager exceptions, of course, to this rule. Certain individuals

- managed to acquire a higher education singularly. There was nothing during
this period which remotely resembled a-program for Blacks such as exists to-
day irselected colleges and universities. During this time, those who made.it |

“through the Whitc college academic grist ill were intellectual exceptions’

- to'the Black race, rather than the rule, I

" Among the exceptions was John Russwurm, who in 1826 became the first

Negro college graduate. He attended Bowdoin College in Maine. After gradua-
tion, he was instrumental in beginning the Freedom'’s Journal. This was the
first Negro newspaper in America.

Another exception was John McCune Smith, who was a contemporary of
John Russwurm. Smith was interested in medicine, but was unable to enter
any White American medical schools. He finally went to Scotland to acquire
his medical education.

In his book, The Negro College Graduate, Charles S. Joh nson comments on

the hxghcr-cducatlonal scene prior to 1865.
For twenty yearsafter this [John Russwurm} therc were only seven more
Negro graduates of recognized colleges, and in 1860, at the outbreak of the
. Civil War, there had been but twenty-eight. —
Although select individuals attended White colleges, there wis no géncral
- statement about open racial admission at these colleges. However, one college,
Oberlin, had this fact stated as policy as carly as 1835. .
; In 1835, the trustces established a policy of admitting students “irrespec-
- tive of color,” and Ob_;;rlm came to be the first college to dcularc its instruc-
tion open to- all races.

Notwithstanding the prevailing attitude of the time, there was one interest-
ing experiment relative to the higher education of groups of Blacks. This
scheme, asit was called, was conducted by the African Calonization Socicety..,
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Chapter One
beginning in 1817, It is seported by Carter G. Woodson in The Education of
the Negro Prior to 1861 The purpose was to educate groups of Negroes in
schools the society would establish so that these educated Blacks could tuke
jobs in “civil offices in Liberia and Hayti.”8

" This group’s effort failed mainly because of the opposition from abolition-
ists und free Blacks. “Thiercafter the colonizationists found it advisable to re-
strict their efforts to individual cases.”™?

In this individual effort. they achieved a small measure of suceess, Dr.
William Taylor and Dr. Fleet received an education in medicine in the District

“of Columbiu. Otdiers attended Bowdoin and Dartmouth as well as other recog-

nized institutions of higher learning, but the task was difficult due o the pre-
judice of the time. The following is quoted as an example.

JIn 1858 the Bershire Medical School graduated two colored doctors, who
were gratuitously educated by the American Colonization Society. The gradu-

ating class thinned oul, however, and onc of the protessors resigned becuuse

of their attendance.
Soon it was decided to educate Blacks after they had been settled in Liberiu.
An endowment fund for this purpose was set up.

As to Blucks in the United States, the socicty finally concluded:

Having had such u little to encourage them to expect a general admission in-
to northern institutions. free Blacks and :lbi)lilionisls copcluded that separate
colleges for colored people were neeessary. ' :

From 1865 to 1900: A Few More Arc Added

The admission of Blacks to White higher-cducational institutions during the
preceding period was less than a trickle, tn the years following the Civil War,
the trickle became all but a stagnant quagmire, except for a relatively few
church-oriented establishments, ———

An example is seen in Berea College in Kentucky. which admitted its fresh-
man class in 1869 ~without reference to creed or color.!2 But, its bi-racial
experiment was marred time and again by mob violence and harassment. In
his book. The Evolution of the Negro College, Dwight Oliver Wendell Holmes
writes of this unique case of interracial living.

Berea College is the outgrowth of the work »f one of the most valiant and
persistent of theseagents' 2, and its story is unique in the history of the
American Colleges....On the old soil of slavery it freely admitted White and
colored sludcnm and tayght them in the smine classes without contamination
and reproach. :

Violent mob action followed the opening of Berea College with its forward-
looking riace-relations policy. Through the persistent efforts of its founder,
lowever, peace was restored. “Relieved of the menace of mob violence. the
school moved steadily forward with Negroes and Whites mingled together,
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practically without friction.”!3

This experiment lasted through the age of the Black codes until 1904, when
the legislature of Kentucky ended the bi-racial policy by passing a law that
forbade the mingling of the races in the same department in any institution of
learning. Students and fricnds of the school expressed their sympathy, stating
the law was unjust, but the damage had been done to the apparently harmon-
ious race relatjons ut Berea College. _ , ’

Thus ended one of the few truly integrated institutions of higher learning
during this.period. But, in the larger reality, despite a few institutions such as

~Berea, the seal of segregation remained substantially in practice for a hundred

years after the declaration of non-segregation by Oberlin College in 1835.

Although Blacks literally were discouraged from attending White institu-
tions of higher fearning because of the racial tenor of the times, there were
quite successful moves after the Civil War, with its Ernancipation Proclamation
and large numbers of illiterate ex-slaves, to educate the Blacks. This was done
primarily by establishing segregated schools of higher learning, such as Fisk,
Howard, Hampton Inslitute and others.

They were established in the main by religious bodies and philanthropic or-
ganizations. Holmes, speaking about White Americans and philanthropy,
wriles: ‘ ’

The Negro college was established by the zeal of these same Americans and
their descendants, but for the children slaves. Hence, it origiilglly was, and to

" a considerable extent continues to be, a missionary venture.

Although they were established in the southern part of the country where
the bulk of the Black population resided, a large portion of northern Blacks at-
tended these schools instead of the few White schools of higher learning which
maintained an open-door policy for Black youth. In the south, segregation
was a “legal recruitment” and “a generally enforced social policy.”" * In short,
if" Blacks wanted higher education, these were the colleges they had to attend.
In the north, there were a few White colleges open, but a large number of
Blacks turned their backs on these schools to enroll where they knew they
would be accepted without restriction. '

.From 1900 to 1960: A Gradual Growth

Even with the growth of the Negro colleges, higher education for Blacks
was a thing to be taken lightly, not only by the dominant American racial
group. but also by the Black man himself. According to Charles H. Thompson

in his articte, “The Relative Enrollment of Negroes in Higher Education,”

It was not until the 1920s that Negro higher cduculion was even consider-
ed seriously and not Llllélil around 1930 that Negro colleges enrolled more than
high school students.

As before 1900 there were those few philanthropic foundations and indivi-
4
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duals who were interested in the education of their Black citizens. One such
organization was the Phelps-Stokes Fund of New York City. This organization
undertook a survey of Black education and published a report pertaining to fi-
nances, fucitities and educational achievement. This report pointed up that cd-
ucation was severely segregated during the 10-ycar period from 1910 to 1920.
In the report, there is no mention of Blacks und Whites together in unsegre-
galed schools. OF course, the survey was conducted primarily in Lhc south
where the divergence was most - pronounced.

In one particular statement, the author of the report gives a cluc as to the
relative status of Bluck education in the niinds of some. Briefly, there would
have been no tolerable tevel of education for Blacks if it had not been for the
contributions of a few. .

The striking fucts ascertained in the study of financial support of Negro cd-
ucilion, were hrsl the wide divergencices in the per cupita of public school ex-
penditures for White and colored ehildren, and second, lhc extent to \vlnch
schools for Negroes were dependent upon private aid. ro

Beginning around World War 1. therc was a surge forward an.,ng Blauks to
acquire's higher education not only in southern Negro institutions, but in
northern colleges and unijversities also. The northern percentage was small, but
shows a decided increase.

Between 1914 and 1936 there were conferred upon Negroes 1,476 muaster's
degrees, of which numbcr 1.114 or 75.5 percent were u)nfcrrcd by northern
unlvu\mcs

On a subsequent page. Johnson sustains this percentage increase more dra-
matically.

180 bachelar’s degrees conterred by Negro colleges in 1914 and 2,130 de-
grees in 1936, an increase of 1,083 percent. The corresponding estimates for
the graduates ot,;norlhcrn schools are 57 in 1914 and 281 in 1936, an increase
of 393 percenl.“l

An interesting point is made by Johnson when speaking of Black gradualtes
regai s of the racial type college.

So rapid has been the rate of increase in recent years that there may be
noted more graduates during the eleven-year period from 1926-1936 thun
there were for the entire one hundred-year period prior to 1926.%

In a further statistical breakdown of Black graduates, Johnson observes that
of the 43,821 graduales, only 6.424 (14.7 percent) were graduated from north-
ern colleges, while 37,397 (85.3 percent) were alumni oi Negro collcgcs.2

There is a4 positive assumption that seems feasible concerning the reuson for
the upsurge in Black enrollinent in both southern Negro colleges as well as
White northern colleges. It is that an education is seen in this country, especial-
ly among the downtrodden and particularly among the general populace, as an
avenue for the upward mobile; an education prepares one for a “good” job in

~




Blacks on White College Camnpuses

Jife, where one will be ccnnumlicully solvent. This idea is.so prevalent today in
American society that it needs no legitimation by means of authorship. ‘

This reasoning apparently holds for Blacks on White northern campuses dur-
ing this and the preceding periods, for nowhere m the literature does the idea
ol social aggrundizement for Blacks appear. The only reference i to hard work,
persistence and eventual educational triumph.

Guy B. Johnson, in his article “Desegregation in Southern Higher Educa-
tion,” sketches the major dimensions of desegregation in border states. middle’
states and the deep south states. By 1935, segregation still was ironclad; how-
ever, that year the state court of Maryland ordered the University of Marylancd
Law School to admit Black students on the principle that the state had failed
to provide the sume training for Blacks as for White students.

As the Blacks had found the avenuc to the better lile was through educa-
tion, narticuktrly higher educition, they had found, too, the vehicle by which
they could further that higher education in the south. In 1938, the University
of Missouri was ordered 1o open its doors to Blacks. Then in 1948, a scries of
supretne court decisions opened one state-supported institution after another
in the southern and border states. _

_Prior to 1948, only the-University of Marylaud, West Virginia University,
University of Missouri and three or four church-supported White institutions
had admitted Blacks. Admission through the use of the court decision had
quickened the pace of desegregition in border and middle states. The decp
southern states still dragged tieir heels. By 1954, however, when the supreme
court decision laid aside the separate-but-cqual doctrine concerning public ~ #
schools. there were 25 public institutions and a like number of church and pri-
vate institutions already opened to Blacks.

After this date, the pace of désegregation sped up until in 1964, when 72
percent of the White public institutions were desegregated. Now, in this scc-
tion of the country. Black enrolhment ranges from Yewer than five students in
some integrated schools'to 400 and more in some border states.

Nevertheless, the overall atiendunce of Black students is low in these insli-
Lutions, even with the doors open to them. In his article, Johnson answers this
quandary. He bases his assumption on the social factor.

and his reluctance to expose himself to possible snubs and embarrass-
ments in the integrated colfege situation. But the intimate social world of dat-
ing and of fraternity and sorority membership is:a vg)ra/.dit'fcrcnl matter. Here'
the problems are only beginning to be talked about =™

This quote implies that itis no longer a case of the Black being solely on
campus to get an cconomically useful education, but, if universitics and col-
leges want him on campus, they will have to attend tosthe informal social as-
pect of his education as well as the formal scademic side.

Samucl P. Wigging mentions in his book. The Desegregation Era In Higher
Lducation, Professor Guy Johnson, who had made an extensive tour of deseg:
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Chapter One

regited public colleges in the south in 1953, Uis verdicts were revealing be-
cause the report that followed pinpointed the exact situational context a
Bluck would find himself in, if he enrolled in an integrated college at that time.
This holds true fo: the notth as well as the south. The northern situation will
be explored more in a review of the National Scholurship Service and Fund for
Negro Students. A section ol Professor Guy Johnson's report follows,

In Norman, Oklahoma, indifference appeared to prevail In Stitlwater,
Oklahuma,...oue Negro student became a favorite of the White students. Sev-
eral other Negro students wisre embarrassed, feeling self-conscious due to well-

. intentioned Whites going out of their way to be nice. In Fayetteville, Arkansas,
there were no incidents or clashes, but “social interaction” was reported to be
at a minimum. A randem sa’ :ple poll five years carlier, in 1948, had shown
68 pereent of the students to favor academic desegregation, but most students
opposed desegregation in such social activities as cating together or sharing
rooms,

This same ambiguity, or ambivalence, was shown at the University of Texas
where the prevailing feeling was that “the time for social mixing has not yet
arrived.” (This presumably nicant social dancing.. ) White students arranged a
dunce and invited the Negro students, who declined the invitation, defining
the invitation as a polite, but insincere gesture. The White students had agreed
carlier that if the Negroes aceepted the invitation, they would need to cancel
the dance to avoid external pressures and embarrassment to the institution. At
Louisiitna State University at Baton Rouge, social separateness was maintained,
but most students were "%ié;c"‘lo Negroes rather than grumbling or precipita-
ting unpleasant incidents.=

The above observations were compiled in 1953, That year there were fewer
than 1,500 Blucks enrolled in White schools of higher education in the south.
Of this number, 1,000 were enrolled in public institutions.

Three years before, in 1950, the first southern-wide conference about dis-
crimination in higher education took plice. 1t was sponsored by 225 adminis-
trators and teachers from 116 southern colleges and universitics. This confer-
ence, coming four years before the supreme court decision of 1954, is inter-
esling to nole because it points out that higher-educational leaders knew the
handwriting was on the wall, and wanted to prepare for full-scule desegrega-
tion in their institutions.

‘The beginning of the second half of the 20th century saw a concenltraled
¢ffort on the part of organizations to involve greater numbers of Black youths
in predominantly White institutions of higher learning. They moved in the
direction of placing individual Black students in White colleges and universi-
ties. They still were concerned about the cconomic road upward and paid only
lip service to the informal social and political aspects of college life. Chicf
among these organizations was the National Scholurship Service and Fund for
Negro Students (NSSENS). The vehicle for this organization was the talent
scarch,
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Richard L. Plaut, exccutive vice-chairman of NSSFNS, wrote in Blue Print
for Talent Searching:

The largest and therefore potentially the most fruitful of these underedu-
cated groups is the Negro. Each year roughly 2,000,000 young Americans
reach the age of eighteen; about 500,000 or 25 percent of them go to colleges.
Of these 2,000,000, presumably at least 200,000 are Negroes. But only about
4,000 of the Negro group, or .08 percent, annually enter interracial colleges;
another 20,000 (about 4 percent) enter Negro colleges in the south, where
usually, the cducational advantages are not as great. The best of the Negro
high school graduates simply join the masses of those, who drop out of high
school or never start. <Y

He then proceeda o lay out a plan for involving Black youth in attending
interracial colleges. His data is based on the NSSFNS southern project, which
employed two field directors who visited 45 southern cities in Seplember and
October of 1953 to interview students in 78 Negro high schools in those cities.
The purpose was to seck oul and encourage potential talent from these
schools to attend White colleges that admitted Black youth.

To test the strength of this project, Richard Plaut looked at 523 students
who were admitted to White colleges from these high scheols during the school
years 1953-54 and 1954-55.

In this initial report of 523 stugents, several individual students are men-
tioned in the fo. w-up portion of the study in reference to how they did aca-
demically. Each g-orson mentioned, after a rough start, had achieved well as
far as academics and parlicipation in extracurricular activities were concerned.
The same is true uf the personal adjustment problems relative to Black and
White feelings.

They also made goud personal and social adjustments in their non-segre-
gated colleges. Their records, made under initial uncertainty and with contin-
uous effort, should deeply encourage their school and their fellow students in
the soulh.?‘7

Kenneth B. Clark and Laurence Plotkin, in The Negro Student at Integrat-
ed Colleges, some years later conducted a follow-up study of the progress and
adjustment of 1,519 students, who entered interracial colleges after--as high
school seniors--acquiring some type of counseling or financial assistance from
the NSSFNS organization during 1952 through 1956. This group included the
students previously looked at by Richard Plaut in his study reported in the
Blue Print for Talent Searching.

Clark and Plotkin investigated pic college information, college performance
and post-college adjustment of these students through a survey returned by
509 students. ) )

Although nearly all the students retrospectively judged their college exper-
ience very favorably, there are some indications that the Negro at integrated
colleges faces some racial problems and pressures. There is strong cvidence
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that the least successful academic group is Iess enthusiastic about the favorable
aspects of college than lh(;)gctlcr academic groups and readier to report in-
stances of discrimination,

Unlike Richard Plaut, who does not seem greatly interested in the personal
adjustment factor of the college students, Clark and Plotkin are.

Dating opportunities emerge as a major dissatisfaction in the college life of
these respondents...from comments on the questionnaire, it scems that dating
is more a racial than personal problem. Dissatisfaction is particularly prevalent
in Lollcgzcs with a small Negro population located outside large metropolitan
cenlers.

Lec, in Fraternities Without Brotherhood, offers probably the most provo-
cative, but realistic reason for the small number of Black students in integrat-
ed colleges.

Oue study found that many Negro high school graduates in the north re-
fused to apply to excellent nearby colleges for which they were fully qualified.
They chose southern Negro institulions where they felt the enyironment
would provide a happier, albeit an artificial, social experience.

Enlarging this picture, the book, published in 1955, speaks of fraternity
and sorority admission policies regarding minority groups. Lee wrole, “A large

* number of Negro students avoid fraternity colleges where lhey feel that their

sociul life would be handicapped.”
From 1960 to Present: The Minority Recruitment Programs

The decade of the *60s should be termed the era of the great push toward
more minority groups’ students on the nation’s campuses. In the early *60s,
the push was still on independent talent searching and placement of one Black

~ student here and there on predominantly White campuses.

Richard Plaut continued his work for NSSFNS. In a 1960 article, “Increas-
ing the Quantity and Quality of Negro Enroltment in College,” he reviewed .
and evaluated the work done by NSSFNS as well as other organizations which
had been working-on the same problem. He offered a suggestion for the for-

ward thrust of increazing Black enrollment in colleges. It was similar to the
’50s effort, namely talent searching and putting economic undcrpmnmgs be-
neath deprived children early in life. 2

Although the same type of view was taken in the first quarter of the *60s as
in the ’50s, there was a difference concerning Blacks enrolled in higher educa-
tioa. Three distinct forces were in operation: the supreme court decision of

1954 the action of: the association of colleges and secondary schools in sever-
al association districts of the vanous states; and the gcneral emphasis on qual-
ity in all education.

Even those factors did not produce tremendous results as far as numbers

enrolled were concerned.
While the general trend is for more peoplc to acquire higher levels of educa-

29
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tion. the Negro u)nlmgn& 1y~ nd about one-hallas many students as Whites
into higher education,”

Integration of Blacks it sisher education moved snail-paced forward in
most institutions withom trendous upheavals. In isolated cases, however. an
explosion that reverberuzed s vmnd the world was heard, The Umiversity of
Mississippi is a casc in poit, Tkere, James Meredith sovrght adwnssion, bacizad
by a court order. Violerzz

s preadesd

wseorted by Jodm Deca, - oy ' MeShand and sestalme ~nadls, he wa. ‘
“ollowed by a growp of &~ . d cursing students,”
That action res:.Ited + - nization of R.UL teams .y oz floor ol all
sident residence Tudls, 16 sr st od primary goal was: “Terezcourage James
Meredith to transfer - ses sge where hie woutd be welcome.”>
Not only studentsexp -+ *“ut ousiders invaded the campus. Two men
were killed in the rioting -+ ~ok place. After the riot, Barrett, in his book,
says the campus looked lice . - attlefield after a major confrontation.

The riot and the acliors @i 2 he students prompted Meredith to comment on
his feelings concerning thesyeation. He said, “Most of thazime, [ ain perhaps
the most segregated Negro 1 ne world.”

Although Black swudents = - tyickling onto integrated campuses, the Negro
colleges and universities are deing capacily business. McGrath, in his book,
The Predominantly Negro Colleges and Universities in Transition, makes the
observation that these colleges and universities will be in existence for quite
som# time to come. Newsweek verifies this prediction. “More than half of the
275,000 Bluck undergraduates in the U.S, attend some 111 predominantly Ne-
gro colleges concentrated in the soulh,”37 the national magazine ha. stated.

Very few colleges as carly us 1959 had begun to recruit groups of the disad-
vantaged or “high risk™ students, as they were termed. Most of these students
turned out to be mainly Black high school students from the core areas of
citics.

One program for a group of Black students was conducted at Dillard Uni-
versity in New Orleans, Louisiana, and reported in the Sixty-sixth Yearbook
of the National Society for the Study of Education. 1t consisted of 44 Black
pre-freshimen students from southern states, Alabama, Fiorida, Georgia, Louis-
tuna, Mississippi, Okluhoma, Texas and Virginia. They were given an cight-
week summer orientation and special-help program before their entry into the
freshman year. They took subjects such as reading and mathematics, The sum-
mer sessions “attempted to stimulate self-education and initiative.”"3

In September 1959, 36 of the 44 entered Dillard, a four-ycar program,
with follow-up. In June 1963, 19 of the 36 graduated. This was 53 pereent of - -
those who began,

Gordon and Wilkerson published a book in 1966 on Lompcnsulory educa-
tion for the disadvantaged. in which they stated:
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Current efforts to identin: poter ity sble “degro and other socially disad-
vantaged youth and te help=hen, ez 1 eofllege probe xblx cemstituted one
of the most dynamic t2ndsin . dw (0 7 gl education,”

For their book. thew sentir @ s s ™ uestionnaires to 2131 col-
leges and universities v the 50 *he Uzaswet of Columbia, OfF that
number, 610 responded: 224 1+ iy wees onducting a variety of pro-

grams; 386 reported no form e e cer aram; only 10 pereent suf-
ficiently were aware of disadvante . oaih 1 e inaugurated special activ-
ities.

Of those reporting. most were as -1 a tobe ey small number of Black
students. However, there were some o s tanial e arams.

An example is the student-inspir. ! s eesE T Project €3 at Bowdoin
College (Maine), which undertook : .- U 65 Negro students to Bow-

doin College by the full of 19657

In 1965, cight Ivy League and se Cewes admitted a total of 468

Negro men and women to their fres: s gut, the big emphasis, begin-
ning in 1904, was summer programs: el ‘;‘_hlmi: students to ““bone up™ for

college.

The big impetus for this type of 7
when hundreds of disadvantaged unc
cral weeks studying at some of the ny

~wduring the summer of 1965
hehr school students spent sev-
ms of higher education.

Some of these institutions include.  «elfsvrmuniversities such as Yale,
Dartmouth, Mount Holyoke. Oberlin £ Bruezton as well as local colleges
such as Knoxville College in Tennesse ~%hsiw. arth College in Washington, the
Bronx Community College and Queen..© -+ Community College in New York
City.

The authors conclude their report-or.  pessmistic note:

It is important to note. however, tha: pm,pomondlclv very few oflhe na-
tion's colleges and universities have thus i Hegun to develop compensatory
programs and practices; and most of’ Ll]n)~- that have are serving very small
numbers of disadvantaged students.

Atamother point in their conclusion, Gorden and Wilkerson bemoan the
fact that little or no evaluation of the: prozzansshepun was being conducted.
“It is clear, however. that systematic evalutisr ﬂ <OMmpensatery programs

" and practices in higher education are quiterse: " they stated. +3

In 1966. the Coleman report on equalivevsiaducational oppartunities ap-
peared. Based on data taken from the §96%amznilege enrollment, the report,
published under federal auspices. conclnded gt colleges weremainly Black

. on the_one hand or While on the other. Tiix document concluded that there ..

was really relatively little movement toward full integration of higher-educa-
tion institutions. o
Then, in April 1968. came the assassination of Dr. Martin Luther King Jr." -
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This brought it crisis of the Black student on White campuses Lo a head.
Reviewing the effect of Dr. King's murder on coileges and universities. Ken-
drick and Thomas wroteinan article, it =, .estatdished the acudemic year
1968-6Y as the time wl 2n most institutions mow--d the problems of the dis-
advantaged near the top of their lists of urgent problems.”

In the first comprehensive published report of its kind. Ligerton, rescurch-
ing desegregation and equity for Negroes, surveyed in 1969 100 major public
state universities and lazd grant colleges and national associations of' such in-
stitutions. e received ssable-replies from 80 of them. In this report, it is re-
vealed that two out of avery 100 students, one out of every 100 graduates and
one out of every 100 faulty members are Bluck Americans. Then, he describ-
ed in detail five selected universities—University of Alabama, Rutgers, Univer-
sity of California, Wayne State University and Indiana University--programs
involving Black students. In his conclusion, he wrote:

That the Black presence is long overdue—and still disproportionately small--
can hardly be debated....

Over 11 percent of the nation’s population is Black, yet none of the 80 in-
stitutions has that high a percentage of Black students....

Last year, there were ngore forcign students than American Negroes in our
colleges and universities.*

The preface to this volume contains u very penctrating.and meaningful sen-
tence concerning the involvement of Blacks on intggrated campuses: “It is
clear from the findings of the study that even though legal desegregation is
now established, the larger problem of meaningful integration remains un-
solved.”46

With the advent of groups of recruited Blacks on:campuses in various types
of progrums and with the different manner of receptions, runging from at best
a policy of ignoring them to at worst a policy of harassing them, il was incvi-

table that friction und confrontation should develop.
These confrontations also were:inevituble because the Black students were

no longer content with just getting an education. Instead, they also wanted to
be part and parcel of college life—politicaily, economically and socially.

In 1969, after a survey of Bluck students who had been-recruited to such
cumpuses as Harvard, Sun Francisco i ite, University of Wisconsin and Wayne
State University, Vewsweek reported that Blacks really wanted to be them-
selves us human beings of dignity and worth, enjoying the fruits of un open
campus life. “He doesn’t want to be made into a little middle-class Black Sam-
bo,” the maguzine stated.

At Northwestern University. the Black students staged a sit-in, Monat
wrote about the Northwestern:program, which wus the result of a recruitment
effort since the summer of 1965. There were 124 Bluck students out of a stu-
denthody of 6,400 undergraduates. These Black students took over the uni-
versttv: business office.and barricaded the doors. As has been the case for most
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Black demor - catior this ove was ainied at the admn + on, The vens b,
whichiwere o be D dows sasically to more imvolve i stuee bt e
through vare o ewoand Lol acceptance by thie cotb.

One of the vy 1w evaluat ms of a minority recrus. ot project to ze
printed so far s atzzmnpted by Wessman, Although it wstrictl & cuihene

Cprogram, rather a procollege onentation program. it is severtheless cit o ring,

He took a ook ar i ABC (A Better Chance) Project ar Durtmiouth Colewe
This program had b estabivdsed in 1963 mocooperatic with 21 b
dent secondary sch. Tt essentially a tdent search . scholasign ro-
gram for disadvantuz . high _hool students oriented toward private sdacom.

The program inve . =d o s cnmer transition session. Students wer Tkex
from their home sche st thre e aseries of summer courses o prive iz higls
schools in the fall. Azer high school. the students were enrolled in colleges
such as Durtmouth,

Wessman's study . overs a five-year period from 1963 through 1965, Dus-
ing this period. there was aozrand total of 1.218 students purticipating in the
programy: it also had expanded ta include five colleges and 106 private high
schools as well as cight secondary schools. These schools were-situated in all
parts of the country.

After looking at his data of those entering college following completion of
high school, Wessinan concluded that the attrition rate was too high. Of the
liest enrollees, 20 percent left at the end of the first two years, 26 percent at
the beginning of the fourth year, and only 33 percent entered their freshman
year of college. The Tast percentage represents 24 individuals.

There is no follow.upas fur as college is concerned because there was no
monzy allotted tor s purpose. Wessman concludes, “They might fare La!ter
in demanding collegs.. than students who had not already made suchzu: transi-
tion.™ "

Michael Thelwell. m an article, tells the story of the Ivy League atmosphere
surresnding Cornell University. where the Black students in the programs
armed themselves and occupied campus buildings. in support of six fellow stu-
dents:und a Black studies department at the schoed. The article vividly por-
trays.the frustrations that have permeated Black students secking an education
at integrated volleges. One of the students shouted, “All sho® nufT dislogue
come from the barrell of a gun.“"‘w _

Thelwell penetrates the crux of the problemsithat are flaring up on tie na-
tion's campuses at colleges and umversities which have recruited groups eoff
Blucks.

The notion that this almost lilv-white instituzzon, which had been con-
ceived. structured.and kad funictiened without amy thought to the educwrional
needs of the Black community, would have, to undergo very basic adjustments
il'it were to be really sesponsive to the impractizzd.and psychological needs of
Blacks, was :llvpxgoenll_v «s unthinkable as any seesaus suggestion that Ged
might be Black.
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'
In M 0, the Callese B trance Exammation Bz yreliased a higher-ed-
geation s ev on Y nnston 1 Minority Szudents 5 wern Colleges.”
It reporte - " recen. pers . of colleges in recruitivg aridd carolling minor-

ity stude LR ssponze o the board’s questionsaire were received
from 120 -nior fou: einsezutions in that section of the country.

About ree-fourt s of thee - gnswering reported they woe: ctively involv-
ed ininer g thett mimoring - -nrollment. Due to this zctivity . “there was u-
25 pereer o gain in fresiymian aessority enrollment from 96w - 1969 in mid-
western s or coliegs e ponlents estimated that anotiesr 4% pereent in-
crease wili neattaing. on tyl o702

The rernainder of 12 reno cused on tse various colzzs” recruitment
methods: financial atd rzo oot of students and institute iz changes. There
wis no attemnt to ass= o zcresearch standpoint the acsgicement or retro-
gression of the recruitd st cents. either individually or eeliizstively.

Summary

Thc history of the Zjuck Acnerican in his quest for histe education was
traced in this chapter. Fhe chanter began with the lone Nexrs John Russwurm,
in 1826, who graduated from Bowdoin College, Maine, andzmmded with a re-
stume of present minomy recruitment programs on various cxmpuses.

Up until the 1960s. the emphasis in-integrated colleges was on the indivi-
dual Black student acauiring a coileze education rather thanz group recruit-
ment proc: i Yiet evenitoday, the predominantly Negro colizges enroll the
bulkof the Bluck collegestudents. The main reason scems to be the social as-
pect of college life, which the Biack student can fully participate in at Negro
colleses. Nevertheless, the numtsr of these students attending integrated col-
leges seems Lo be increusing, «.. -

Reaf evaluation and. research on recraitment programs.in reeent years is
quite sparse. That whiciithas bzen written concentrates on tetention and attri-
tion of students. wather than how the pragrant has suceeeded from the total
collegiate standpairi: This is due possités: to the relatively short span of time
these programs hav: *wen in operation.
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Meeting the Challenge of
Change in Modern Colleges
and Universities

During the decade of the "60s. svith its red sKies o: supzmer. wuich furor was
crzated over the absence of minority students on the sation’s ceileze and uni-
versity campuscs. Blicks and other minorities believe=i the rewd 10 success for
them was paved through educational halls of ivy, Thi. piecs it paper at the
end of the trek spelled mulf a chance: without it, they had nc real chanee at &il.
So-called liberal Whites.thought a helping hand in the educarisnal sphere
would promote pride, czerease racial hostility and.help other Americans stand
tall,

The results of similzr thoughts from divergent sources led:to:the establish-

. ment of multifaceted recruitment: programs:at institutionswifihigher learning

acruss the country. In short. during the *60s. minority recrzisiment seemed to
be**the thing to do.” To seek out and bring to the cumpusesiBlacks:and other
non:Whites from the inner cities of Detroit, New York andinneapolis rang
as a battle cry around educational circles. Wherevermon-Wiiites:presented a

tacit willingness for higher education, they were beckoned..lmsome instances.

it- wasn't necessurily a willingness by soft-sell teckmiques, burswholesale coer-
cion by well-meaning Blacks and liberal Whites.

Newspapers and journals were full of accounts:of the recrmitment efforts
being conducted by universities and colleges in vamous parts of the country.
Typical was a review of progress in Minnesota calizees, which appeared-in the
Minneapolis Tribune November 17_ 1968,

His qualifications aren’t imgressive. 2 poor high school education, a failure
to do well on college entrzice- tests and a poverty ackeround are the most
common denominators.

Most likely he has dark skin. Frobably he is a ¥¢+:0. but he could be Amer-
ican Indian or Spanish-American. His home probai, . was a city ghetto, ora
poverty-stricken rural area...”">2

The inception of these raczuitiment progy ms:wed $ighely less thau phenom-
enal, but the published reports analvzing #i-um did noccpasallel theirimpressive

growth rate. The material.about Thesucsesss er-failue of e programs-was con-

spicuous by its absence.
As a person with a guilty.consciencesssututionsof higherdearning began

‘to realize and respond:to-past:injustices:to wppressed people. Moreover, they

. began to acknowledge. the wasted talent, wiwich:had gone untapped. inithe ghet-

toes of the nation. Statementsas that madeby Drake St. Clairbecame biblical
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text in the hands of educational ministers. He pronounced that color ~...often
keeps them [non-Whites| from iaking the kind of significant intellectuziand
social contribution to the national welfare that they might make if they were
White.3

It wasn't that non-Whites had not been adinitted to White colleges and uni-
versitics in the past. They had, but notin great ninnbers. The prevalent theughy
of these schools was that such students would be aceepred, if they met the:es-
isting institutional siundards. Jencks and Riesman elaboruated on these crizaria
for adrmission,

There have been northern White colleges open to Negroes since well besur:

_the Civil War-if the applicant had the proper prepartion. enough money 1o

pay tuition and subsistence and a thick enough skin 10 erdure social isolatine
and occasional slight,

As these students invaded the campuses, college personnel was confronted
with the fact that these newcomers were products of a societal system of re-
jection, oppression, humiliation and intimidation #rom the day they entered
Kindergarten until they graduated from high schooiin many cases, they pos.
sessed a castrated self-image. Further, they became:more (ully aware. as these
non-Whiles strove to enter into academia, that from the moment these indivi-
duals entered the White grade schools. which were expomentssolely of the
dominant cultural pattern of this country, they were tossed into a world of
alienation, with its concomitant exposure Lo strictis Whatse thinding, White val
ucs and While insensitiveness. This dual environmena Bk home and. neigh-
borhood life split in the daylight hours by school—lefit these students frustrat-
ed. culturally castrated and hostile.

With the advent of thcsc students, many schools found lhcy were iumskilled
in mceeting the students’ needs. Administraters balked @t the inffux, maoaned
and cried.for some expertise in dealing with them. Many eduezseors diftmot
realize that these students were just:asiinept in dealing with the monufithic ed-
ucational structure the institutions peasented to thern. ks she sichools.swhich
sought to include these students inte their systems but foilt frusaratiom, these:
swine students possessed a “...trained incapacity lo function ina’bureancns-
tized and industriatized world.">>

In some cases, the institutions established ‘Black stasties: departmesssin mm
effort to cope with what they considered a problem. In:wtier cases, they
sought meaningful dialogue with the surrounding minvs: community. seeks
ing their educational involvement toward effective resolution of what wastfast
becoming a festering abscess, so some:weducators reasoncil..

In the cloak rooms of the colleges. aducators began tesevaluate their teach-
ingfunctions. Al one time, the job of:the educator was:to focus on thesrugti-

‘ments of learning. Now, there was a.new dimensiow Rrexiously, the testbooks

used and the instructions given were beamed teward amii:encompassed:the
White-dominant group in American.socicty. Bur...as the s rmitmemt programs.
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hegan to musliroom. ~he complexion of the schools began to chunge. Those
who had been on the iringes of society began to demand their inclusion into
the Great American “orean, They sought aud demanded recognition: recogni-
tion for their very presence on campus and recognition for those who had be-
fore themtcontribuzed se mucln to help this nation grow to its preseat position.

Although some cducators were threatened by the situation on campus,
others became increasingly aware through these programs that the society is
composed of diverse people trom many cultures. races and creeds. They saw
for themselves that they lived in an American society that was truly multi-eth-
nic: but, more importantly, they saw this was the type of society that their
children would inherit, )

While sonte educators resisted the intruder on campus, others grudgingly
accepted him. Still others opened their educational bags to help. The latter
reasoned that i the future youth would come in contuct more and more with
many and varied citizens, and then it would be imperative that schools begin
to take more than a cursory look at the methods and modes by which they
transimitted socizty’s cultural heritage.

They reasoned all people need to be cognizant of the contributions that
have helped to place America in the position of world leadership. People
should be aware not only of those contributions from the White-domjnant
race. but also et those from the non-White population as well. In this way, all
people would see and -ome to understand that all races, creeds and nationali-
ties have a-sharad stad- > in what has become known as the Great American
Dream. :

To realize the gozit of including all Americans as part of the cultural trans-
mission, these educazors argued. there first must be created a climate in which

seach student, regardizss ot ethnie origin, can realize that he is part of the total
social structure. Secend. conditions must be such that he can learn in an atino-
sphere of pride and dignity.

Based on these premises, they began to build bridges of communication
with their fess understanding colleagues. In some instances, a mutual reason-
ableness was reached. With some firm avenues spanned, they turned their at-
tention to communicating with the intruder. Here, as before, it worked as a
first step in most cases.

These successes solidified in educators what they alrcady knew—that the
art of communication cannot be overemphasized, for it is elementary to the
whole problem of our modern society, Individuals, groups and communities,
who understand a problem, who have a depth of knowledge in the background
of a problem and who have the ability to talk intelligently about a problem,
will find a workable solution.

Of course, these factors presuppose that cach individual, based on his knowl-
edge. is-eurnestly secking u solution, for to possess historical knowledge and a

“depth of understanding requires an individual to give something of himself,
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and the giving of oneself through listening and nn(h.rsl.mdmg> is a basic require-
ment of u)t)d communications.

As the controversy over the intruder continued. educators reasoned that
when cach segment of society fully realized that minorities have contributed
substantially to America a move toward fuller participation by members of all
groups in the mainstream of American life would take place. They insisted
that knowledge of the background and contributions of all people would fucil-
itate a more open acceplanee on the part of the majority. They suggested neg-
ative theories. ignorance of others and half-truths would be substantially re-
duced because there would be the realization that many hands frmn many
Inuds had made America strong, K

These educators knew that resting licavily upon their shoutders was the re-
sponsibility of imparting knowledge that was relevant to these non-White stu-
dents as well as to their own, Consequently, the students would be able to
understand and communicate better within a society that was plagued by so-
ciul upheavals, which were racking eities and spreading ripples of fear through-
out their surrounding communities. Thus. the school men were chullcngcd by
the intruder.

A new vista opened up for some on the campuses. Educators as well as stu-
dents began to know not only more about themselves and their heritage, but
also guined knowledge of others. who nade up the society in which they lived.
In this way. they gained greater consciousness of others as persons of worth
and dignity. All segments of college and university life began to benefit frum
the advent of non-White recruitment programs.

As these recruitment programs struggled to gain some semblance of maturi-
ty. those. working with the intruder on campus found several concomitant
situations that had to be faced. In some, the incoming students had to be of-
fered u measure of emotional comfort and sceurity in their pursuit of normal
interests and relationships. [n nrany cases. they had to bring the student up to
a funetional academic platcau so that he could perform at @ normat or near-
normal level. There was need to help the student develop skills which would
give him self-confidence and a feeling of achievement and self-worth, There
also was the need to bring into proper foeus the role of the school and teacher
and the contribution each makes to the students’ well-being,

Sone college and university faculties had to create an awareness on the part
of the intruder that new patterns of behavior and relationships could be
learned. and that attention and respect could be attained through constructive
activities. Other faculties had to overcome creative inactivity and oppose
negas’ s,

On miany campusces. the student body and faculty underwent substitute cx-

- periences. which-attempted to acquaint themy with the vicissitudes of the in: -~ -

truder’s life style. Human relations conferences, “live-in™ experiences. rap ses-
sions, powcr fabs. to name a few of the vehicles. were conducted to providy in-

(3]
(W]
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sight into the essence of what madc the intruder the person he was. This was
called “trying to waltk in another person’s shoes.” Sometimes thzse artificial
life-style creators worked. In most instances, it formed the illusion without the
lasting effect,

A Model for Minority Recruitment

With the uphieaval on campuses of the '60s centered around the altempt
to include minority groups in the student bodies, the study of one recruitment
program might be enlightening as well as providing a model for future endeav-
ors. This book is about such a program; but, broader than this, it is about the
ingredients that make the meeting of different cultures and life styles a possi-
bility, ’

Concordia College, St. Paul, Minnesota, was typical of most institutions of
higher learning in that Blacks had been admitted for many years, The terms of
such admission were not unlike those described before. However, a special
program for non-White students from socio-cconomically deprived families was
inaugurated at the college in the summer of 1968, An in-depth look at this pro-
gram and the goals it has achieved provides guidelines for techniques and strat-
egics in dealing with minority students on White college campuses. It demon-
strates, oo, how non-White students can deal more cffectively with the educa-
tional structure to the benefit of both,

It was started at a time when school systems of the area were deeply involy-
ed in recruiling minority teachers for their classrooms. The effort on their part
was to provide non-White models of humanity for the youngstudents who fre-
quented the schools. ‘

The goals of the Concordia program were stated in various forms, all of

~ which could be reduced to a single objective: to provide an on-going supply of

minority clementary teachers to serve the Minncapolis-St. Paul seven-county
metropolitan arca. Since this single goal was a long-range one, spanning several
years, the initial study was limited to the investigation of the administrative
problems associated with the first two years of active participation with the
program. A visil six years later by the authors looked at the retention of the
program in terms of how many students graduated, how many dropped out
along the way and individual attitudes of a few students who had been in-
volved.

Because this program was of relatively recent vintage, the initial analysis
was based on (1) the results of u scated four-point check list, which assessed
the feelings toward the program of the students involved, regular Concordia
students, professional staff, non-académic staff, administrators and the pro-
gram’s community advisory group; (2) a comparison of the relationship be-

~tween college grade-point-average forstudentsin the program with ¢onipirable” ™

meusures (o other students at the same level in college; (3) the retention of stu-

~dents involved; and (4) the scores oblained on the A.C.T. test.

ot
o
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In an analysis of suchi a progrium. there were several arzas which mititated
against a full-scale evatuation. 1t is conceivable that these xctors could alter
the concluding results,

The program was operational before this study was comceived, so it was not
possible to devise znd conduct a before-and-after profile. This limitation placed
a burden on the results <@ that there was no way to tell whether attitudes and
vilued priorities were v snificantly different now than they were before.

When the first grous £ 25 students was.rccrueted into this program, there
were too few minority  wdents mnong theweneal studentibody to parallel
this group with a control group. This hampered the study un.that it could not
be positively determined that any of the curricular modiications and other
subsequent aids adopted by the college were of mawre substantial benefit to
these students than the regular college prograny.

One of the admission factors which the collcee looked at before a student
could be admitted formally to the college was tie. A.C.T. test. With the stu-
dents admittedito this program, this test was wwéionly asan indicator. How-
ever. even in this capacity, it had limitations z2s fsr as these'students were con-
cerned because it was representative of the denmeant cultural strain in the
questions asked. This factor feft the lower socio-xconomic individuals wanting
in needed background. The students in this progzum came ill-equipped in their
preparation to have their chances of success in lifedetermined by tests of this
natrce.

Assessing the attitude of those connected witfi the program, an attitude
check list was uscd {see Appendix A). Thismsmument dealt wilh sensitive fecl-
ings, therefore it was conjecture whethertibe respendemts gave their. honest
feelings. The validity of cach response-.cannei-be ascertained.

To avoid misinterpretation of terms used inthermodél discussed, the follow-
ing terms were used as defined here: attitude - manmer.disposition or feeling
with regard to @ person or thing: minority —~a grouprdiffering, especially in race,
religion or ethnie background, from the mujorily of.a-population, particularly
when the difference is obvious and is likely torcause members to be treated un-
fairly: M-TEPS--Metropolitan Teacher‘Edu-ation Pfogram Selection; G.P.A.—
grade-point average; A.C.T.—American College Testing program: culture—the
sum total of ways of living built up by a group of human beings and transmit-
ted from one generation to another; and varizible--apt or Hable to produce a
change.

Summary

Many colleges and universities across:the manion have ewrolled minority stu-
dents in greater numbers in recent years. &n the past, duging various periods,
these students have been admittedisingulardy, if they met the cxisting standards
of the institution. Some colleges and universities have maintained a closed-door =
policy, thus leaving urtapped the talents that reside in theghettoes of this na-
tion.
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A brief description was given ol a model recruitment program, which will
be detailed later. It concerned the non-While recruitinent program for clemen-
tary teachers at Concordia Coflege. St. Paul, Minnesola. It was a program de-
signed to provide continuously a supply of minority clementary teachers for
the seven-county Minneapolis-St. Paul metropolitan area. Because the program
had been operational for only two years, the investigation was limited to the
administrative probleny,. The analysis was based on a four-point attitude-check
list, G.P.A. of students in the prograns, the retention of these students and the
scores they obtained on the A.C.T. test. A later visit to the program delineated
its effectiveness at that time,

~ This model was significant because there had been relatively little published
material analyzing such programs. Further, the study of one such progrim muy
provide helpful guidelines for developing effective techniques and strategics to
involve minority students.on White college campuses and to provide education-
al advantages o these students and the institutions they attend,

This model was limited in that a before-und-after situation was not feasible
when the study was begun. [t also was not possible to set up controlled or
experinrental groups because too few minority students were at the college
when this program was conceived. Another limitation placed an this study
dealt with the cultural-biased fuctor connected with the tests adntinistered to
groups not of the dominant-value structure. A fourth limitation wus the accu-
racy of the attitude check list as a reflection of the true feelitgs of the respon-
dents.
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Chapter Three

i . A Theoretical Background
o for Constructive Change

The schools, in an effort to promulgate their programs in an impartial and
expedient manner, have adopted the functional norms of a bureaucratic organ-
ization. The principles used are the sume as those which govern other modern -
formal organizations.

These distinctive characteristics, according to Max Weber, who first isolated
them, can be condensed into five categories: (1) a clear-cut divisior o3 abor;
(2) a hicrarchical authority structure; (3) a formally esuablished system of

_ rules and regulations; (4) an impersonal-orientation to clients; and (5) official
career status.”" In Weber's ideal-ty pe organization these five principles maxi-
mize rational decision-making and administrative efficiency.

However, as illustrated by Blau and Scott in their study of two welfare agen-
cies, bureaucracies are not always so cffective and efficient as Weber thought.
At times, there are dysfunctional effects at certain levels. For example, Blau
and Scott depict the conflicts that exist between hierarchical authority and
professional competence. Such conflicts have severe overtones for the clients
supposedly served by public ugcncics.57

One of the tenets of an effective burcaucracy is “affective ncutmlity,"58 in
its relationship with the recipients of the output of an organization. The norm
oftentimes leaves the client standing before the organization confused and dis-
illusioned. The client, searching for service, does not know that this “imper-
sonal detachment is designed to prevent the personal feelings of officials from
distorting their rational judgement in carrying out their duties.” 59 The client
only realizes he is not receiving the services to which he feels he is entitled.

The individnal client stands helpless before the powerful bureaucracy, await-
ing decisions that often vitally affect his interests. Greatly concerned with his
case, he sees in it a number of exceptional circumstances that deserve special
(.()nsnderatlon but the impersonal bureaucratic mdc.héécry disregards these and
handles the case simply as one of a general category.

Although the basic components of the hicrarchy supposedly make foran =
efficient and effective organization, to many clients the result is nothing more
than a cold. impersonal machine. This, in turn, causes many to develop tech-
niques for dealing with the bureaucracy, -

An example of this is seen in schools with a student clientele whse parents
are expanents of the American dominant eultural value pattern of performance
and achievement. Because the school is a proponent of this same cultural value
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pattern, the student works hard on his assignments, does well on tests and
shows the proper respect For his teachers. He receives his reward for “playing
the game™ by being allowed to remain behind the “straw curtain™ of bureau-
cracy’s “utfective neutrality.” In short, hie becomes o burcaucrat in the same
mold as his parents and teachers. '

Others fake dedication to these values and give lip service to performance.
tn this manner, they are able to get by. They learn quickly the right words t6
usc. They learn that sitting quictly will yield reasonably good grades.

There are yet other students, who come from howes which do not reflect
this dominant culture value pattern. They literally are deprived in relation to
this value system. When they come face to face with the bureaucratic school
organization, they are awed by its authority structure, its rules and regula-
tions and its many people doing specific tasks. They come with a desire for
knowledge, but receive, instead, the seeming rebuft of the formidablcorganiza-
tion. They have not learned in the sub-society from which they come how to
manipulate the organization. All too goon they become alicnated. They de-
velop hostilities and become foes of the burcaucracy. Elizabeth Douvan speci-
fies the results.

Given a society with certain core values shared by all which emphasize
achievement and success, and given’'certain classes of youth that are deprived
of the means to effectively participate in the struggle for success, three kinds
of delinquent adaptations are possible: (1) criminal: (2) conflict: and (3) re-
treatist subcultures.” '

Students from homes which have an orientation to society similar to that
of the schoots learn quickly how to use the school organization for their own
benefit. Students from homes without this orientation haye s knowledge of
how to deal with the cold, impersonal machine. No one ha. tiken the time to
explain it to them, because no-one in the home understands it. Parent and
child are at a loss to understand the organizationat division of labor, hicrarchy,
rules and regulations. Most ot all, they do not understand the *“affective neu-
trality™ pose held by the employees. In essence, students from culturally de-
prived homes are “naked™ before the awesinspiring, hate-filling bureaucratic
school structire. They are functionless in the bureaucratized socicly.

Subculture of the Socio-Economically Deprived

Before discussing cultural vitlues and the conflict resulting from sub-values
clashing with dominant values. there should be u general idea of the values of
the socio-cconomically deprived. It must be emphasized, however, that cvery
wvitlue described here is not had to the smme degree by all socio-cconomically
deprived individuals, but certain values are inore common than others.

In Black culture, one of the frequent remarks children hear at home is
*They don't care about us Negroes anyway. We are treated as inferiors by
Whites. Look at housing and jobs, for example.” These statements trigger in
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Bluck youngsters the demise of the whole valie concept of perfurmance. They
say to themselves. “Why should | try when they (Whites) will .ot let me suc-
ceed?” Too often in the past and even now many people give credence to this
statement by their actions in dealing with Black youngsters.

~As Leon Festinger has observed, many people believe Negroes to be inferior.

It Negroes are customarily treated as inferiors, then it is because they are
people who are inferior and who should be treated as inferiors. These rational-
izations of behavior receive support from the fact that segregation with all its
invidious connotations .eceives official public sanction. Not only do the “best”’
people avoid social relations with Negroes but the govermpyent, the official
public. sanctions segregation in law and in public policy "~

In general, the values with which deprived children enter the schools may
be summarized as getting by, rather than getting ahead: disorganization, feel-
ings of alienation, emphasis on the reality of today, Japism, hostile with-
drawal, retreatist behavior, violent aggressive behavios and, most of all, hope-
lessness. These value ideas surround the deprived from the time of their entry
into the world. They drink it in from their environment, from remarks as
those mentioned previously, and they sense it from the physical actions of
those about them, both family members and peer-group associaics. By the
time they enter first grade, middle-class children have been neatly socialized
into the dominant American value pattern,

Middle-class parents and teachers teach children that life is a series of hur-
dles which must be jumped, but these parents teach their children, that life is a
series of difficult situations which should be avoided if possible.-

To categorize in one word the concomitant value pattern of:t e socio-eco-
nomically deprived, it would be “being.” They want to live, but they do not
possess the hope that, if they work hard, somewhere there will be a better life -
here on carth. This thought is inherent in middle-class standards. From their
vantage point, the overriding value is little less than maintenance and existence
because these imply hope and “they lack the essential strength of hope.”

People possessing middle-class values are socialized to see life through the
art of achievement. This is buoyed up by internal hope and the factor of ex-
pectancy. They might accidentally reach a high degree of success, if they are
willing to work hard. This is not the case in disadvantaged families because the
parents and friends already have suffered so much defeat at the hands of socie-
ty that they pass the defeatism syndrome to their offspring consciously and un-
cousciously.

To summarize this discussion of the sub-culture of the socio-cconomically
deprived, it should be understood from where theirvalues comne. to cateh a
glimpse of their home life.

Their homes are crowded, tull of disturbance. physically and personally dis-
organized; they do not operate on schedules that pay much attention to
school concepts of time. They luck both belief and achievement.0

(6]
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Domiuant Cultural Value Patterns

The school gains its legitimation from society for its task of preserving, in-
troducing and indoctrinating the voung in the dominant values of the society
of which they are a part. School is the socialization process or mechanical
machine whose input is children, who proceed from grade to grade, being
spoon-fed the ideas that have made a nation great. The output of this mechan-
ical contrivance is children gatvanized with hope for a brighter tomorrow
through hard work, perseverance and a passiondte devotion to responsibility.

These vatues of performance and achievement found their ethos in the Pro-
testunt ethics of Calvinism and their fruition in the harsh life of the American
frouticr. This fertile frontier soil demandead for survival the traits of hard work,
perseverance and devotion to responsibility. The people found that those pos-
sessing these traits did succeed in clearing the land, fighting lhc Indians and
carving out a comfortable, but crude way of life.

These characteristics have survived. from the country’ s briel, harsh carly ex-
istence, and are inculcated as the sine gua non of American society. They find
their preservation in the sehool as one of the legitimized institutions for instill-
ing these values in the young,

* Stermming from these dominant vatues of socicty are certain core modes of
behavior, which help the young internatize effectively these values. Schools
faithfully adhere to these procedures. In school, a student'must exhibit con-
formity, dependence, neatness, organization, non-aggression and delayed grati-
fication. He must show signs of waiting to get uhead by passing tests and com-
pleting assignments. For these traits, he is rewarded by good grades, a word of
praise by the teachers, a gold star and, in the middle-class hoimes, favorable
comments by parents.

The converse is true if the student does not do well in school. The teacher
and his parents speak to him in terms of working harder if he wants to suc-
ceed.

In this way. a student is taught hope, to strive toward a distant goal and to
aim high. He s taught to plan. to erganize and to seek fulfillment later in life.
The dignity-of-work and shoulder-to-the-wheel idioms are expressed frequent-
ty in the sehool setting, '

The students who can internalize these values and put them into practice
huve the best chance of success in an institution geared toward these churacter-
istics. In a nation which encourages all to succeed, what about those who, be-
cause of deprivation, do not subscribe to these values and have difficulty, be-
cause ot background, internalizing them?

Elementary Action System

Talcott Parsons, in his theory of the action system, delineates the properties
of an elementary social action systemn. Basically, it consists of two actors inter-
acting in an envitonment. This is broken down nto tour clements: (1) first
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actor; (2) sccond actor; (3) internal characteristics of the interaction: and #4)
cnvironment or social milicu which the two are interacting within 00

When lhis{is applicd to the culturally deprived. the student is seen as one
person interacting with the school. Both actors, in order to avoid conflict,
should have internalized the same value characteristics. If the norms governing
the actions of both parties were similar, then there would be no need for some
designated interposing variables that would serve to interpret the differences
in values, and to help bring about mutial understanding. The point is that the
educational opportunities in many colleges would not exist, because all stu-
dents would come together in a compatible envirommental context, and the
rules which governed their actions would stem from similar cultural value pat-
terns.

Socio-Cultural Bureaucratic Interaction

Figure I'is a model developed along the lines of Parson’s clementary social
action system. It portrays the individual as an actor interacting with a second
actor, the burcaucratic school structure. Each actor has access to the social-cul-
tural environment of the larger socictal context, because value patterns arc
learned. .

On the one-hand, the school bureaucracy gains its legitimation and accept-
ance in society from being an exponent of the dominant cultural values from
the societal context as deseribed previously.

On the other hand, the individual has been acculturated in the sub-cultural
vithues of his home and inunediatessurroundings. Both the burcaucratic school
and the individual ure committed o their respective value patterns when they
mect. The result is conflict, which stems not only from the dysfunctions of the
bureaucratic school organization. but also from the value patterns which the
organizuation espouses. The zeason for this, using Parsonian theory. is busically
that there has to be a generally agrecd upon norm, which will govern the inter-
nal interaction between thenwobetore there can be a social action system.
This is not present when an actor committed to a sub-cultural value system
interacts with an actor committed to the burcaucratic cultural value pattern,
Nor can it be said to exist when the sub-cultural actor responds with hostility
to the affective hostility of the bureaucracy, because neither is acting accord-
ing to similar roles for the system.

A Model of Interposition

When a dystunction exists between the burcaucracy and its clientele, it may
be corrected by changing the organization. Another method is the establish-
ment of a separate mechanism, which functions to correct the inequality that
exists by helping both student and burcaucracy to understand cach other as
well as suggesting changes in both student and burcaucracy for their mutual
bencfit, Further, the mechanism has to make its program an integral part of
the total school progran,
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This mechanism for correction of the dysfunction is composed of variables,
which intervene at strategic points in the life of the student and the normal
functioning of the burcaucracy. In an equal educational opportunities program,
it operates as a persony) and educational adjustment unit between the student

~with his problems and the burcaucratic college with its misuuderstandings.

Figure 1 is a diagrammatic model, similar to Figure 1, showing the socio-cul-
tural conflict that niay arise when sub-culturally valued individuals come in
contact with the bureaucratic school. However, in this model. the bahm over .
troubled waters is schenuatically diagrammed in the form of intervening vari-
ables. ’

The Concordia Program

The aiantaistrative versonne] of Concordia College. being cognizant of these
factors. asked in the susmmer of 1968 Lo meet with leaders from the Minneu-
polis-St. Paul community to discuss the feasibility ofZmaugurating for the
seven-county arexdt college scholarship program to trzin non-Whites for the ele-
mentary teaching-prefession. The result of the conferance was the institution.
of the Metropolitan Teacher Education Program Sclegion (M-TEPS) at the
college.

Description of MTERS

M-TEPS was devised t0 provide an on-going supply. of minority elementary
teachers to serve the sever-county area surrounding and including the Twin
Cities of Minncapolis and St Paul. Qualifications for enrollment ‘were based
primarily on being ahigh school graduate or having a valid GED certificate,
having an interest in clementary education and being in need of financial assiy-
tance to complete i college education,

interested citizens from the Twin Cities Afro-American community and the
broader community. along with Concdidia staff members, formed an advisory
committee. The purpose of this committee was to provide continuous guidance
for the program through suggestions, recruitment and personal contact with
the selected students throughout the school year.

A minority-member coordinator, who was a teaching member of the staff,
dirccted the program; The function ol the coordinator beyond recruitment
was three-pronged. First, e wus involved during the school year with the stu-
dents accepted for the program in personul adjustment as well as academic
counseling, Second, he wis to make recommendations to the college for
changes resulting from his sessions with M-TEPS students. Finally, he was to
make known Lo the college those suggestions and innovations which would
benefit the M-TEPS students. ' ,

Councordia Callege -is situated only ‘hree blocks from the St. Paul inner city
Black poputation and {ive'miles from the Minneapolis arcas of concentration,
Students for the program were recruited mainly by making this nearby popula-
tion aware of the college and its course offerings, This was accomplished by
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visiting social ugencies which served the arca, distributing brochures and con-
tacting knowledgeable persons, whoworked or lived in' the arca, through the
community advisory committee.

Inaddition to these methods, potential students were contacted by the pro-
gram coordinator through high school counselors in schools serving Black and
Indian students. Further, in some cases, contact was made on various street
wrners inarcas of Black concentrations. As the program became known., a few
students registered at the college with the program coordinator on their own
initiative, without being contacted in the community. \

Once enrolled, these students took regular classes, with an adjusted.course
load. When needed, the individual instructors stood ready to adjust the course
content. An example of this was graphically portrayed in the difficiitty some
of the students encountered in freshman mathematics and English. These
M-TEPS students as well as a few of the regular Concordia students suffering
from similar difficultics were grouped in special-credit courses. These classes
consisted of slowed-down instruction, ample tiine for questioning and addi-
tional tutorial help. For those in need, a special reading difticultics clinic was
offered, using among other materal the SRA raading laboratory.

Beside the specially geared mathematics and English classes, staff members
were available on a contact basis to give extra tutorial help. If called upon, the
coordinalor was ready Lo recommend staff members who were available for tu-
toring. Further, sclected M-TEPS students as well as Concordia upper division
students were engaged as special tutors,

The slowed-down instruction was more than a watering down of sclected
course content. In the main, the sume content was covered as in the regular
program. The difference existed in the slowed pace af the subject malter, so R
that even when the quarter was over and the students had not covered thesin- oo
tended content, the course was extended into the next qearter for students L
and instructor. This extended time could be anywhere fresm a few weeksto the
entire quarter.

A prevalent idea behind the various help offered the first two years for
M-TEPS students was that cach student should be at gradespoint:by the begin-
ning of his junior year. This meant their grade-point average'must reflect a C
at minimum. Because this analysis was based on only the:beginning two years
of the program, the difficultics this provision offers could nol be substantiated.

Largely, the M-TEPS students were programmed into small classes. When
feasible, the course offering with M-TEPS students wis closed to:the general
college to maintain a reduced class size. This provision was in keeping with the
special help idea constuntly cxprcsxcd by staff members closely associated with
the program.

As a rule, probationary students at the college were allowed four trial quar-
ters to establish their grade record. For M-TEPS students, the probationary pe-
riod was extended to five quarters. As an added incentive and to reduce the
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tension of failure, each student on probation was told that he would not be ex-
cluded from the college for low grades until that probation period was over.

From a financial standpoint, M-TEPS students were awarded free tuition,
fees, books and reduced board and room costs for those with home some dis-
tance from the-college. In a few cases, transportation was provided where the
student wished to remain at home, but would not be able otherwise to travel
daily between home and school. Proof of financial need was determined by an
evaluation of a Parent’s Confidential Statement, submitted to the college with
registration. i

Finances of the program were provided by government economic opportun-
ity grants and work-study monies. Other non-governmental sources contribult-
ing were various foundations as well as certain individuals.

Intervening Variables in M-TEPS

In order to bridge the gap that existed between M-TEPS students and the
college, certain basic assuinptions had to be threshed oul and agreed upon by
the Concordia-Community Advisory Council before the first group of non- -
White students could be admitted. These intervening variables helped spell suc-
cess of failure for the program because it was generally recognized that you
cannol take an immigrant, speaking no English, off a boat in New York and ex-
pect him to be economesfy and politically solvent without an initial helping
hand. The following meervening variables or assumptions were meant to under-
scote the program as that initial helping hund.

(1) The education of minority group children is enhanced when taught by
qaalified minority persons, especially in the formative clementary years, when
the self-image, which is strengthened through adult identification, is so impor-
tant. .

(2) The person selecled to direct the program should be.prepared to operate
more in a counseling role than in an administrative decision-making role.

(3) The high-ability Black or Indian student has been able to get scholarships
from such:nstitutions as Harvard and Stanford for several generations.

(4) A large number of minarity group teachers desperately are nceded for
the Twin Cities’ public schools. Through this program, a portion of this need
will be supplied. ' .

(5) A college, which is community-situated dnd small enough to retain an
interest in the individual student, can best meet the needs of the community
by offering to assist those who normally would. not apply to do college work
because of distance and costs.

(6) With limited resources, Concordia was not able to think in terns of
carrying out receuiting efforts in the deep south or in large northern cities to
which minority groups have migrated. Therefore, because the campus is in the
Minneapolis-St. Paul community, efforts of recruitment should be confined to
this melropoliiun arei,
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{7) The image of what constitutes the total American community would be
enhanced in the minds of all groups through the exposure to minority group
teachers. ‘

(8) Monies and necessities for the program will be fortheoming because the
end product fulfills a crucial need existing in the community. «

(9) Not all minority students are equally prepared for college; thercfore, en-
tering students are granted additional opportunities in the form of probation-
ary extension, tutoring, special counseling, adjusted class loads and curricular
modification to make up deficiencies so success will be achieved in later college
yeurs.

(10) In order to effectively compete in the woildof work, the time must
come when all students compete on an equal basis, Therefore, by the junior
year, all academic requirements must be met by all students,

(11) The greatest financial need exists in the first two years of. college.
Therefore, provisions have been made to assume up to the total cost of college
tor the first two years, based on need. By the time a student is a college junior,
he should have crystallized his vocational direction and should realize that bor-
rowing for a college education is a reasonable expectation,

(12) Financial, academic or social conunitments are limiting cifcumstances.
This must be kept in mind to avoid having to break promises at a later date.

(13} A conscious realization must be maintained by those involved in the
program of the gap that exists between the racial, social and ecconomic back-
ground ot the M-TEPS students and the dominant American cultural pattern,
whiclt the school supports and maintains.

(14) Implementation of this program depends on the realization of the afore-
mentioned variables, but it depends much more on the actualization of a staff
that is awure, sympathetic and knowledgeable.

Summary

In order to further the process of education for the educationally deprived,
some variables must intervene between the purpose of the school organizalion
and the value patterns of the individual. Figure II shows intervening variables.

* They constitute a program, when coupled with an implementing mechanism,

as that force acting on the interaction process. In the case of the Concordia
program, this force is composed of the variables described earlier, the imple-
mentation of which provides the milieu or atmosphere for closing the gap that
exists between the burcaucratic school and an individual from a socio-econom-
ically deprived culture.
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Chapter Fbur

- A Case Study of a
B College Recruitment Program

For any recruitment program to have a chance at success, it must involve
all phases of u college or university. It must be part and parcel of the institu.
tiony it cannot survive and grow in a vacuum.

This model, M-TEPS, involved the entire college in varying degrees. It
touched, in one way or another, the lives of those students and adults who
functioned as learners or teachers at the educational institution> An analysis
of such a program must include each facet. fn this case study, an attempt was
made toward comprehensive inclusion of those connected in some way with
the college. SR

. The student population used in this study consisted of sampling of 204
of the general Concordia student body and the 53 M-TEPS students recruited
for the 1968-69 and 1969-70 school years. In addition, an adult population
consisting of the administration of the college, the Concordia professional staff;
the non-academic staff and the M-TEPS college-community advisory group
were utilized. These adults, as the students, were asked to record their feelings
aboul pertinent statements in a survey.,

Besides the questionnaire, several measuring techniques were used to de-
scribe the program and the progress of the students. These instruments were
the A.C.T. test scores and the tollege grade-point average (GPA) of the stu-
dents. These were used because it seemed feasible that most administrative
problems concerning the program would come to light within the confines of
these dimensions. . ‘ !

A comparison of the feclings of individuals at the college prior to the incep-
tion of the program with how they felt after the second year was not feasible
because no data had been collected before M-TEPS began. Also, there were
not sufficient non-White students at the college when the program started to
allow a paired-group analysis. Consequently; it seemed reasonable to gather,
compile and analyze data in a descriptive manner.

Concordia College

Concordia is a comparatively small, liberal arts college located in the center
of the largest Minnesota metropolitan area. 1ts 28-ucre campus lies along an
interstate freeway three and one-half miles from downtown St. Paul and six
and one-half miles from downtown Minneapolis. The college is owned and
operated by the Missouri Synod of the Lutheran Church. )
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Concordia was founded in 1893 us a higher school in the Minnesota district
of the Missouri Synod, so that sons of this district could take their preparation
for church work. [t was established with a three-ycar classical and normal pre-
paratory course. In 1902, a fourth year was added. In 1905, two years of col-
lege was incorporated.

The year 1950 saw Concordia adding a two-year junior college curricutum
in elenientary education for women. This-was expanded to a four-year college
offering for wonten in 1962. By 19685, male students were admitted. The first
graduates of the four-year elementary education program wre granted a
Bachelor of Arts degree in 1964,

Concordia Junior College was accredited by the Umversxly of Minnesota in
1924, In 1964, the university accredited Concordia’s four-year liberal arts pro-
gram. The North Central Association of Colleges and Secondary Schools
granted accreditation to the junior college:in 1959 and full accreditation to its
upper level courses in 1967. Recently, Concordia College was accredited by the
National Council for the Accreditation of Teacher Education for the Prepara- -
tion of Elementary Teachers. The Minnesota State Department of Education
previously had certified Concordia as a teacher-training institution for elemen-
tary teachers.

The college enrolled 800 students during the 1969-70 school year. Its stu-
dent population had been climbing steadily over the preceding five years, from
635 for the school year 1965-66 to its present number. Of its 800 students in
the school ycar 1969-70, 568 were registered in the elementary cdu»auon pro-
gram.

Basically, the college offers for its students two different curriculums. Be-
sides its four-year elementary education courses for men and women, it offers
a two-year pre-ministerial, deaconess, social work and general liberal arts pro-
gram.,

The college has intercollegiate teams in football, soccer, basketball, tennis,
golf, wrestling, baseball, track and bowling. There are intramural sports such
as-flag football, volleyball, softball, bowling, tennis, table tennis, archery;golf;
badminton, basketball, billiards and track and field. Students also are involved
in various musical groups as well as a variety of social events.

Population’Included in Study

‘Concordia Student Body

Of the 1969-70 gradtiation cluss, records mdu..lle that 64 percent had en-
rolled in the freshmun class at Concordia four years previously. Another 21 per-
cent were synodal transfers from two-year colleges in other parts of the coun-
try. These junior colleges were schools connected with the Synod of the Mis-
souri Lutheran Church. Together, these percentages represent 3> percent of the
graduation class at the beginning of their college work at Concordia or a sister
college. Only 15 percent were transfers from other colleges at some point in
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the four-year life of this graduating cluss. Percentages from this class seem to in-
dicate, at least Tor the preceding four-year period, that students who enroll at
Concordiu for the freshmin year tend to stay through graduation,

Statistics for the freshman-year students were a good indicator in identify-
ing the major portion of the student body. Relative to age, tie bulk of the
freshman class tended to be in the 18-year-old category, recently graduated
from high ser vol. Table Lis o breukdown of the four previous freshman clusses
at Concordia. based on information contained in the Class Profile Service Re-
port compiled by the American College Testing program, Projecting these per-
centages upward, based on the aforementioned information, would scem to in-
dicate that the major portion of sophomores would be 19; juniors, 20: and
senjors, 21, This indicated a normat progression through 16 years of cducation
for the nijority of the Concordin student population,

TABLE 1
FRESHMAN STUDENTS” AGES AS OF SEPTEMBER |
Year Percentage ol Cluss al Age Class
17 18 19 Enrollment
1966 . 6.0 41.9% 47.2% 229
1967 33% 03%" 1. 203
1968 196 77%. 4% 190
1969 165 B2 2% 231

There was a higher percentage of worien than men in the Concordia student
body. Table I gives the percentuges of men versus women for four freshian
e ! 8
classes for the school vears of 1966-67 through 1969-70.

TABLE I
PERCENTAGES OF MEN AND WOMEN

Freshman ) Total

Class Year Men Women Enrothnent
1966-1967 43% S57%. 150
1967-1908 43% 57% 200
1968-1969 40% 60% 179
1969-1970 46% 547, 227
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The Minnesota county distribution of students at Concordia College, com-
piled by the Minnesota Higher Coordinating Commission, Research Division,
St. Paul, Minnesota, indicates that over 50 percent of the student population
were froni the state ol Minnesota. Table 1 is a percentage report of residence
areas of the student population for a five-ycar period.

TABLE {li
RESIDENCE AREAS OF CONCORDIA STUDENTS
Arca Yeuar Year Year Year Year

196970 1968-69 1967-68 1966-67 1965-66

Local community
or 25% 2()(;’;) ]87(/0 IS% ]S"(J
commulting area

Minnesota
other 30%. 3% 36.1% 42% 40%

than ubove
T
Other states
and 45% 43% 45.2% 43% 45%
foreign countrics

More than 50 pereent of the students are from Minnesota. Of this percent-
age, the majority are from the farming arcas and smaller communities of the
state. A quarter or less are from the metropolitan area. This is the interpreta-
tion of “'local community or conimuting area” used in the table begcause Con-
cordia College is located in the Twin Cities’ metropolitan area,

Only a relatively small number of students at Concordia are foreign students.
Records indicate 4 total of nine students from outside of the United States be-
ing registered over the fast two vears, Relative to other states in Table {11, the
majority of these students enroll from North Duakota, South Dakota, Wiscon-
sin, lowa, Nebraska and Hinois. These siates neighbor Minnesota, and portions
of them are included in the Missouri Synod. The mujority of these students’
records show they are from farming arcas and smaller communities in those
states.

A very small pereentage of Concordia students are marricd. Only 30 men
and 32 women out of the entire student population were listed in their records
as being married. This nuniber is even smaller, as the records of the last five
years indicate. There were only four men and live women enrolled as married
students for the school year 1965-66. '

The major portion; vver 60 percent, of the student populat® - expected to
receive some type of financial assistance. The Class Profile . .¢ Report of
the American College Testing prograim, summarized in Table iV, demonstrated
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that a substantial number of students expected to receive cither scholarships
or loans to finance their college education. A simaller. but equally substantial

percentage, did not expect aid during the first year of college, but would scek
financial help in subsequent years. Thir
probably would never request financial ass

ance ol any Type.

TABLE IV .

PERCEMT INDICATING SCHOLARSHIP AND LOAN PLANS
Yeuars 1969 1969 1968 1968 1967 1967
Questions* [ 2 I 2 1 2
Yes 68% 509 67% 46% 64% 41%
(for four years)

Yes 14% 22% 14% 21% 13% 27%

(not first year)

Probuably never  18% 28% 19% 32% 23% 32%

* Question 1-Do you expect to apply for a scholarship to help meet
college expenses?

* Question2--Do you expect to apply for a loan to help meet college
expenses?

The percentages quoted in Table 1V arc borne out by the numbers of stu-
dents who actually applied for and received finanical assistance of one kind or
another. Figures taken from the President’s annual report show that 60 percent
or better of the Concordia student body received some type of financial assis-
tance over the last three years.

M-TEPS Students

The 53 students. who enrolled in this program over the two-year period,
ranged in age from 18 to 40 ycars of age. The average age of the total group at
the time of the recruitment was 20, However. the second group that entered in
the 1969-70 school year tended to be younger than those recruited for the
first year. Slightly more than half of the 27 recruited the second year were re-
cent high school graduates. Of the first 26 who enrolled, less than a quarter
were recent high school graduates at the time of matriculation.

Table V is a numerical enrollment account of the M-TEPS students, accord-
ing to sex. Figures presented are actual numbers enrolled at the beginning of
cach school year. As can be seen from the table, twice as many women were
enrolled as men. One explanation for this was possibly the fact that clemen-
tary education traditionally has been considered an oceupation for women.,
Nevertheless, in the recruitment process, four times as many men were contaelt-
ed as eventually were enrolled.
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TABLEV
M-TEP ENROLLMENT*

Sex Year ‘ Year
1968-69 1969-70

Male 5] 9

Female 20 18

Total - 26 27

*Figures presented are actual numbers enrolled.

All 53 M-TEPS students were recruited from Minneapolis and St. Paul, How-
ever. in checking the places of birth, 43 percent were not born in the area, but
had immigrated during childhood with parents, relatives or friends. They were
born in such cities as St. Louis, Missouri; Water Valley, Mississippi; Jamaica,
Long Island, New York: Talluhassee, Florida; Beaufort, South Carolina; Bron-
ville, Missouri; New Orleans, Louisiana; Meridian, Mississippi; and other towns
and villages throughout the south, cast of the Mississippi River. Sixty-six per-
cent spent their childhood in Minneapolis or St. Paul.

Of the total M-TEPS group, 54 pereent were single at the time of entry into
the program; 34 percent were married. The remaining 11 percent had been
married and were divoreed. None would have been able to enter the college
without the financial assistance provided by the program.

Concordia Student Sample

There were 737 students registered at. Concordia College when the sampling
was taken. Each student was a potential participant in the survey. To arrive at
the students selected, the list of classes contained in the college catalogue was
used. From this pool, the classes to be used were drawn, yiclding 204 students,
who finally were administered the check list. No student was allowed to take
the check list vwice. For this reason, the total number of students used in the
sampling is less than the number of students registered in the classes.

The students surveyed ranged from 17 to 34 years old, with the bulk being
in the 18- 1o 21-uge bracket. The average age was 20 years. Only 11 percent of
the students in the sumple were 22 or older: only one student was over 27 years
of age -this student was 34 years old. Of the students in the age group between
18 and 21 years old, 30 percent were 19 years of age and 20 per cent were 20
years of age. Table V1 is a bar graph of the age of the students contained in the -
survey.
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TABLE VI
AGES OF CONCORDIA STUDENTS USED IN SAMPLE
Ages Number of Students

10 20 30 40 50 60

Of the students sampled, 56 percent were women: 44 percent were men; 94
percent were single: 6 percent were married. Twice as many men were married
a4 wonien,

Those students surveyed were distributed almost evenly between Minnesola
residents and those who claimed residence in other states. States outside Minn-
esota most frequently represented were [llinois, Wisconsin, New York, North
Dakota and Nebraska. Only four students were from a foreign country--Canada.

Thirty-four percent of the students listed a rural farming area as their en-
vironmental background; 17 percent resided in a metropolitan area. In most
cases, it was the Twin Cities metropolitan arca. '

Administration

The first level of administration. according to the organizational design of
authority formulated by the college, consisted of the president, academic dean,
dean of students. executive manager and financial planning manager. The pres-
ident had final authority in ail arcas. The remaining four exercised authority
in specific areas. They were tentacles of the president, so to speak, and were
responsible directly to hiin for the effective and efficient operation of their
arca of concern, :

Those who had lhcscépt'ﬁccs al the time of the survey were males, runging
in age from 33 to over ()S,;,lhcir average age was 48. They collectively repre-
sented some 63 years of service to the college, with an average time of 13 years.

All were married. with at least two children: all were born and had spent
their childhood in a small-town, rural-area atmosphere; only two were native
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Minnesotans. All were college graduates; lhrcc of the five had Master’s degrees;
two of the three had ecarned doctorates.

College-Community Advisory Committee

This M-TEPS advisory committee included 21 active members at the time
of the survey. An active member was defined as one who had been in attend-
ance at the majority of the luncheons where M-TEPS was discussed.

This committee represented a wide assortment of occupations -ministers,
school superintendents, directors of school personnel. heads of community
agencies, consultants in various arcas, teachers, agency staff workers and busi-
nessmen.

The group ranged in age from 36 to over 65, with the average being 48: 19
were men; only one of the group was single. The majority were born in a small-
town, rural-area atmosphere, but spent their childhood in a large metropolitan
area.

Professional Staff

The Concordia teaching staff ranged in age from 24 to 65, with ages 40, 41
and 42 being the most frequently listed on the survey. The average age of the
faculty was 41, '

Of the 53 full-time faculty members, there were four times us many men as
women. Records at the college indicale that 43 men and 10 women comprised
the professional staff. The f)vcrwhulming majority of these staff members were
marricd; only five indicated:asingle status.

Eleven faculty members stated that they were born and had spcnt their
childhood in large mctropohhm arcas. These arcas, as listed, were Minneapolis,
St. Paul, Chicago, Milwaukee and Detroit. The remainder named such places as

_Waterloo, Ilinois; Larsen, North Dakota; Garfield, New Jersey; and arcas of

similar size.

Non-Academic Staft

This staff numbered 27 and included maintenance personnel, clerks, cash-
iers, secretaries and people involved in the non-academic operation of the col-
lege. - '

The people who comprised this group ranged in age from 22 to 69 years of
age; the average age was 44. The most frequently appearing ages were in the

23 to 24 age bracket and the 60 to 61 age bracket.

Relative to marital status, the majority were married; with only three indi-
cating a single status; one was divorced; two listed themselves as widowed.

.Only cight persons in this category were born in a large metropolitan area.
An additional three persons, besides the cight, spent their childhood in a com-
parable arca. The majority were born and had spent their childhood in such
places as Montevideo. Minnesota; Waverly, Iowa; Hillsboro, Kansas.
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Instruments Used in the Model -
Anerican College Testing Program Survey

The major portion ot the A.C.T. battery consisted ol four tests: English,
mathematics. social studies and natural sciences. These tests were developed 1o
measure the abilities cach student possessed in those areas. Specifically, the
tests are designed to measure the student’s ability to perform the kinds of in-
tellectual tasks typically performed by college students. Most of the test itens
are concerned with what the student can do with what he has learned.

The English Usage test is an 80-item. 40-minute test which measures the stu-
dent’s understunding und nse of the basic elements in correct and effective
writing, punctuation, capitalization, usage. phraseology. style and organization.

The Mathematics Usage test is a 40-item, 50-minute exam whiclr measures
the student’s mathenuatical reasoning ability. This test emphasizes the solution
of practical quantitative problems. which are encountered in many college cur-
ricula. It also includes a sumpling of mathematical techniques covered in high
schogl cotirses.

Thie Social Studies Reading lc\l isu 52-item, 3S5-minute test designed to
weasure the evaluativn-reasoning and problem-solving skills required in social
studies. It measures (he student’s L()ll]plC]lCl]hlUll of reading passages taken
from social studies material. It also contains a few items that test his under-
standing of basic concepts. knowledge of sources of information and know-
ledge of special study skills needed in college work in the social studies area.

The Natural Seiences Reading test is a S2-item, 35-minute test which-mea-
sures the critical-reasoning and problem-solving skills required in the natural
scicnees. Empliasis is placed on the forinulation and testing of hypotheses and
the evaluation of reports of scientific r.‘xpcrimcnls.(’

Attitude Survey

When the attitude survey was constructed, an assumption was made that if
the feclings of te g groups who had varying degrees of contact with the M-TEPS
program could be ascertuined. the type of environment these students were
functioning in would be noted; consequently, one facet of the program’s
chances for survival could be analyzed. An instrument that asked the feelings
of these groups was devised. Respondents were asked to check on a scale, rang-
ing from “strongly agree™ to “'strongly disagree.” their feelings about certain
statementts. The basie statements from which the items were developed for the
attitude survey (see appendix) were gathered from two primary sources:
M-TEPS students and students jn the Afro-American course taught during the
spring quarter of the 1969-70 school vear.

Students in the Afro-American class were asked to complete the statement
“As a result of having M-TEPS students on campus [ feel that... ”” They were
asked to write down us many concerns as they had on any matter concerning”
the program. These pupers were anonymous.

The comments ranged from a total acceptance of the program to the state-
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ment that it was ridiculous and should be abandoned. A few comments taken
from tiese papers are included here as examples.,

They (M-TEPS students) are seriously working and studying in order to ab-
tain a degree.

...has had a more positive effect on the campus life at Concordia,

..generally below the average intellectual level of other students not on the
progrant, ,

...should be taken more slowly; let’s not bite off more than we can chew.

.has incregsed-the minority populadon of this campus considerably; this
lowers our educational fevel.

..generally has been onie of overstimulation that works to the deterrent of
the individual,

Is integration really important? )

Why aren’t M-TEPS given special courses so thal they can better adapt to
middle class values in college. i.c.. study hard, keep rooms clean, get good
grades, cte.?

1 wish they would participale a little more in Concordia life. We hardly get
to know the M-TEPS students because they se m to stick together and don’t
want much to do with us,

This is ridiculous. Why should there be a special program for Blacks and
other minorities? How about the lower-cluss Whiies?

Instead of completing statements concerning feclings, the M-TEPS students
were encouraged Lo write guestions or statements pertaining to the college, stu-
dent body or program. which they would like to have discussed. A few of these
questions and statements given by the M-TEPS students were:

Do you feel that by having M-TEPS program on this campus the students
will come together both Black and White and unite as one?

Do you think the M-TEPS arc meeting the qualifications to receive the schol-
arship or do you think they are wasting money? .

This school’s feeling toward the students on the program--they don’t parti-
cularly care for us is the reaction I've gotten from people.

~The program part 'm concerned aboul is the financial system. Why docesn’t
this program include money for the students’ personal needs”?

From the feclings and concerns of these two groups of students, 40 state-
ments were formulated. The survey was given then to a number of students
and adults outside the college. After taking the attitude inventory, it was dis-
cussed with them. These intervicws were directed at the interpretation of the
various items, -

Based on these interviews. the survey was increased to its current form. This
was done because the general comment was that nowhere in the origiual state--
menls was there a provision ta test basic racial feelings predicated on the Amer-
ican cultural taboo of sex--interracial diting and marriage. A number of items
were added to cover this area. .

Another general comment from these interviews concerned the provision
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for commients. The feelings were that a general comment section was not
enough: there should be several statementsineluded in the survey that elicited
coments about feelings toward the people. The comment section of the sur-
vey was enlarged to include this criticisni.

With these adjustments, it was decided that the survey would adequately at-
test the feclings of those connected with the program. To enhance the chance
of suceess, a conducive college environment, with « minimum of friction would
be necessary for attendance and study by M-TEPS students. The survey was de-
signed to ascertain whether this kind of environment existed at Concordia,

College Grade-Point Average

At Concordia College. students who are enrolted in a course beyond the cen
sus date (two weeks after the beginning of the academic quarter, or after one-
ffth of shorter terms) are assigned a grade of A, B, C, D or F, according to
their accomplishments. Students who withdraw during the third week of a
Lerm, with the approval of their instructor, advisor and dean of students, re-
ceives a W. Authorized withdrawals after the sixth week receive a grade of WP
or WE. Normally, the students are not allowed to discontinue 2 course after
the sixth week, except for reasons bevond their control, such us illness. The
grade of I may be assigned at the end of the term for work in progress, beeause
it could not be completed during the regulur term, either due to the nature of
the work or due to reasons beyond the student’s direct control.

Grade-point averages are caleulated at the end of cach academic term, with
an A being counted as four honor points, B us three, C as two and D as one.
For example, a three-credit history course with a grade of A receives three
credits times four honor points, or a total of 12 honor points. This product is
caleulated for all courses. with the total number of credits attempted, including
A, B, C. Dund F, and the total of honor points carned.

To caleulate the honor-point average, the total number of honor polnls '
carned is divided by the total nuniber - Liedits attempted. This quarterly to-
tal of honor points carned and credits attempted is added to previous totals of
honor points carned and credits attempted to give the cumulative total. These
numbers are then divided to give the cumulative grade-point average.

Students may repeat courses in whieh grades of D or F are carned. This re-
sults in the earlier credits and honor points being deleted from the caleulation
with the repeated values, whether lowar or higher. being used in the caleulation
of the grade-point average. The previous entry remains on the transcript, mark-
ed by an aste.isk. The course retaken is marked with an apostrophe.

Grades of I, W, WP and WF are not caleulated in the grade-point average.
Grades of Lare normally made up by the following mid-term, not counting
sumnier, although extensions up to onc year may be requested by the instruc-
tor. When extensions are not requested or granted, the grade turns to F, and
this is retroactively caleulated into the subsequent grade-point average.
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Analysis of Data

For case of comparison. the M-TEPS students were divided into two groups
in most instances. The first 26 students, who entered Concordia for the school
yeir 1968-69, were designated as Group 1. Group {1 was composed of the 27
students who entered the following school vear. 1969-70. This method of
division was used except where it was expedient to take a ook at the groups
as a4 composite.

The data gathered on these two groups fell into the realm of descriptive sta-
tistics. fn the case of the attitade scale, the data were compited and translated
into percentages; then it was analyzed in terms of the percent of respondents
who agreed or disagreed on a particular coneept. The higher the percentage
tendency toward concept, negative or positive, the more favorable or unfavor-
able was the attitude toward M-TEPS.

The A.C.T. scores of M-TEPS students were compared with the profile of
the Concordia College frestunen, who entered the college the same year. This
was done to sec how far \ll)()VC or below the regutar Concordia class the M-TEPS
students scored.

In the college grade-point average, 4 composite of the GPA earned by
the two M-TEPS groups was compared with the Lypical mean performance of
the entering freshman classes of the same school years. This revealed whether
the M-TEPS students ranked above or betow the mean performance of the
typical Concordia freshman student,

Inlooking at the retention of M-TEPS students, the exact holding power of
the program in numerical nambers was indicated. These students represented
those who matriculated in September and still were active in the program at
the end of the school year. '

Summary

Alook at the history and curriculun of Concordia College was given in this
chapter because a study of this nature must include the entire college. Special
cmiphasis was devoted to the recent developments of the college. current en-
rollment and campus activities. '

The population that was used in this model was defined and prcvncwcd be-

_ginning with a1 look at the general Concordia student body relative to age, sex,

residence and financial arrangements. Then, a more speceific ook was taken at
the arcas of age, sex and residence of the M-TEPS students, sample stadents
used in this study. administration. professional staff, non-academic staff and
the advisory group.

The instruments used in this study were explained. These instruments were
A.C.T..an attitude survey and GPA. This was followed by u scction.on data .
analysis. This latter scetion explored what was done with the data "dther
from the population previewed in‘ihis chapter.
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‘The Uiraveling of a Program
of Interpositions

To really understand the prejudicial system that non-Whites, who respond
to the college recruiter, come in contact with, it is imperative to understand
the attitudes of those connected with the program. This is true not only for
those people who have daily contact with the program, but alsofor thuse who
have allegiance to the school. . .

To ascertain these attitudes. a check list was devised and administered to
various groups. The responses of these groups to the items on the check list are
delincated in this chapter. Essentially , the dala is presented to identify both
thie opinions of cachi of the six groups of respondents to all items on the check
list and the principal points of agreement and disagreement among the groups
responding to the instrument. :

The first portion of this chapter gives the responses of the 17 members of
the advisory committee. followed in turn by a similar treatment of the replics
from the administration, faculty, staff, saumple of students and the M-TEPS

* students. Within each of the six groups of respondents, the results identify

their feelings about 1) general college life, (2) program provisions, (3) racial
mixing, (4) minority groups on campus and (5) minority persons in gencral,
To complete a look at the model, included in this chapter is information on
college test scores, college retention and achievement. With the sum total of
the data exposed here, the success or fuilure of the model recruitment pro-

gram can be estimated.

Responses To The Check List

"~ M-TEPS Advisory Committee

The advisory committee was coxllpgscd of 21 active members. An active
member was defined as one who attended the majority of the luncheon
mectings and took an active interest in the program as well as visiling the cam-
pus and talking with the students enrolled. In some cases, an advisory commit-
tee member was responsible for a particular M-TEPS student being on campus. .

Check lists were sent to Lhese committee members. Of this group, 17 re-
sponded, This represented an 81 percent return. A follow-up yiclded no new

. check lists.

The vast majority of the advisory committee felt that having Black and In-
dian students at the college was a good thing, according to Table VII. They
felt they should be integrated into every facet of college life. [n fact, an over-
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TABLE VII
FEELINGS OF THE ADVISORY COMMITTEE
GENERAL COLLEGE LIFE  (N=17)

MEMBERS RELATIVETO

, Percentages
5, 2 BB 3
5y 2 2 g@m 2
=o oo @8 =23 oF
[tem Statement Ky 4 4 K5 Z3
I Having more Black and Indian students 59 20 0 0 1
at Concordia Coliege is a good thing.
2 1t is more important to have Black stu- 0O 12 58 12 18
dents at Concordia than Indian students.
¢ Black and Indian students should be 47 4l 0 0 12
really integrated into every facet of
Concordia College life.
8 Concordia is a pretty goosd place. We O 0 20 41 24
really do not need all this concern about
change.
22 The increase of Black and Indian stu- 0 0 41 47 12
dents on campus has brought about a
corresponding lowering of our educa-
tional level.
30 There is really something refreshing 35 47 0 0 18
about the campus in having Black and
Indian students here. o : (
31 When I see Black and White people to- i2 0 41 35 12
gether in social situations, [ fear that our
campus is headed for trouble. _
42 Having more Black and Indian students 41 47 0 0 12
on.campus should have been a goal of the
college years ago.
44 Students on this campus are not too o 12 29 12 47
friendly to other students.
47  The college has contributed moreto . c 0 33 29 18
the program than it has received-from’
the Bluck and Indian students.
50  The greater.the percentage of Blacks 0 6 41 41 12

and Indians on campus the less desirable
will our campus become.
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whelming percentage expressed that it should have been a goal of the college
Yeurs ago. ' :

Seventy percent of those responding said that it was equally important to
have both Black and Indian students on campus. A similar percentage indi-

- cated the administration and staft of the college needed to be concerned about
these types of changes at the college. Eighty-two percent of this group felt
the college hud not contributed more to this program than it had received.

Over 80 percent stated that the increasc in Black and Indian students did
not lower the educational level of the college. A slightly snialler number, 76
percent, indicated that general college life did not suffer in having Black and
White persons together in secial situations.

In Table VHI, 47 percerit, a significant number, bul not quite hulf of the
respondents, answered that Black und Indian people should be shown some
preference to make up for the previous conditions of discrimination in this
country. Although this was a healthy percentage, a little more than a quarter
of the grouy said Blucks and Indians should not be given a preference. Slightly
less than a quatter, 24 percent, held no opinion or were undecided us to their
feelings relative Lo prefereatial treatment,

When the sume suggestion was linked with White students, 52 percent
agreed with the idea of special privileges, while 36 percent disagreed. This time,
only 12 percent-fuiled to respond.

An overwhelming 82 percent, as tabulated in Table VI, did not want to
see the M-TEPS prograni discontinued tntil an evaluation of the results of the

TABLE VIHI
FEELINGS OF THE ADVISORY COMMITTEE MEMBERS RELATIVE TO
PROGRAM PROVISIONS (N=17)

Percentages
> 33 )
—gb (53 [ ?,c‘:bg g
28 g ¥ 5= 2
' =5 & 2 SEoE
ltem Statement Bhas < QO ;s Z95
3 There has been too much money wasted 0 6 18 64 12

already in this country on scholarship
programs for minority students.
15 Bluck und Indian people should beshown 12 35 29 0 24
some preference to muke up for the pre-
vious conditions of discrimination that
have existed in this country.

23 These students should not be singled 6 46 18 18 12
oul for special privileges uny more
thun White students.
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trable VI cont.)

Percentages
PYR S —
= S %8 3§
S b CT N~
=y B Z2 ZZ:zE
Item Statement A < a A Z 3
33 This program for Black and Indian stu- O 0 35 47 12
dents should be discontinued until we
have evaluated the results of the last
Lwo years.
37 Black und Indian students do not really 0O 18 29 35 18
appreziale the free educational opportu-
nity thiey are being given.
.41 Black and Indian students on campus 0 0 47 41 12

are getting a free ride without deserving
it.

43 lresent Black and indian students being 0 0 35 53 12
given scholarships to attend this college.

last two years could be made, In fact, 47 pereent strongly disagreed with this
statement. Sixty-four percent said the students in the program really appre-
ciated the free educational opportunity they were given. Further, 84 percent
stated that the Black and indian students on campus carned the privileges they
received.

No one reporting resented the scholarships that the Black and Indjan stu-
dents received from the college. A tremendous 82 percent indicated that
money forscholarship prograns for minority students had not been wasled in
this country. In fact, as expressed in this table, 88 percent answered that this
item of the program was a healthy provision.

In most instances, as indicated in Table IX, well over 82 percent of those
answering the check list did not object to crossing racial lines as far as dating
was concerned. In fact, 82 percent responded that it was a personal thing and -
should not be opposed by any grotp on campus. A similar percentage said
M-TEPS students should be more involved in campus social activities.

Concerning sharing rooms with either an Indian or a Black, 53 percent dis-
agreed with the statement, ““I would rather have an Indian sharing a room with
me than a Black.” Forty-one percent did not hold an opinion or felt impelled
for some reason not Lo agree or, disagree with the statement.
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TABLEIX
FEELINGS OF THE ADVISORY COMMITTEE MEMBERS RELATIVE TO
RACIAL MIXING  (N=17)

Percentages

= 8 Hy s

2w O =g < & =]

o 3 S & =

25 & 02 =23 oF

Item Statement A G Q Ao Z 2
5 Tobject to interracial dating, 0 6 64 18 12
9 - lresent Indian men dating White women, 0 0 41 47 12
13 Iresent White men dating ludian wowen. 0 6 59 23 12
16 1 would rather have an Indian sharing a 0 6 35 18 4l

room with me than a Black.

17 lresent Black men dating Indian wormen, 0 6 64 18 12
24 tresent Indian men dating Black wornen. 0 6 59 23 12
29 Iresent Black men dating White women. 0 6 59 23 1?2
"32  The Black and Indian students shoull be 1270 6 0 12

more involved in campus social tite.

24 Interracial dating is a pcrsnnul thing and 41 41 0 6 12
should not be oppos.t by any group on
canmpus,

38  lresent White men dating Black women. 0 6 59 23 12

51 dtisalright for Blacks, Indians and Whites 6 6 41 29 18
to be together in social situations, but
one must be careful that they do not
lead to romantic involvements.

Three-fourths of those responding to the statement in Table X had definite
feclings concerning Black and Indian students on cimpus. Lighty-two percent
stated that these students did not need a special course in middle-class values.
The respondents observed that the Black and Indian students studied hard,
were not aggressive or hostile and behaved well on campus.

The .ldvm)ry committee members, by an 82 percent margin, were willing to
g0 out Of their way to see that the Black and Indian students were successful
on campus, Sixty-five percent of this group answered that those persons in
charge of the college were not moving fast enough to bring Black and Indian

. students onto the campus, This group, by an 83 pereent margin, did not want
to follow a wait-and-see policy concerning the M-TEPS students; it wanted to
become friendly with them and help in any way it was able. -
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Seventy pereent of those responding in Table X said that, if there was a pro-
test move made on campus, these students would be within their rights, Fur-
ther, tlis activity would be a healthy sign. Less than half, but a significant 47
percent, responded that White racism was present on campus. Twenty-nine
percent said that there was no evidence of racism on campus. Twenty-four per-
cent were not sure of their feelings or did not feel compelled to answer this
item.

TABLE X

FEELINGS OF THE ADVISORY COMMITTEE MEMBLERS
RELATIVE TO MINORITY GROUPS ON CAMPUS  (N=17)

- Percentages
= 8 &3 g
5g 8 @ F5= & {
s w2 28 oF N
ltem : Statement G2 < A G528
6 [ have no particular feelings one way or o 12 583 23 12
the other about Black and Indian stu-
dents on cainpus.
7 T'would rather sce Indians getting the 0 0 47 29 24
benefit of this program than Blacks.
12 ‘These students, unlike regular Con- 0 6 47 35 12
cordia students, need special courses
in middle-class values, such as studying
hard, keeping dormitory rooms clean,
importance of grades, ctc.
14 Blacks study harder than Indians. 6 0 64 6 24
|8  The Black and Indian students on this 0 6 64 12 18
campus are aggressive and hostite.
19 We should move faster in bringing more 24 41 24 o 12
Black and Indian students on campus,
21 lwant to help the Black and Indian stu- 0 6 o4 12 18

dents on camipus, but I do not know how
to start,

25 |like attending classes and studying with 12 53 0 6 29
Biack and Indian people.

26 Bven though this cause sounds good, | 6 0 47 35 12
prefer a policy of wait-and-see before |
become friendly with the Black and In-
dian students on campus,
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(tuble X cont.)

Percentages
- N
s, ., £ 8% 3
sy & 3 2 £
=t B 2 =2 2
ltem Statement AE < Q A5 Z o
28  Most Black and Indian students on cam- 18 58 6 0 18
pus take the pursuit of their studies ’
seriously.
35  No matter how wonderful the idea, 0 6 35 41 18

Black and Indian students have to learn
to behave themselves before they will
be acceptable to me on campus,

40 If the Black and Indian students protest 20 41 12 0o 18
their treatment on this campus, they
would have « right and it would be a
healthy sign.

46  Ishould make an effort to talk to the 24 41 6 0 29
“Black and Indian students on campus.

48 There is appreciable evidence of White 6 41 29 0 24
racism on this cminpus, .

49 1 am willing to go out of my way to see 18 64 0 0 18

that the Black and Indian students are
successful on cinpus,

The general feeling toward minority persons by the advisory committee was
nota stereotype mind set. As indicated in Table X1, over 80 percent of those
reporting did not believe most Black or Indian people had an offensive odor.
The same percentage betieved that Black and Indian students were as intelli-
gent and honest as any other student. 4

Eighty-two percent felt badly when they saw how some Blacks and Indians
were being treated, Concordia is a religious institution, and 65 percent of
those responding said that it is not enough for the church to teach that all men
were-equal in the sight of God: people should go overboard in their relations
with Black and fndian people.

Despite the above percentages favorable toward minority people, 18 per-
cent, according to Table X1, expressed that they would rather go out on the
town with a Black than an Indian. Another 29 pereent offered no opinion.
Slightly over hatf, 53 percent, of those reporting disagreed with this idea. Only
24 percent strongly disagreed,
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TABLE X1

FEELINGS OF THE ADVISORY COMMITTEE MEMBERS RELATIVE TO
MINORITY PERSONS (N=17)

. Percentages
B TR
W 5 28 .S
5g ¢ ® 5@ g
[ zh %] - a O'W
. =] = - .
ltem Statement Aa < O o Zo
10 Most Black peaple have an offensive 0 0 41 47 12
udor. '

11 Black and Indian students arc as intelli- 47 41 0 0 12
gent and honest as any other student.

20 Indian people have a strange odor. 0 6 41 41 12
27 1 would rather go oul on the town with 6 12 29 24 29
a Black than an Indian.
36 lreally feel badly when I see how some 2359 6 0 i2
Blacks and Indiuns are being treated.
39 Even though the church teaches that 0 23 47 18 12

all men are equal in the sight of God, it
daes not follow that I must go overboard
in my relations with Black and Indian
people.
45  To get what they want, Blacks and In- 0 6 35 471 12

dians, more than others, are willing to
use uncthical practices.

When it came to unethical practices, a substantial percentage, 82 percent,
of those reparting said that Blacks and Indians were not different from other
people; those who were willing Lo use various malpractices balanced oul among
the different racial groups. '

Administration

As wmentioned earlier, the tap cchelon of the central administration at the
callege was camposed of five offices. All persons occupying these positions re-
turned their cheek lists.

Although the number reporting was sinall in comparison to other groups in
this survey, it represented the moving central power at the college. For this
reason, the respondents attitudes toward the program strongly affected its ef-
fectiveness and ctficiency.

As indicated in Table XH, 100 percent of this group agreed that having

72

54

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Chapier Five

more Black and Indian students at the college was a good thing. As to which
race of students was more important to the college, there was a 60-40 split in
fuvor ol one bt.ing as impnrl.ml as lhc other. /\ll dx,rccd llml lhcse sludenls

......

bccn a goal of the u)llc«'c years ago, ,

One hundred percent responded that Concordia was a pretty good place.
bul that change was necessury, They said that an increase of Bluck and Indian
students on campus, which was a change. did not bring about a corresponding
lowering of their educational level. Only 60 percent disagreed with the state-
ment that the campus was headed for trouble when Black and White peo-
ple were together in social situations. But the entire group felt that nothing
drastic would happen to the campus merely because of a greater percentage of

“Black and Indian s students in sttendance.

o

TABLE XII
FELELINGS OF THE ADMINISTRATION RELATIVE TO
GENERAL COLLEGE'LIFE  (N=5)

Percentages
> >
2, ., & BB s
38 g F 5= g
= %o <0 2 S8 . oe
ltem Statement Aa < Q ABZ3
I Having more Black and Indian students 80 20 0 0 0
at Concordia Cotlege is a good thing.
2 Itis more important to have Black stu- 0 40 40 20 0
dents at Concordia than Indian students. v
4 Black and Indian students should be 80 20 0 0 0
really integrated into every facet of
. Concordia College life,
8  Concordia is a pretty good place. We 0 0 60 40 0
really do not need all this concern about
change.
e

22 Theincrease of Black and Indian stu- 0 0 40 60 0
dents on campus has brought about a '
corresponding lowering of our educa-
tional level,

U There is really something refreshing 40 40 0 20 0
about the campus in having Black and
Indian students here.
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(table X1 cont.)

Percentages
= 8 %3 s
53 8 ¥ g3 _=Z
iy & 2 E¥ o8
ltem Statement A% < & x52F%
31 When 1 see Black and White people to- 0 20 40 0
gether in social situations, I fear that our
campus is headed for trouble,
42 Having more Black and Indian students 40 0 0 0
on camypus should have been a goal of the
college years ago.
44 Students on this campus are not too 0 060 40 0
friendly to other studehts.
47 The vollege has contributed more to 0 60 40 0
the program than it has received from
the Black and Indian students.
50 The greater the percentage of Blacks 0 60 40 0

and Indiuns on campus the less desirable

wilt bur campus become.

All the respondents in Table X1I indicated the students on the college cam-
pus were friendly to cach other. They also said that the college had not con-
tributed more to the program than it had received from. the Black and Indian

students,

All respondents in Table X! strongly disagreed that the country had
wasted too much money on scholaiship programs for minority students.

Lighty percent stated that some preferential treatment should be given o

Black and Indian students to make up for the previous conditions of discrimi-
nation that had existed in this country; only 60 percent disagreed with the
statement that Black and Indian students should not be singled out for special

privileges.

Only 20 pertent said that the program should be discontinued until they
had a chance to evaluate the results of the lust two years. Eighty pereent felt
that the progeam should continue. On the other hand, 100 percent agreed that
the Black und Indiai students really appreciated the free educational opportu-
nity they were being given. They also said that these students deserved the pro-
visions of the program. fn short, no one of this group resented the scholarships
being given by the college to the Black and Indian students,
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TABLE X1

FEELINGS OF THE ADMINISTRATION RELATIVE TO
PROGRAM PROVISIONS (N=3)

Percentages
> >
B, ., & B8 3
38 2 ¥ S g
= th &b 2L o2 98
Item Statement e < 0 s Z o
3 There has been too. much money wasted 0 0 0 100 0

already in this country on scholarship
programs for minority students.

15 Black und Indian people should beshown 20 60 20 0 0O
some preference lo make up for the pre- '
vious conditions of discrimination that
have existed in this country.
23 - These students should not be singled 20 40 20 20 0
out for special privileges any more
. than White students.
33 This program for Black and Indian stu. 20 0 20 o0 0
dents should be discontinued until we
have evatuated the results of the last
two yeaurs,
37  Black and Indian students do not really 0 0 60 40 0.
' appreciate the free educational opportu-
nity they are being given.
41 Black and Indian students on camipus 0 0 40 60 0
are getting a free ride without deserving
it ‘
43 Iresent Bluck and Indian students being 0 0 20 &0 0
given scholarships Lo attend this college.

The entire group felt that interracial dating was a personal thing and should
not be opposed by any group on campus. They did not object to any combina-
tion of the races dating. In fact, as indicated in Table XIV, all respondents
agreed that the Black and Indian students should be more involved in campus
social life.

Notwithstanding their feclings on interracial dating, 40 percent of this
group agreed with the statement that care must be taken that romantic involve-
ments do not result when Blacks. Indians and Whites come together in social
situations.
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Regurding sharing rooms with Blacks or Indians, 80 percent answered that
the racial origin of their roommate would make little difterence. Twenty per-
cent had no opinion,

TABLE X1V {N=5)
FEELINSS OF THE ADMINISTRATION RELATIVE TO RACIAL MIXING
Percentages
) L P
ltem Statement 22 < A F8 2 é‘
5  [object to interracial dating, 0 0 100 0 0
9 fresent Indian men dating White women. 0 0 .80 20 0
13:  Iresent White men dating Indian women. 0 0 8 20 0
16  §would rather have an Indian sharing a 0 0 60 20 20
room with me than a Black. ,
17 Iresent Black men dating Indian women. 0 0 100 0 0
24 {resent Indian men dating Black wonicn. 0 0 80 20 0
29 [Iresent Black men dating White women. 0 80 20 0
32 The Black and Indian students shouldbe 20 80 0 0 0

more involved in campus social life.

»m—-- 34 Inlerracial dating is a personal thing and 60 40 0 0 0
should not be opposed by any group on
campus.
38  fresent White inen dating Black women. 0 0 8 20 0
51 Itis alright for Blacks, Indians and Whites 20 20 40 20
to be together in social situations, but

one must be careful that they do not
lead to romantic involvements.

Well over hall, 80 pereent of those responding, according to Tuble XV, had
particular feelings concerning Black and Indian students on campus. One hun-
- dred percent said Blacks and Indians equally deserve the benefits of the pro-
' gram. They disagreed imanimously with the statement that these students
needud special conrses in middle-class values. They also said the Black and fn-
dian students were not aggressive abd hostile, behaved well on campus, and
took the pursuit of their studies seriously.
The group split 80-20 in tavor of moving more swiftly to bring more Black
and Indian students on campus. They did not wish to follow a wait-aud-see . ™~ ‘;Z:
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policy before they becuse friendly with minority students, but preferred to
make an effort to talk with them and to help tiems they were willing to go
out of their way to see that these students were successtul on caumpus.

Administrators were split 60-40 fuvoring the statement that there was
appreciable evidence of White racisir on campus. All agreed. if the Black and
Indian students protested their treatment on campus. they would have a right
and it would be a healthy sign. :

TABLE XV
FEELINGS OF THE ADMINISTRATION RELATIVE
TO MINORITY GROUPS ON CAMPUS (N=3)

Percentages
> 9 e -
2l 2 T=ho =
£y 2z 2 n 2
N = o — 3 3 =
' ol T Z - Z ZE
ltem . Statement @ E < o fASZ <z
6 lhave no particular feelings one way or 0 20 40 40 0]
the other about Black and Indian stu-
dents on campus.
7 would rather see Indians getting the 0 0 40 o0 0
benefit of this program than Blacks.
12 These students. unlike regulir Con- 0 0 80 20 0
cordia students, need special courses
in middle-class values, such as studying
hard. keeping donmitory rooms clean,
importance of grades, ete,
14 Blacks study harder than Indins, 20 0 o0 0 20
I8 TheBlack and Indian students on this 0 0 o6 40 0
campus are aggressive and hostile. *
19 Weshould move taster in bringing more 20 60 20 0] 0
Black and Indian students on campus,
21 Dwant to help the Black and Indian stu- 0 20 40 40 0
dents on campus, but I do not know how
to sturt, )
. 1 # , , ?,’f,_;. .
23 Hike atfending classes and stud¥ing with 20 60 0 0 20
! .
Black und Indian people. |
26 Even though this cause sounds goid. | 0 0 40 o0 0

prefer a policy of wait-and-see betore |
become friendly with the Black and In-
dian stadents on campus,

e
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(rable XV cont.)

Percentages
Sg 8 ¥ 52 =
e t_ - .(-{3 : ':{’- O.c—!
Item Stalement G2 & B a382F5
28  Most Black and Indian students on cam- 20 80 0 0 0~
pus Lake the pursuit of their studics :
seriously.
35 No'matter how wonderful the idea, 0 0 60 40 0
! f Black and Indian students have to learn
| to behave themselves before they will
be acceptable to me on campus.
40  If the Black and Indian students protest 20 80 0 0 0
their treatment on this campus, they
would have a right and it would be a
healthy sign.
46 Ishould make an effort to talk to the 60 40 0 0 0
‘ Black and Indian students on campus.
48  There is appreciable evidence of White 0 60 40 O O
racism on this campus.
49 Tam willing to go out of my way to < 20 80 0 0 0

that the Black and Indian students are
successful on campus.

these students were as intelligent and honest as any other student.

Eighty percent said that race made little difference in going out on the

town, All were sorry when they saw how some Blacks and Indians were
treated, .
~ Those responding to the check list said Blacks and Indians were no more
unethical in their practices than any other group. All respondents disagreed
with the statement about the church and going overboard towards Black and
Indian people. In fact, 60 percent of the participants strongly disagreed with
this statcment. ’ -

Faculty
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All disagreed, as indicated in Tuble XVI, with the notion that Black people
have an offensive odor or that Indians smell strangely. They indicated that

There were 57 full-time taculty members connected with the college. Of
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this number, four were on leave of absence during the survey. This left 53 cur-
rent faculty members. Of this total. 52 returned the check list. This represented
a 98 percent return.

TABLE XVI

FEELINGS OF THE AD!\!!INIS’I'RATION RELATIVE TO
MINORITY PERSONS  {N=5)

Percentages
5, £ B8 %
s g g g2 E
= e L =4 o°F
ltem Statement FFT < 4O KReZ5
10 Most Black people have an offensive 0 0 40 60 0
odor. -
11 Black and Indian students are as intelli- 80 20 0 0 -0
gent and honest as any other student.
20 Indian people have a strange odor. 0 0 40 60 O
27  lwould rather go oul on the town with =~ 0 0 40 40 20

a Black than an Indian.

36 Ireally feel badly when i see how some 20 80 0 0 0

Blucks and Indians are being treated.

39  Even though the church teaches that 0 0 40 60 0
all men are equal in the sight of God, it
does not follow that I must go overboard
in my relations with Black and Indian
pecople.

45  To get what they want, Blacks and In- 0 0 40 60 0
dians, more than others, are willing lo
use unethical practices.

Ninety-six percent of the faculty, according to Table XVII, responded that
having more Black and Indian students at the college was a good thing, A
large percentage. 75 percent, of tieir runks expressed that it was just as linpor-
tant to have Black students as Indian students. Eighty-cight percent of those
raporting said these students really should be integrated inio every facet of col-
lege lite. :

A concern for change at Concordia College was evidenced by 92 percent of
those answering the check list. Eight-six percent said there would not be a cor-
responding lowering of their educational level by increasing the number of
Black and Indian students. In fact. according to 79 percent, this should have

6l
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been the goal of the college years ago.

Ninety percent ol the faculty, as indicated in Table XVIL, expressed that
the campus was not particularly headed for trouble just because Black and
White people were together in social situations: further, a total of 94 percent
indicated a greater percentage of Blucks and Indians on campus would not
make the campus any less desirable.

The college had not contributed more to the programn than it had received
from these students, according 10 68 pereent of the group. As to the Black and
Indian students on campus. 64 percent said they were friendly.

TABLE XVII : (N=52)
FEELINGS OF FACULTY RELATIVE TO GENERAL COLLEGE LIFE .
! Pereentages
> o -
o, B BE O3
Zw o L
22 5 2 2% 55
ltem Statement 7 8 asZ§
I Having more Black and Indian students 54 42 0O 0 4
at Concordia College is a good thing,
2 Itis more important to have Black stu- 0 13 52 23 12
dents at Concordia than Indian students.
4 Black and Indian students should be 52 36 8 0 4
really integrate tinto every facet of
Concordia Colleg .ife.
8  Concordia is a pretty good place. We 2 2 58 34 4
really do not need all this concern about
change.
22 Theincrease of Black and Indian stu- 0 2 46 40 12
dents on campus has brought about a
corresponding lowering of our educa-
tional level.
30 There is realty something refreshing 41 4l 4 O 8

about the campus in having Black and
Indian students here,
31 When I see Black and White people to- 6 0 48 42 4
gether in social situations, T fear that our
cnpus is headed for trouble.
44 11 0 10

(%]

42 Having more Black and Indian students 3
on eampus should have been a goal of the

college years ago.
80

.

o

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Chupter Five

(table XV cont.)

~47  Thecollege has contributed more to 0o 15 Ss6 12-

Percentages
= L 2o -
& o 5 22 3
- o &n = =0 o
oo - &3 [og =
S Z& S 2 22 SR
Jdtem Statement ng < O fnowZ2o

H
>
&
o
3

44 Students on this campus are not too
friendly to other students.

._.
~3

the-program than it has received froin
the Black and Indian students.
50  The greater the percentage of Blacks 0 0 52 42 6
and Indians on campus the less desirable
will our campus become.

In Table XVII, concerning program provisions, 92 percent answered that
the country was not wasting money on scholarship programs for minorily stu-
dents; 57 percent said Black and Indian people should be shown preferential
treatment to make up for the previous conditions of discrimination that had
existed in this country; a slightly smaller percentage, 54 percent, they said
should not be singled out for special priviteges any more than White students.

Ninety percent agreed that the program should not be held up until after
an evaluation of the results of the last two years, In fact, they did not resent
the college giving scholarships to those students by an 88 percent margin. By
the same percentage, they indicated the Black and Indian students deserved
the provisions of the program. Sevenly-one percent said these students really
appreciated the free educational opportunity they were being given.

TABLE XVIlI ’ (N=52)
FEELINGS OF FACULTY RELATIVE TO PROGRAM PROVISIONS
Percentages

> 3] >0

" 2 & 5

53 8 2 53 2
Item Statement AR & A aszZ5
3 There has been too much money wasted 0 4 31 o6l 4

already in this country on scholarship
programs for minority students.

t5  Black and Indian people should be shown 13 44 23 10 10
some preferente to make up for the pre-
Vious conditio:s of diserimination that
have existed in this country,
Q 1
O

63
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frahle XV cont)

Percentages
2 2 2w o
(=3¢ oh o =
£ 3 B 2% 2
- hod ot 3 Ny ] —
= S E 22 3R
Item Statement Aa < Q hw L5
23 These students should not be singled 12 42 21 10 I35

out for special privileges any more
than Whitc students.
33 This program for Black and Indian stu- 4 0 44 4o 6
dents should be discontinued until we
have cvaluated the results of the last
two years. ‘

37  Black und Indian students do not really 0 14 50 21 15
appreciate the free educational opportu-
nity they are being given,

41  Black and Indian students on campus 0 4 52 36 8
are getting a free ride without deserving |
it.

43 lresent Black and Indian students being 2 2 38 50 8

given scholarships to attend this college,

Eighty percent or better, according to Table XiIX, did not object to any
form ol interracial dating: in fact, 92 percent stated it was a personal thing and
should not be opposad by any group on campus.

TABLE XIX
FEELINGS OF FACULTY RELATIVE TO RACIAL MIXING (N=52)

Percentages
3, £ 3% 3
foly P &
Item Statement HE < B KB ZS
5 lobject to interracial dating. 4. 8 76 4 8
9 Iresent Indian men dating White women., 0 4 57 3l
13 1resent White men dating Indian women. 0 2 58 34
16 [ would rather have an indian sharing a 0 4 65 17 14
rosm with me than a Black.
17 Iresent Black men dating Indian women, 0 259 3l 8
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(table XI1X cont.)

Percentages
3, b B8 3
53 © ¥ E= £
Pl ci) 54 S0 g
Item Statement e < Q o Zo
24 lresent Indian men dating Black women. 0 2.5 3t 12
29 lresent Black men dating White women. 0 8 56 27
32 The Black and Indian students should be 25 52 6 215
more involved in catnpus social life.
34 Interracial dating is a personal thing and 42 50 6 0 2

should not be opposed by any group on
campus,

38 I resent White men dating Black women. 0 8 57 27

“ 5t Itisalright for Blacks, Indians and Whites
to'be together in social situations, but
one must be careful that they do not
lead to romantic involvements.

[ 18]
w
L
(38
\O

Relative to campys social life. 77 percent expressed that Black and Indian
students should be more involved. In the same vein, 82 percent indicated stu-
dents did not have to be careful so that romantic involvements would not re-
sult from Blacks. Indians und Whites Heing together in social situations.

Over 70 percent of those responding 1o the statements in Table XX said »
they had particular feelings concerning Black and Indian students on campus:
96 percent said it made little diffzrence to them whether the student was
Black or Indian as far as the benefits of the program were concerned.

There was no need for special courses in middle-class values, according to
67 percent. Ninety-six percent said these students were not aggressive and
hostile; in fact, 71 percent said they were well hehaved on campus. Sixty-six
percent said that most of the Black and Indian students on campus took the
pursuit of their studies seriously.

Overall. slightly more than half of those responding, 52 percent, indicated
the people at the college should move faster in bringing more Black and In-
dian students on campus; 92 percent of those filling out the check list said
they were willing to-go out of their way to see that the Black and Indian stu-
dents were successiul on campus; 86 percent rejected the idea of a wait-and-see
policy before they Cecame friendly with minority students: 82 percent said
they should make an effort Lo talk to the Black and Inglian students on cam- o
pus. :
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TABLE XX
FEELINGS OF FACULTY RELATIVLE TO MINORITY GROUPS
ON CAMPUS (N=30)

Percentages
- ¥, ., £ 3t 3
=¥ o =h = =i =
=2 = 3 3 =
S5 &b 2 =% SR
ftem Statement I Q S Z 3
0 Lhave no particular feelings one way or 2 14 42 30 12
the other about Black and Indian stu-
dents on campus.
7 [would rather see Indians getting the 0 0 71 25 4
benefit of this program thun Blacks.
12 These students, unlike regular Con- 217 059 8 14
cordia students, need speciul courses
in middle-class values, such as studying
hard, keeping dormitory rooms clean,
importance of grades, ctc.
14 Blacks study harder than Indians. 2 262 19 IS
{8  The Black and Indian students on this 0 0 56 40 4
campus are aggressive and hostile.
19 We should move fuster in bringing more 14 38 38 0 10
Black and Indian students on campus.
21 "t want to help, the Black and Indian stu- 8 36 38 6 12
dents on campus, but I do net know how
to start.
25  tlike attending classes and studying with 23 32 2 0 23
Black and Indian people.
26 Even though this cause sounds good, 1 0 4 53 33 10
prefer a policy of wait-and-see before |
become friendly with the Bluck and In- i
dian students on-campus.
28 Most Black and Indian students on cam- 10 56 15 4 15
“ -pus take the pursuit of their studies
seriously.
35 No matter how wonderful the idea, 2 12 48 23 15

Black and Indian students have to learn
to behave themselves before they will
be acceptable to me on campus.
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ttable XX cont.)

Percentages
> 8 2y =
—E-b @ -y} ?‘3’ o 2
=5 @ P F= 2
22 g 7 23 &
q ~ ol &0 = -4 = o,
ltem Statement 7} < A A" Z o
40 1If the Black and Indian students protest 8 36 35 219
their treatment on this campus, they
would have a right and it would be a
healthy sign.
46 Fshould make an effort to talk to the 32 50 2 0 16
Black and Indian stndents on campus.
48 There is appreciable evidence of White 4* 40 36 10 10
racisin on this campus.
49 Tam willing to go out of my way to see 32 60 2 0 0

that the Black and Indian students are
successful on campus.

According to Table XX, the faculty was closely split, 46-44, in disagreement
to the notion that there was appreciabie evidence of White racism on the cam-
pus. The faculty again closely split, 44-37. in agreement that Black and Indian
students have a right to protest their treatment on the campus, and this would
be a healthy sign. :

Eighty percent said Indians studied as hard as Blacks; regarding attending
classes and studying with Black and Indian people, 75 pereent said they liked
the idea. Finally, the faculty agreed and disagreed by an even 44 percent with
the statement that they wanted to help the Black and Indian swudents on cam-
pns, but did not know how to start,

Faculty members rejected by 94 percent the idea that Indian people have a
strange oc. r;as indicated in Table NXI, they rejected by 96 percent the idea
that most Black people have an oftensive odor, They agreed by 94 percent
that Black and Indian stadents were as intelligent and honest as any other stu-
dent. In the opinion of 71 percent, it made little difference whether the person
was Black or Tndian as far as going out on the town was concerned.

Seventy-seven percent said they felt badly when they saw how some
Blacks and Indians were being treated. They indicated by 83 percent that
Blacks and Indiany used no more unethical practices than any other people.
Sixty-six percent disugreed with the idea that just because the church teaches
that all men are equal in the sight of God, it follows that they must go over-
board in their relations with Black and Indian people.

85
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TABLE XXI
FEELINGS OF FACULTY RELATIVE TO MINORITY PERSONS  (N=52)

Percentages
% . 8 B3 ¢
52 g ¥ £ =
ftem Statement AP £ A FE5Z5
10 Most Black people have an offensive 0 0 48 48 4
odor.
11 Black and Indian students are as intelli- 38 56 2 0 4
gent and honest @s any other student.
20 Indian people have a strange odor. 2 40 54 4
27 1 would rather go out on the town with 0 4 56 15 25
a Black than an Indian.
36 [lreally fect badly when |sec howsome 27 SO 8 0 .5
Bliacks and Indiuns are being trealed.
39" Even though the church teaches that 2 15 45 21 17
all men are equal in the sight of God, it
docs not follow that | must go overbourd
in my relations with Black and Indian
people.
45 To get what they want, Blacks and In- 0 4 58 25 I3

dians, more than others. arc willing to
use unethical practices.

Non-Academic Staff

A total of 27 men and women made up the non-academic staff at the col-
lege. They provided maintenance services and communications facilities and
kept the college operational. Twenty-six answered the items on the check list.
One had been disabled for quite some time, and was unable to respond to the
survey. Those responding represented 97 percent of the total.

Eighty percent agreed that having inore Black and Indian students at the
college was a good thing, As indicated in Table XXII, they answered by a mar-
gin of 81 percent to 8 percent that having Black students was just as impor-
tant as having Indian students at the college. Sixty percent thought the people
at the college should be concerned about change.

‘The statement "*Having more Black and Indian students on campus should
have been the goal of the college years ago™ was agreed to by 73 percent.
Seventy-seven percent said increasing the number of these students would not
lower the educational level of the college: in fact, a majorily of 61 percent
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TABLE XXI1-
FEELINGS OF NON-ACADEMIC STAFF RELATIVE TO
GENERAL COLLEGE LIFE (N=20)

Pereentages
. 9 Ly —_
=L 2 = ¥ =
. ool 2 =z 2
Item Statement nis T O B/ 23
I Having more Black and Indian students I o9 8 4 8
at Concondia College is a good thing.
2. ltis more important to have Black stu- 0 § 062 19
dents at Concordia than Indian students.
4 Black and Indian students should be 8 S8 15~ 4 15
really integrated into every facet of
Concordia College life.
8 Concordia is a pretty good place. We 4 12 46 IS 23
really do not need all this concern about
change.
22 Theinercase of Black and Indian stu- 0 4 65 12 19
dents on campus has brought about
corresponding lowering of our educa-
tiomal level.
30 There is really something refreshing 4 6l 0 4 3]

about the campus in having Bluck and
Indian students here,

31 When I see Black and White people to- 4 73 8 0 15
gether in social situations, I fear that our
campus is headed for trouble.

42 Having more Black and Indian students 0 73 4 4 19
on campus should have beer a goal of the
college years ago,

44 Students on this campus are not too 0 12 46 15 27
friendly to other students.

47  The college has contributed more to 0 27 34 8 31

the program than it has received from
the Bluck and Indian students.

n
wn
W
w0
W

0  The greater the pereentage of Blacks 0 8
and Indians on campus the less desirable
will our campus become.
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indicated the campus would be noTess desirable because of the presence of
Black and Tndian students,

Seventy-seven pereent of this group could not visualize the campus being in
trouble becun lack and White people were together in social situations. A
Lirge percenta, 65 pereent, indicated there was something refreshing about
the campus in hoving Black and Indian students attending: 31 percent failed to
respond 1o this itent.

If these students were ta Pe at the college. the statT inembers responding in
Tahle XXI stated by a margin of 66 percent to 19 pereent that they should be
integrated into every fucet of college lite. However, less than half, 42 pereent,
said that the college had not contributed more to the program than it had re-
ceived front the Bluck and Indian students; 27 percent thought the college had;
31 pereent tailed to respond.

Sixty-five percent of those responding in Tuble XXTH said there had not
been too much money wasted in this country on scholarship progr:mfs for mi-
nority students. Slightly more than half, 34 percent, answered that Black and
Indian people should be given preferential treatment to make up for the pre-
vious conditions of discrimination in this country. On the other hand, 80 per-
cent felt that these students should not he singled out for special privileges any
more than White students. ’

Eighty-five percent said the program should not be discontinued until the
results of the last two years were evaluated; in fact, no one resented the college
scholarships being given to Black and Indian students. A large percentage. 77
percent, indicated they should be wiven; another 23 pereent did not commit
themselves.

Twenty-sevien percent said these students did not appreciate the {ree educa-

N

TABLE XXIII .
FEELINGS OF NON-ACADEMIC STAFF RELATIVE TO
PROGRAM PROVISIONS ~ (N=20)

Percentuges
- I TR
S S ®e2 3
=3 2 ¥ 52 €
. 5 = 2 =R oE
Item Statement xR 3 o ;s Z 3
3 There has been too much money wasted 0 12 50 15 23

already in this country on scholarship
programs for minority students.

15 Black and Indian people should be shown 0 31 50 4 15
some preference to make up for the pre- '
vious conditions of discrimination that
lave existed in this country,
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(table XXM cont.)

Percentages
Sy Q2N
>, 2 @3 5
= @ an = o0 =
VO Q 3 [l =
=5 & 2 =3 od
ftem Statement wnid o« 8 A" Z 5
23 Thesc students should not be singled 19 o6t 12 0 8
out for special privileges any more
than White students.
33 This progrum for Black and Indian stu- = 0 3 73 12 12
dents should be discontinued until we
have evaluated the results of the last
Lwo years.
37 Black and Indian students do not reatly 4 23 42 8§ 23
appreciate the free educational opportu-
nity they are being given.
41 Black and Indian students on campus 0 0 73 4 23
are getting a free ride without deserving
it.
43 Present Black and Indian students being 0 0 58 19 23

given schelarships to attend this college.

tional opportunity they were being given. But, 50 percent disagreed with them.
“Fwenty-three rercent offered no opinion. ' ’

No one it . ted these students were getting a free ride without deserving
it. Most, 77 p. .cent, suid these students deserved i provisions of the progran;
another 23 percent failed 1o respoad to the item. ‘

Concerning interracial dating, there were mixed feclings in response to
the various statements in Table XXIV. In general, the group split 38 pereent
to 50 pereent in favor of interracial dating. regardless of the race involved:
overall, a total of 65 percent said interracial duting was a personal thing and
should not be opposed by any group on campus. Ten pereent or more failed to
respond to every itent in the survey pertaining to interracial dating.

A majority, 61 percent, favored Black and Indian students beiug more in-
volved in campus social life; however, a smaller percentage, 57 percentage, said
it was alright for Blacks, Indians and Whites to be together in social sitautions,
but care must be tuken that his did not lead to romantic involvements.

Fifty percent of the staff reporting in Table XXV had no particular feclings
about Black and Indiun students on campus: however, a substantial 35 pereent

. of those answering did. Ninety-six pereent felt that the benefits of the pro-

71
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TABLE XXIV (N=20)
FEELINGS OF NON-ACADEMIC STAFF RELATIVE TO RACIAL MIXING
Pereentages
53 2 ¥ g2 £
‘ : SE B 2 =F ZE
ftem Statement I S O ng L2
5 1object to interracial dating, 19 19 42 g 12
9 tresent Indian men dating White women. 0 31 353 4 12
13 Iresent White men dating Indian women. 4 123 50 8 15
16 [ would rather have an Indian sharing a 0 4 353 4 39
room with me than a Black.
17 1resent Black men dating Indian women. 0 19 46 4 3l
24 I resent Indian men dating Black women. 0 19 42 4 35
20 [Iresent Black men dating White women. 8§ 23 38 4 27
32 The Black and Indian students should be 8§ 53 0 4 35
mnore involved in campus social life.
34 Interracial dating is a personal thing and 1253 12 o 23
should not be opposed by any group on
campus,
38  Iresent White men dating Black women. - 8 31 38 0 23
51 1t is alright for Blacks, Indians and Whites 4 353 31 0 lé

to be together in social situations, but
one must be careful that they do not
lead to romantic involvements.

gram should be for both races. Ninety-one percent rCS])()ll(lLd that Indians
study as hard as Blacks. -

Only 19 percent agreed these students need special courses in middle-class
vilues. The majority, 62 percent. had the opposite viewpoint. I whly»onc per-
cent said that Bluck and Indian students were not aggressive and hostile, Fifty:
four percent indicated the students took the pursuit of their studies seriously.
Thirty-cight percent disagreed with the idea that Black and Indian students
had_to learn to behave themselves before they would be acceptable to this
group of respondents: 27 pereent favored the ideas 35 percent failed to re-
spond to this behavioral statement.

According to Table XXV, 43 percent favored and the same pcru,nld% op-
posed the idea of moving faster todring more Black and Indian students on
campus. Sixty-five pereent disagreed with a policy of wait-und-see-before be-
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conming friendly with the Black and Indian students on campus; 73 percent
were willing to go out of their way to see that the Black and [ndian students
were suceesstul on campus. Sisty-two pereent did not know how to start, bat
wanted to help these studentssimilarly . they said by a 65 percent majority
that they shonld make wreffort 1o talk 1o the slack and Indian students on

campus,

Only 12 percent thought there was appreciable evidence of White racism
on campus, Many, -2 pereent, were opposed to this idea: a sabstantial number

of tespondents, 46 percent. had no opinjon or failed to answer.

Foutytwo percent felt the Black and lndian students had u right to protest
their treatiment on canpus: this idea was opposed by 31 percent: more tun

one-tourth had no opinion,

TABLE XXV
FEELINGS OF NON-ACADEMIC STAFF RELATIVE
TO MINORITY GROUPS ON CAMPUS (N=20)

Black uand Indian people.
91

73

Percentages
y -
., £ B3 3
) 52 g F OEP_E
ltem Statement AE « B BKBZ5
6 Lhave no particular feelings one way or 4 40 31 4 15
the other about Bluack and Indian stu-
- dents on campus.
7 1Twould rather see Indians getting the 0 0o 77 19 4
benefit of this program than Blacks.
“12 These students, unlike regular Con- & Fl 58 4 19
cordia students, need special courses
in middle-class values, such as studying
hard, keeping dormitory rooms clean,
importance of grades. etc,
{4 Blucks study harder than Indians, 0 73 8 19
18 _ The Black and Indian students on this 62 19 19
cumpus are aggressive and hostile,
19 We should move faster in bringing more 8 35 35 8 14
Black and Indian students on campus.
21 Twant to help the Black and Indiun stu- 0 62 19 4 15
dents on campus, but 1 do not know how
Lo start.
25 Hlike attending classes and studying with 0 3l 4 0 oS
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feadhle XX com

Percentages
> [ o —
b L = 3 3
= o kA Zi = I
D 2 3 23 =
S s 2 OS2 22
ftem Statement hHs = a AT Z 5
26 Even though this cause sounds good. 1 0 8 06f 4 27
prefera policy of wait-and-see before 1
become friendly with the Black and In-
dian students on campus.
28 Most Black and Indian students on cam- 0 54 11 8 27
pus take the pursuit of their studies
seriously.
35 No matter how wonderful the idea, 0 27 2 8 35

Black and fndian students have o learn
to behave themselves before they will
be acceptable to me on campus.

40 If the Black and indian students protest o 42 19 12 27
their treatment on this campus. they
would have a right and it would be a
healthy sign.

46 1should make an effort to talk to the 0O 65 12 0 23
Black und Indian students on campus.

48  There is appreciable evidence of White 0 12 238 4 46
racism on this camnpus. -

49 Tam willing to go out of my way Lo see 0 73 0 0 27
that the Bliack and Indian students are
suceessful on campus.

Eightv-one percent of those responding in Table XXVI disagreed with the
stereotype thatinost Biacks have un offensive odor: the same percentage
oppused the idea that Indians have a strange odor. Ninety-two percent said
Black and Indian students were as intelligent and honest s any other student.
Fifty percent thought that these students were no more willing to use unethi-
cal practices than any other students.

Although s substantial majority, 77 percent. felt badly when th-ey saw how
some Biacks and tndians were being treated, the respondents splil alimost even-
ly. 46 percent disagreeing and 42 percent agrecing, on the question about their
going overboard-in their relations with Black and Indiun people. even though
the chureh taught that all nien were equal in the sight of God.

74 ' &
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Sample Student Population

The spring quarter enmvolliment a1 Concordia College on the cenvus date,
March 31019700 was 737 students. Through a4 random selection ot classes from
the o ifege catalogue, 204 studemts were administered the check list, This sam-
ple represented 28 pereent of the student body.

TABLLE XXVI

FEELINGS OF NON-ACADEMIC STATF RE LA.FIVI' TO
MINORITY PERSONS  (N=20)

Percentages
8 2 ¥ :2_:=
: S 2 2 Z2 2R
ltem Statement 7R S Q s Z <2
10 Most Bluck people have an offensive . 0 0 o6 15 19
odor.
11 Black and Indian students are as intelii- 27 03 4 0 4
gent and honest as any other student, '
20 indian people have a strange odor. 0 0 o062 19 19
27 I'would rather go out on the town with 0 0 38 8 34
a Black than an Indian,
36 lreally feel badly when I ~ec how some 0 77 8 4 12
Blacks and [ndians are being treated. L
39 Even though the church teaches that 0 42 38 § 12
all men are equal in the sight of God: it :
does not follow that [must go overboard
in my relations with Black and Indian
people.
5 R 4 27

45 To get what they want, Blacks and In- 0
~dians. more than others, are willing to
use unethical practices.

Lightv-six percent of the students expressed that having more Black and In-
dian students at Concordia College was a good thing, “*Having them on campus
is refreshing” was noted by 74 percent of those checking the survey. In fact.
as indicated in Table XXVIL 76 percent said having Black and Indians students
on campus should have been the goal of the college years ago. Because minor-
ity students were on campas, 92 percent indicated lhuv ngl”\’ should be inte-
grated into every fucet of Concordia College life

A large majority, 91 percent. said there would be no lowering ot the cducu-
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TABLE XXVil
FEELINGS OF SAMPLE STUDENTS RELATIVE TO
GENERAL COLLEGE LIFE (N=204)

Percentages
) v > —
= e =Y 3
= o 8 ¥4 = ;“0 -
4 = 8 =27 =
Sy B2 =22 sF
ltem Statemen na T O g Z3
I Having more Black and Indian students 3155 1l 1 2
" at Concordia College is a good thing.
2 Itis more important to have Black stu- 0 8 61 27 4
dents at Concordia than Indjan students.
4 Black and Indian students should be 38 54 G 0 2
really integrated into every facet of
Concordia College life.
% Concordia is a pretty good place. We 0 1 44 42 3
really do not need all this concern about
change.
22 The increase of Black and Indian stu- j 6 S§ 33 2
dents on cainpus has brought about a
corresponding lowering of our educa-
tional level.
3O There is really something refreshing 12 62 20 2 4
about the campus in having Black and
Indian students here.
31 When I see Black and White people to- 1 2 44 5l 2

gether in social situations. I fear that our
campus is headed for trouble.

42 Having more Black and Indian students 16 60 14 4 6
on campus should have been a goal of the :
college years ago.

44 Students on this campus are not oo 4 11 53 28 4

friendly to other students.

w

47 The college has contributed more to 29 46 6 14
the program than it has received from . .
the Black and Indian students,

oJ

50  The greater the percentage of Blacks
and Indians on campus the less desirable
will our campus become,

9 61 24 4,
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tional fevel by increasing the Black and bidian tudents on campus, Correspoid-
ingly. 95 percent agreed that the campus was not headed for tree:ble when
Black and White people were together in social situations.

By @ majority of 86 pereent. the students responded thit the college needed
to be.coneerned about change. Eighty-one pescent answered that the students
ot the campus were friendly. Fitly-two percent, as opposed (o 34 percent.
said the college had not contributed more to the program than it had received
from the Black und Indian students. By an overwhelming majority., 88 percent,
they irdicated having Indian students at the college was just as important as
having Blick students.

Lightyssix per izt of the students responding in Table XNVHI disagrecd
with the statemen bt there has been too much money wasted on scholar-
ship programs ¢ the sinority students in this country. Another 77 pereent
suid Black and -3 - people should be given preferential treatment to make
up for the previons vonditions of discrimination which have existed. However,
83 percent suid these students should not be singled out for special privileges

any more than White students.

TABLE XXV
FEELINGS OF SAMPLLE STULENTS RELATIVE TO
PROGRAM PROVISINNS  (N=2111 ~ i

Percentages
P 8 = -
b < W =
£ 3 B @ 2
' : . S5 o 2 22 cE
ftem Statement @a < Q s A3
3 There has been too mesh roney wasted 2 9 34 32 3
alrcady in this country on scholarship
programs for minority students.
15 Bluek and Indian people should be.shown 414 45 32 5
some preference to vake up for the pre-
vious conditions of discrimination thut
have existed in this country.
23 These students should not be singled 46 37 14 2 |
out for special privileges any more
* than White students,
33 This program for Black and Indian stu- 26 02 28 2

dents should be discontinued until we
have evaluated the results of the last

95

two vears.
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Creebde N2UHT cont)

Percentages
- . N ~
-_";_h " é —;f) ’2 E
S 2 % £D =
. o5 &S £ ZE DR
ltem Statenent AR o fhs Lz
37 Bluck and Indisn students do not really 12 29 47 8 4
appreciate the free educational opportu-
nity they are being given.
41 Black and Indian students on campus 3 16 64 12 5
are getting a free ride without deserving
it.
43 Iresent Black and Indian students being ] 8§ 70 17 4

given scholarships to attend this college.

Ninety percent of the students expressed disagreement with the thought of
discontinuing the program for Black and Indiun students until an evaluation
was made of the results of the previous two yoo . Only 9 percent resented
Black and Indian students being given scholarships to attend college: 87 per-
cent coneurred with the idea.

Fifty-five percent indicated Black nd Indian students appreciated the edu-
cational opportunity offercd by the college: a substantial 4 1.percent felt they
did not appreciate it. Further, 76 percent disagreed with the idea that Black
and Indian students on campus were getting a free ride without deserving it.

According to Tuble XXIX, over 70 percent of the students cliecking the
survey expressed no vbjection to interracial dating in any combination. They
said by an 88 percent margin that interracial dating was a personal thing and
should not be-opposed by any group on campus: in fact, 86 percent said
Black and Indian students should be more involved in campus social life.

- Seventy-one percent responded thau it was alright for Blacks, Indians and
Whites to be together in social situations, and this would not lead to romantic
involvements. A slightly greater percentage, 79 percent, said it was immaterial
whether they shared a room with an Indian or Black.

Sevenly-three percent of the students reporting in Table XXX expressed
particular feelings about the Black and Indian students on campus. However.
92 pereent indicated both Black and Indian students should share equally in
the benefits of the program. Despite these teelings. only 51 percent. us op-
posed Lo 45 percent, said the college should move faster in bringing more
Black and Indian students to the campus.

Considering middle-class values, 76 percent said the Black and Indian stu-
dents did not need speciat courses. Eighty-nine pereent of the sample students

Ay}
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said the Black and Indian students on cum['uis'fwcrc not aggressive and hostile,
Sixty-one percent of the students responded;that Black and Indian students
behaved themselves on campus. but a sizeably number. 33 percent said Black
and Indian students would have to fearn to bénag®themselves before they
would be acceptable on campus io those answering (he survey.

TABLE XXIX . (N=204)
FEELINGS OF SAMPLE STUDENTS RELATIVE TO RACIAL MIXING
Percentages
5 : de s
[ L 5
ltem Statement A¥ <« A AEZ5
5 Lobject to interracial dating, Y1755 15 2
9 I resent Indian men dating White women. 2 12 63 22 ]

122

15 51 27 5

16 I would rathgr have an Indian sharing a I 14 62 17 6 )
room with me than a Black.

13 I resent White men dating Indian women.

17 Tresent Black men dating Indian women. 4 12 62 18 4
24 1 rcscni Indian men dating Black women. 3 10 63 19 5
29  Iresent Black men dating White women, 9 16 - 51 .22 3
32 The Black and Indian students should be 20 66 6 2 6

- more involved in campus social life.
34 Interracial dating is a personal thing and 42 46 7 23
‘ should not be opposed by any group on
campus,
38  1resent White men dating Black women. 8 I5 43 30
51 Qtis alright for Blacks. Indians and Whites 4 18 52 19 7
to be together in social situations. but
one must be careful that they do not
lead to romantic involvements.

The statement in Table XXX calling for a wait-and-see policy before becom-
ing friendly was opposed by 85 percent. Eighty-five percent of this number
said they should make an effort to talk to the Black and Indian students on

. campus. Less than half. 49 percent, of the students expressed willingness Lo'go

.42 out of their way to see that the Black and Indian students were successful on
campys; 37 percent opposed this idea. Sixty percent of this group. however,
agrecd that they wanted to help the Black and Indian students on campus, but

AL
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they did not know how to start: 31 percent disagreed with this idea,

Fighty-four percent answered that Blicks study=as-lrard-as- Indianis: 35 per-
cent, owever, indicated that most Black and [ndian students on campus did -
not take e pursuit ot their studies seriously. Siaty-three percent said these
students did pursue ther studies in carnest.

Seventvour pereent disagreed with the idea that the students in the M-
TEPS program had a right to protest their treatiment on campus, and that it
wotld be a healthy sign. ouly 22 percent of this group expressed agrecment
with this stutement, Regarding White racism on campus, 64 percent of the stu-
dents responding said there was no appreciable evidence: only 29 percent of
this gronp indicated there was. A total of 7-percent ol the sample students of-
tered no opinion in the matter of White r:/ltis‘m 0N CAMpus.

FABLI XXX

FEELINGS OF SAMPLE STUDENTS RELATIVLE
TO MINORITY GROUPS ON CAMPUS  (N=204)

Percentages
= ° > . .
¥, . £ 28 3
=3 2 ¥ 2 _E
=5 ch 2 =2 o'e
ltem Statement AP 4 A A3z &
6 Lhave no particular feelings one way or 3 22 58 15 2
the other about Black and indian stu.
dents on cinpus.
7 1would rather see Indians getting the 0 5 65 27 3
benefit of this program than Blacks:
12 These students, unlike regular Con- 5 14 49 27 5
cordia students, neced.special courses .
in middle-class values, such as studying
hard, keeping dormitory rooms clean,
) intportance of grades, clc.
14 Blacks study harder than [ndians. 1 4 61 23 11
18  The Black and Indian students on this 0 6 54 35 5

camnpus are aggressive and hostile.

197 We should move faster in bringing more 10 35 46 5 4
Black and Indian students on campus,

21 want to help the Black and Indian stu- 14 46 28 3 9
dents on campus, but I do not know how
va start.
LA
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L {(table XXX cont

Percentages
e 8 58 =
5y & % E@
. Zg @ 2 SR g i
\ ftem Statement aa T a s Z o
25 Ilike attending classes and studying with 16 74 5 3 2
Blitk arid Indian people.
26 Even though this cause sounds good, | ] 12 66 19 3
prefer a policy of wait-and-see before |
become friendly with the Black and In-
dian students on cu’m\p‘us.
28 Most Black and Indian students on cam- 4 59 26 9 2
pus take the pursuit of their studics :
seriously.
35  No matter how wonderful the idea, 4 29 42 19 6

Black and Indian students have to learn
to behave themselves before they will
be acceptable to me on campus.

19 49 25 4

(%8

40 If the Black and Indian students protest
their treatment on this campus, they
" would have a right and it would bea
healthy sign. .
46 I should make an effort to talk to the 20 65 10 1 4
Black and Indian students on campus.

48  There is appreciable evidence of White 3 2 53 11 7
racism on this campus, _
49 lam willing to go oul of my way o sce 9 50 35 2 4
that the Black and Indian students arc
successful on campus.

An overwhelming majority, 94 percent, as indicated in Table XXXI, dis-
agrecd with the statemeut that most Black people have an offensive odor; 97
percent refused Lo accept the statement tha: 'ndian people have a strange  {on,
odor. T ’

A healthy 86 percent stated Black and Indian students were as intelligent
and honest as any other student,

A total of 86 percent said they felt badly when they saw how some Blacks
and Indians were being treated. Seventy-six percent disagreed with the idea
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that Blacks and Indians, more than others, were willing to use unethical prac-
tices.

Fighty-three percent of the students in the survey said it made little differ-
enve whether they went out on the town with a Black or an Indian person,
Siaty pereent of this group disugreed with the statement that even though the
church teaches that all men are equal in the sight of God, it does not follow
that they must go overboard in their relations with Black and Indian people:

39 pereent agreed witly this statement.

TABLE XXXI (N=204)
FIFLLINGS OF SAMPLE STUDENTS RELATIVE TO MINORITY PERSONS
h Percenlages
Z8 g F = =
ol ch 2z ~ % B8
ftem Statemnent FH 3 G575
10 Most Black people have an offensive | 3 41 53 2
odor.
11 Black and Indian students are as intelli- 34 52 8 2 4
genl wnd honest as any other student.
20 Indian people have a strange odor. 0 P46 5l 2
27 l'would rather gu out o the town with - 2 6 68 15 9
a Black than an Indian. '
36 Ireally feel badly when | see how some 29 57 10 1 3
Blacks and Indians are being treated.
39 Even though the church teaches that 3 36 44 16 1
all men are equal in the sight of God, it
does not follow that 1 must go- ovuboard
in my relations w th Black and Tndian
people.
45 To get what they want, Blacks and In- 2 16 57 19 6

dians, more than others, are wﬂlmg to.’
use unethical practices.

M-TEPS Students

At the tinte the check list was administered, there were 38 M-TEPS stu-
dents of the original 53 enrolled still registered for the spring term. All 38 stu-
dents were given the check list to answer. Of this number, 34 returned their
completed survey form. This represented an 89 pereent return,

All of the M-TEPS students reporting in Table XXXIF said that having
Black and Indian students at the college was a good lhmg, Eighty-eight per-
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cent indicated thathaving Indian students at the vollege was just as fmportant
as having Black students, They answered by 4 91 pereent majority that the col-
lege iieeded to be concerned about cliange.

Eighty-cight percent responded that the increase of Bluck and Indian stu-
dents an campus did not bring about a mrrcspnndix\lgllbwcring ol the educa-
tional Tevel of the college: in fuct, 88 percent stated there was something re-
freshing about the campus in having Black and Indian students in atlendarice,
They also indicated by a 94 percent margin that this program should have been
i goal of the college years ago. ' ) )

According to Table XXX, the respondents rejected, 91 pereent to 3 per-
cent, with 6 percent expressing no opinjon, the idea that the greater the per-
centage of Blacks and Indians on campus the less desirable the campus would
beconte. Ninety-two percent said that the campus was not headed for trotible
wlien they saw Blacks and Whites together in social situations:; 79 percent
stated that the Black and Indian students really should be integrated into
every fucet of Concordia College life. '

Lighty-five percent expressed that they were contributing as much to the
pregramas the college was; only 12 percent answered otherwise: 3 percemnt
failed to respond to this question. Concerning friendliness of the student body, )
77 percent of the M-TEPS students who answered the check list agreed that S,
thz students on tlie campus were not tov friendly l‘_o.olhc,r,.s‘_tu_(i:t;r)“l_.i:_':l}lp@‘r:‘ ”

PRI E T T e

entsaidFthey were, 7T e
TABLE XXX11

. FEELINGS OF THE M-TEPS STUDENTS RELATIVE TO
' GENERAL COLLEGE LIFE (N=34)

. " - : Percentages

Strongly

agree
Disagree
Strongly
disugree
No
opinion .

Agree

ltem Statement

o=

~
%
<
(o)
(=]

I Having more Black and Indian students
at Concordia College-is 4 good thing.

59 29 3

[9F]

1t is more important to have Black stu- 6
dents at Concordia than Indian students.
: Black and Indian students should be . 41 38 15 3 3
“really integrated into every fucet of
Concordia College life. : _
8 Concordia is a pretly good place. We 6 3 2 67 0
really do not need all this concern about
change.
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(rable XXX cont.)

. Percentages
> >
) o W8 5
y ’ (=3P [:5} E.l) o= == 2
20 o 5 52 =
5 ch Q2 =wm o'g
5y = oot [=9
ltem Statement.. - -. fha T a - <o
22 The increase of Black and Indian stu- 6 3 260 62 K

dents on campus has brought about &
corresponding.lowering of our educa-
tional level. :

30  There is really something refreshing 53 35 6 3 3
aboul the campus in having Black and
Indian students here.

31  When I sce Black and While people to- 0 0 32 62 6
gether in social situations. [ fear that our
campus is headed for trouble.

42 Having more Black and Indian students 79 1S 3 0 3
on campus should have been a goal of the
college years ago.

44 Students on this campus are not too 24 53 17 6 0
. friendly to other students. B
47  iThe college has contributed more Lo 3 9 85 0 3

the program than it has received from
" the Black and Indian students.

S0 The greater the percentage of Blacks 0 3 32 59 6
and-Indians on campus the less desirable
will our campus become.

Ninety-four-percent of the M-TEPS students, as indicated in Table XXX,
said too niuch money has not been wasted in this country on scholarship pro-
% grams for minority students; 73 percent said Black and Indian students should
b be shown some preferential treatment lo make up for the previous conditions
E\‘u of discrinination. Sixty-four percent indicated they should not be singled out
for special privileges any more than While studenls; 30 percent said they
. should.
e Regirding the program being discontinued for an evaluation of resulls, 91
; pereent disagreed with this idea. Eighty-five percent said the Black and in-
dian students in the program really appreciated the educational opporlunity
they were being given. Actually, 100 percent stated that the Black and Indian

ey
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students deserved every provision of the program; further, by a solid 100 per-
cent majority, they had no resentment about scholarships to attend college.

TABLE XXXHUI

FEELINGS OF M-TEPS STUDENTS RLLATIVE TO
PROGRAM PROVISIONS (N=34)

Percentages

> 3] >
th © =8 g
[N 8 &l = E‘D 4
o @ s 3 o= IS
. ' Sy S 2 52 o'
ltem Statement ha < O s Z35
3 There has been too much money wasted 6 0 18 76 0 -

already in this country on scholarship
programs for minority students.

IS Black and Indian people should be shown 29 44 |8 9 0
some preference to make up for the pre- :

vious conditions of discrimination that b
have existed in this country.
23 These students should not be singled 35. 29 18 12 6

out for special privileges any more
than While students,
33 This program for Black and Indian stu- 0 6 23 68 3
dents should be discontinuer until we
have evaluated the results of the Jast
two yeurs,
- 37  Black and Indian students do not really 9 3 29 56 .3
appreciate " free educational opportu-
nity they are being given.
41 Black and Indian students on campus 0 0 15 85 0
are getling a free ride without deserving '
it. ‘
43 Iresent Black and Indian studen(s being 0 0 18 82 0
_given scholarships to attend this collcge ‘

Over 75 percent of those reporting in Table XXXIV did not object tointer-
racial dating in any racial combination at the college. They indicated, by an 85
percent majority, that interracia) dalm;, was a personal lhmg and should not
be oppused by any group on campus.~

They objected, by a 94 percent margin, to the statement that it was alright
for Blacks, Indians and Whites to be together in social situations, if those in-
volved were careful that these situations did not lead to romantic involvements,
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Seventy-three erLLIIl of the group-responded that Black ang Indian sludcnls
should be more involved in campus social life. Concerning bh.mng, rooins, 88
_percent stated it made little difference to thent whether they shared a room’
with a Black or an Indian.

TABLL XXXIV {(N=34)
FEELINGS OF M-TEPS STUDENTS RELATIVE TO RACIAL MIXING

Percentages

58 2 ¥ 5% _E

S8 B 2 ZZ o9&

ltem Statement s < A AT Lo
5 lobject o interracial dating. 3 15 62 20 0
9 Iresent Indian men dating White women. 0 59 38 3
13 I resent White men dating Indian women. 0 6 02 32 0
16 I would rather have an Indian sharing a 0 56 32 .9

room with me than a Black.

17 . Iresent Black men dating Indian women. 0 9 62 26 3
24 Iresent Indian men dating Black women. 3 12 50 29 6

29 I resent Black men dating White women, 18 15 47 20 0

32 The Black and Indian students shouldbe 23 50 15 3 9
. Jnore involved in campus social life.
34 Intergacial dating is a personal thing and 65 20 9 6 0
should not be opposed by any group on
campus. ] ‘
38 | regent White men daling Black women, 15 6 53 2 0
51 Itisalright for Blacks, Indians and Whites 0 3 47 47
to be together in social situations, but
one must be careful that they do not
lead to romantic involvements.

Sixty-seven percent of those answering in Table XXXV expressed that they e~
had particular feelings about. Black ..nd Indian students on campus. All stated
that Indians should benefit from the program the same as Blacks. Seventy-six =, ...
percen. said they did not need a special course in middle-class values. By an
82 percent majority. they suid that Blacks studied as hard as Indians. Ninety-
four percent of the M-TEPS students reported that they were nol aggressive
and hostile. That they took the pursuit of their studics seriously was reported
by 76 percent of the group.
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Eighly-ci}',’hl pereent of the M-TEPS students said the administration and
faculty at the college should move faster in bringing more Black and Indian
students on campus. They were divided almost evenly, 47 percent agreeing and
44 percent disagreeing, when asked il they wanted to help the Black and i’
dian students on campus, bul they-did not know how to start. Sixty-seven per-
cent of them did state that they should make an effort (o talk to the Bl.uk
and Indian students on cunpas. :
The M-TEPS students objected o a wail-and-sce policy before becoming
friendly with the Black and Indian students on cimpus by an 88 pereent ma-
J()nty Seventy-one percent of the gorup were willing to 2o out of their way to
see that the Black and Indian students were successfal on campas,
By 1 91 percent majority, they liked attending classes and studying with
Black and Indian people. Concerning good behavior on ‘Canmpus as i prerequi-
site to acceptance, 78 pereent stated that Black and Indian students did not
have to lean to behave on campus before they would accept them.
_ Eighty-two percent said there was appreciable evidence ol White racism on
the campus; only 18 percent responded differently. Of the group, 79 percent

said if they protested their treatment on campus, they would have a right, and
it would be a heulthy sign.

TABLE XXXV
FEELINGS OF M-TEPS STUDENTS RELATIVE TO
MINORITY GROUPS ON CAMPUS (N=34)

Pereentages
= $ H3 s
g ¢ g 52 £
. = 5 0 2L S22 25
ltein Statement ZIE- N QO wosZ3
6 Thave no particular feelings one way or 15 12 29 38 6
the other about Black and Indian stu-
dents on campus,
7 Twould rather sec Indians getting the 0 0 59 41 0
benefit of this program than Blacks.
12 These students, unlike regular Con- 0 18 26 50 6
cordia students, need special courses
in middle-cluss values, such as studying
“hard, keeping dormitory rooms clean,
importance of grades, etc.
t4 Blacks study harder than Indians. ~3 6 59 23 9
18 The Black and Indian stadents on this 3 0 47 47 3

campus are aggressive and hostile,
o Is C'
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(table NXXN 1 cang.)

Percentages
.-::‘ I 2 v and
g o 5 DL 3
= o o ch = =
Sg 5 2 2% %
ftem . Statement 7 8 hsSZF
! R N
19 Weshould move faster in bringingmore = 44 44 9 3 0
Black and Indian students on campuls.
2171 want to help the Black and Indiun stu- 15 32 35 9 9
dents on campus, but [ do not know how
to start.
25 Ilike attending classes and studying with 29 62 6 3 0
Black and Indian people.
26 Even though this cause sounds good, | 0 -9 29 39 3
prefer a policy of wait-and-see before |
. become friendly with the Black and In-
dian students on campus,
28  Most Black and Indian students on cam- 20 Ss6 15 > N
pus take the pursuit of their studies
seriously.
35  No matter how wonderful the idea, 3 12 23 56 6

Black und Indian students have to learn
to behave themselves before they will
be acceptable to me on campus.

40  If the Black and Indian students protest 20 59 12 3 6
their treatment on this campus, they
would have a right and it would be a .
healthy sign.

46 1should make an effort to talk to the 20 47
Black and Indian students-on campus.

48  There is appreciable evidence of White . 47 35 15 3 9 - .
racism on this campus, '

|99}
wn
w

19
L
(o3}
(78]

49 Pam willing to go out of my way to see 9" .62
that the Black and Indian students are
successful on campus.

Niricty-one percent of those responding in Table XXXVI rejected the no-

tion that most Black people have an offensive odor: by the same percentage,
they disagreed with the idea that Indian people have a strange odor. Ninety-
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seven pereent said that Black and Indian students were as intelligent and
honestas any other student, Eighty-five percent stated that Bluck and Indian
students were no more willing to use unethical practices than any other peo-
ple. M

A majority ol 88 percent said they felt budly when they siuw how some
Black and Indian people were being treatedFifrg=nine percent stated they
would go out on the town with either a Black or anindian. They disagreed by
a 02 percent ingjority with the statement that even though the church teaches
that all men are equal in the sight of God. it does not follow, that they must
go overboard in their relations with Black and Indian people®a sizeable per-
cenlige, 35 pereent, agreed with tiis statement,

TABLE XXXVI (N=34)
FEELINGS OF M-TEPS STUDENTS RELATIVE TO MINORITY PERSONS
' Percentages
> [ o
= 2 > S
53 8 2 £h 2
Itenm Statement A2 < B F52F%
10, Most Black people have an offensive 3 3 20 71 3
odor,
11 Black and [ndian students arc as intelli- 68 29 0o 0 3
gent and honest as any other student.
20  Indian pcople have a strange.odor, 0 3 41 50 6
27 1 would rather go out on the lown with 6 20 41 18 15
a Black than an Indian, o,
36 [ really feel badly when | see how some 62 26 3 3 6
Biacks and Indiuns are being treated,
39 Even though the church teaches that -3 59 15 20 3
all men are equal in the sight of God, it
does not follow that I must go overboard
in my relations with Black and Indijan
people.
45,— To get what they want, Blacks and In- 6 6 38 47 3

dians, more than others, are willing to
usc unethical practices.

Retention

The following tables are a numerical itemization of enrollment figures of
the M-TEPS students at Concordia for the first two years of the program,
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Group 1 in the tables reters to those who enrolled the first yeir of the program;
Group H refers to those who enrolled the second year of the program.

TABLLE XXXVII
M-TEPS ENROLLMENT

Sex - Yeurs

1968-69 1969-70

Group | _ Group - Group i
Male ] 6 2 9
-Female 20 17 18
Total S 1) 27
TABLE XXXVIH

M-TEPS STUDENTS REMAINING IN THE PROGRAM
AT THE END OF THE SCHOOL YEAR

= Sex . C Yeurs
1968-69 1969-70
Group | Group | . Group Il
Male 2 2
Female 17 .13 15
Totul 19 15 23

According to the above tables, a totul of 26 students entered Concordia Col-

~ lege for the 1968-69 school year. Of this number, six were men and 20 were

women. By the end of that school year, seven students had left the program
for various reasons. Of the group that entered Concordia the first year of the
program, 73 percent remained.

When the 1969-70 school year began, this 73 percent or 19 of this group re-
turned. By the end of the second year of school. four of this group tentatively
had left college. but had not completely severed ties with the program. The
students had decided to drop out for one quarler, with the understanding that
they would be allowed to re-enroll for the 1971-72 school year. This course
was decided upon in cooperation with the courdinator for various reasons: two
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were married and were having difticulties at home: the other two students
were having tinancial troubles. which the program was unable to help cover, It
was decided that a few months at home would help straighten out these con-
cerns.

For the 1969-70 school year. 27 new individuals, nine men and 18 women,
were recruited for the program. This brought to 33 the total number of stu-
dents recruited for the progrant. Of the 27 recruited for the 1969-70 school
yeur. 23 or 85 percent were still in the program in June.

After two years of the program, 38 of the 53 remained. with four in the
community solving problems peculiar to their personal situations. Disregard-
ing these four. the M-TEPS program in two years retained 71 percent of those
originally curolled.

Of those who discontinued the program. the most frequently appearing rea-
son was no longer being interested in elententiry education. Since this was the
only program offered at the college under the auspices of the M-TEPS pro-
gra, students who clianged their goal had to seek admission elsewhere. Two
students left for full-tinie employment, with the statement that they were con-
cerned with earning “bread™ now rather than delaying life for an uncertain fu-
ture. One was counseled out for academic reasons toward the end of his second
year. A young Lidy married a soldier and moved from the area.

ACT Test Scores

The ACT mean standard scores achieved by the entering freshman classes
of 1968 and 1969 at Concordia College are reported in Table XXXIX. Juxta-
posed to these scores are the ACT mean standard scores of the M-TEPS stu-
dents who entered the college in parallel years. In practically all areas, the
ACT meuan standard scores of the M-TEDPS groups are slightly more than half
of the corresponding scores for the freshman class for each of the years en
compassed in this analysis.

As arule of thumb, 17 was the ACT mean standard composile score used
by the college as a point of rejection for admission. This cutoff point was rig-

.id unless other factors justified it being waived. Some factors which could in-

fluence a reversal in decision for those below this score point were good grades
in high school, a consistent progressive tendency in improvement through high
school. or recommendations from qualified persons which strongly indicate o
student should be given a chance at college, In the main, these factors indicated
that acceptince for students with & composite score below 17 depended on
how much the people in the admissions department knew about the individual
seeking admission.
Based on this information, the data in Tuble XXXIX point out that as a S

ceptable college admission score. It also indicated that, by the judgment of
some individuals, those stadents who were aceepted into this program would
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not have been given a chance otherwise.

An anatysis of the ACT swindard scores of one of the M-TEPS students in-
cluded in Table XXXIX may serve to indicate the reasoning hehind aceeptance
of these students, despite the low scores achieved on the ACT testing programs.
One individual scored: English, 17 mathematics. 13 social studies, 19; natural
sciences, 10 composite, 15. These scores implied a patiern that did not show
uniform growth in all arcas. u short. educationai gaps existed that needed Lo
be filled in certain arcas. Provisions of the program were directed toward ful-
filling the needs in these specilic arcas where possible.

TABLE XXXIX

ACT MEAN STANDARD SCORE—-CONCORDIA COLLEGE

Subjects Enlire M-TEPS Entirc M-TEPS
Class Scpt. 1968  Class Sept. 1969
Sept. 1968 Sept. 1969 :

English 20.2 12.1 209 10.7

Mathematics 21.1 1.2 2 12.7

Social Studies 21.9 13.5 22.2 14.3

Natural Sciences 223 12.3 228 12.8

Compusite 21.5 124 22.1 12.8

Cumulative College Grade-Point Averages

Based on the grading scheme indicated previously, the composite grade-
point average of the 1968 (reshman class at Coneordia College was 2.48. When
the cumulative college grade-point average was tabulated for the M-TEPS stu-
dents who had entered in the fall of that year, it was found to be 2,22, .26
score points below the entire freshinan class,

Although these cumulative grade-point averages were fairly close, it must
be emphasized that the M-TEPS students were given extended and intensive
help throughout the year: Individually, the G.P.A. of this group ringed from a
low of 1.25 to a high of 3.40. Because this was the first year of the program,

" there may have been a stight tendaney for those having these students in class

to be somewhat lenient in marking.

The freshiman class of the following year, 1969, carned a cumulative college
grade-poiut average of 2,45, Students in the M-TEPS program who had en-
tered during the sme year earned a cumulative G.P.A, of F.81. This represents
.64 points below the cumulative average of the freshman elass. Individually,
the G.P.A. of this group ranged froin a low of .25 to a high of 3.32.

The same helps were offered this second group, but the response in grade
point was .41 points below the nican performance of the first M-TEPS students,

92
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who had entered i the fall of 1968, One explanation for this may be that the
teachers were less lenient in grading because it was the second yeur of the pro-
gram. Another explanation could be that the M-TEPS students who first began
the prograsm thought they had to work hard toward success because they were
pioneers and all eyes were upon them. The latter iden was expressed over and
over Lo the coordinator by many members of the criginal group. In the think-
ing of the second M-TEPS group, this was not as prevalent,

Summary L -

A tubulation of responses on the cheek list administered to the various
groups associated with the M-TEPS program was presented in this chupter.,
These groups were the advisory committee, administration, faculty, non-aca-
demic staff, sample students and the M-TEPS students. The results of this -
vey were arranged'in tables showing the percentage of responses to cach - ciin.
Alter cach table, the various jtems were analyzed.

For ease of understanding, the items on the cheek list were organiced ...
five categories pertaining to the statements, which clustered around certain
feclings. These statements were itemized under the headings: (1) feelings ex-
pressing concern for general college tife; (2) feelings toward program provisions:
(3) feelings toward racial mixing; (4) feclings toward minority groups on ¢um-
pus;and (5) general feelings toward minority persons,

Tables XL and XLI summarize the check list replies of the various groups of
respondents. A narrative summary of the major findings accompany these ta- .
bles, '

TABLE XL

CHECK LIST ITEMS MARKED “STRONGLY AGREE” AND “AGREE”
BY MORE THAN 50 PRECENT OF ONE OR MORE GROUPS

- f Percentages
Lond < —_— —
Z 8 2 T 3
S 3 te T4
S-S z .8 E 35 =z <
ez 3 g &= 4 me D% 2SS w3
2 E 7 g 2B E;; £ 3< 52 568
2 = = i I =] ~
Z_3 § 3 A $E Sl v 55 BERT
O 5 = 0 <3 T8 L Z2 i 2R
General | Having more Black and Indian = 88 100 96 80 86 100
Campus students at Concordia is 4 good
Lit thing.
4 Black and indian students 88 100 88 66 92 719
should be integrated into -
every tacet of Concordia
College life,
o
30 There is really something re- 82 40 82 65 .14 88

freshing about the campus in
having Black amt indian stu-
dents here,
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“(table XL cont.)

o Percentages
— -~ -
J € o p:3 <
< oo I u
= = 3 E 38 z Z
f 5 3 < oS % - B :2 -~ n =z
2 g “Z g 23 E~ £ 3C 52 4a%
2 5% E ZE EQ 37 IZ 3523
= = S 5SS 5 g =72
BT 3 29 3 2 35 2o 3> 3 2 & 3
U own = 172 25 <L L Z5 AR ZE%
42 tlaving more Black and tndian 88 100 79 73 76 94
stadents on catnpus should have
been i goal of the college years
- ugo.
' Program 15 Black and Indian people should 47 |0 4 D 73
Provisions be - Lown some preference to

make up for the previous condi-
tions of discrimination that have
existed in this country.

23 Thesestudentsshould notbe 52 60 54 80 83 64
singled out for special privileges :
any more than White students.

Racial 32 The Black and Indian students 82 100 77 61 86 73
Mixing should be more involved in
campus social life.
34 Interracial dating is a personal 82 100 92 65 -88 85
thing and should not be op-
posed by any group on campus.

Minority 19 We should move faster in bring- 65 8 52 43- 45 88
Groups ing more Black and Indian stu-
on dents on campus.
Canipus 25 I like attending classes and 65 v 75 31 90 91
studying with Black and In-
dian people.
28 Most Bluck and Indian students 76 ‘I1th 66 54 63 76
' on campus take the pursuit of
their studies seriously.
40 If the Black and Indian students 70 100 44 42 22 79
protest their treatinent on this
campus, they would have a right
and it would be a healthy sign.

46 I should makecan cftort to talk 65 100 82 65 85 67
to the Black and Indian students
on campus.
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frable X1 cont.}

e Percentages
z $ 2 g 3
£ = = P
IS
. . = - 38 2 ¢
o SR o oS 4 - R -~ n
g & Z £ $E E~ 28 2% B2 a s -
& 38 5 Z B ES S TZ S8 E3
.3 §5 3 $E 34 24 55 SER3
33543 = @ <8 <€ ££€ ZZ% 53 =%
48 There is appreciable evidence of 47 60 44 100 _, 29 82
White racism on catnpus.
49 Iam willing to go out of my way 82 100 92 73 59 71
to sec that the Black and Indian
students are successful on
campus.
: .,_A.,:_l:'cc]ing';s 11... _.Black and Indian students - 88 -100... -94 ... 62 86 R ———
Toward are as intelligent and honest :
Minority as any other student. o

Porsons 36 [ really fecl badly when Iscc 82 100 77 77 86 88
how some Blacks and Indians
are being treated.

TABLE XLI :

CHECK LIST ITEMS MARKED “DISAGREE” AND “STRONGLY DISAGREE”
BY MORE THAN 50 PERCENT OF ONE OR MORE GROHES

=
— — =
-] 2 <
z g a5 &
g E -3 E » &
z £ 3 g ¢z 2 ==pz
X iE g 2125
.3 3 S5 3 3322
C55 = & <32 =2& %@ 3 ZF
‘General 2 It is more important @ have 70 60 75 8} @& 88
College Black students at Comcordia
Life than Indian students.
8  Concordia is a pretty good 70 100 92 ; 86 91
pretty g

plaze, We really do-not need
all chis concern about change.
22 The increase of Black and In- 88 100 86 ¥ 91 88
dian students on campus has !
brought about a corresponding
lowering of vur educational
L : level,
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(table X' L1 cont.)

f Percentages

‘i _— o~ —_
o Mo . < s
z 3 2. 3 7
} S 3 g & %
L - IS W22 =9 z ~
{ < 9. 32 k1 o= 2 o Dy =T o 2
: 2 £ Z = Z'2 g o £d 3% 52 & £
. She - = o - o, -
¥ = = 2 S EV EV sz 2 S LS
i = 2003 3 T35 2z 5z 23 ZE T3
“ Z2wn = wn D <« DL Z2v KR =Ez
5»’ . * H

‘ 31 When [ see Black and White 76 60 90 -8 95 94

people together in soial situa-
tions, I fear that cur campus is
headed for trouble.

44 Students on this campusare not 41 . 100 .64 61. 81 23
too friendly to other students.

47 The college has contributed 82 100 68 42 52 85 S
e s e IOPE 20 the program than it has ~ - = - e e
' received trom Black and Indian :
students. .
50 The greater the percentage of 82 100 94 6! 8 91
Blacks and Indians on campus
the less desirable will become
our campus.

i

Program 3 There has been too much money 82 100 92 65 86 94 B
Provisions wasted already .4 this country on h
scholarship programs for minority
- students.

33 This program for Black and In- 82 80 90 85 90 91
_dian students should be discon-
i tinued until we have evaluated
ST the results of the last two years.

37 Black and Indian students really 64 100 71 50 55 85
do not appreciate the free educa- :
tional opportunity they are being
given.

41 Black and Indian students on 88 100 88 77 76 100
campus are getting a free ride
without deserving it.

43 lresent Black and Indian stu- 88 100 88 77 87 100
dents being given scholarships
to attend this college.

(7]

I object to interracial dating. 82 100 80 50 70 82

Mixing 9  lresent Indian men dating 88 100 88 57 85 97
) White women.

Racial

96

ERIC

Aruitoxt provided by Eic:



Chapter Five

(tethle X 1.1 cont.)

o Percentages
(= . oy ¥
fod £ 3 5 e 2 5 = i z ) =
= = S ] - -
¥ 8% 0§ 3 0 20855255
.3 § 3 $E SL B0 55 3EES
SBaR = & <5 <& ££2Z% 5822
13 I resent White men dating In- 82 100 92 58 78 94
dian womnen.
. 16  lwouldirather havean Indian 53 80 82 57 79 88
“ sharing a room with me than a
_ Black.
17 I resent Black men dating In- 82 100 90 50 80
dian women. -
24 Iresent Indian men dating 82 100 8 46 82
i -~ Black women.
29  Iresent Bluck-men dating 82 100 83 42 13 67
P White women.
5 38 I resent White men dating 82 100 84 38 73 79
Black women.
S1  Cltisalright for Blacks, Indians 70 60 8? 31 71 94
, and Whites to be together in
sociual situations, but one must
be careful that they do not lead
to 1+ mantic involvements..
Minority 6 I have no particular feelings 76 80 72 35 73. 67
Groups one way or theother about
on Black and Indian:students
Campus on cimpus.

7 I would rather see Indians 76 100 9% 9 92 100
getting the benefit of this
program than Blacks.

12 These students, unlike regular 82 100 67 62 76 76
Concordia students, need spe-
. . cial courses in middle-class
Cen : values, such as studying hard,
aceping dormitory rooms clean,
importance of grades, etc.

14 Blacks study harder than Whites. 70 60 81 81 84 82

18 The Blucks and Indians on this 76 100 96 - 81 89 94
campus are aggressive and hostile.
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(rable X1 cont.) .
Py Pereentages s
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21 1 want to help the Black and In- k
dian students on campus, but |
th do not know how to start,

26 Even thouglt this cause sounds 82 10N 86 65 85 88
vk, Doretse i policy of vait-
AL 3 > { beconte triendly
with the:#iuck and Indian stu-
_._dentsoncampus.

35 No nmutter how wondertul the 76 100 17 38 61 79
idea, Black and Indian students '
huve to learn to behave them-
selves before they will be
acceptable o me on campus.

Feelings 10 Most Bluck.pcoplé haveanof- 88 10U 96 81 94 91
Toward fensive odor. ’
Minority 20

3

Indian people have a strange R2 7100 - 94 81 97 91

Persony odor. N 4

27 [ would rather go out on the 53 80 7 66 83 59
town with a Black than an In- '
diun.

39 Even though the chureh teaches 65 100 66 46 60 35
that all men are equal in the sight
of God, it does not follow that |
must go overbourd in my relations
with-Bluck und Indian people.

45 To get what they want, Blacks 82 100 83 50 76 85
and Indians, more thin others,
are willing to use unethicul
pructices,

A substantial majority of each calegory reporting saidthe general campus
life was enhanced by having the Black and Indian M-TEPS students on campus.
Anoverwhelming percentage indicated these students:should be integrated in-
to every facet of college life. Although there was a general approval of having
the students on campus, there was concern:expressed by a sizeable percentage
of the non-academic staff that trouble might result when Black and White peo-
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ple were together in social situations: only eight percent of this category dis-
agreed with the stutement.,

Regarding student friendliness to other students, a kirge percentage of the
M-TEPS students said this quality was lacking in the students; 23 percent of
their number disagreed with the statement; the majority indicated the students
on cnpus could be friendlicr to other students.

General approval of the provisions ol the M TEPS progrin was expressed
by well over 30 percent of those reporting. A substuntial majority answered
that the conntry had not wasted money on scholarship programs for minority

EUTI hey Bt resentinent toward these students for receiving
Sthey s o MATEPS program should not be stopped for evalua-

tuon, but \lmuld continue. Also, they said these studeuts werenot wusting
their edmcational opportunity.,

Over 5O percent of the various citegorics responded that Black and Indian
students should not be singied out for special privileges any more than White
students. fikeeping wirh this concept, only 18 percent of the students, 31 per-

cent of the non-academi: <uffand 47 percent of the advisory committee said
some preferential treatme: toward Black and Indian people should be given to .
make up for the previous conditions of discrimination that have existed in this
country. Seventy-three perent of the M-TEPS students. 80 percent of the ad-
ministration and 57 pewer of the fuculty indicated preferential treatment

was in order. :

Concerning racial minpre, including interracial dating. there was general ap-
proval by well over 50 o ent of those responding. This approval was given re-
gardless G which combztion of individuals were paired together. Over 80 per-
centdronreach of the gre ips expressed that interraciad dating was a personal
thing, and should nut be spposed by any group on campus: only the non-aca-
demic staft fell short of s pereentage.

In the mujority of the stems concerning racial mixing. the various categories
of respondents overwhebningly supported the coneept of personal privilege in
dading and socialization. 't his wus not the ¢ase with the non-academic staff. On
some of the items, only 5O percent of this grnup. and in some instances even
fess, hatla favorable view when asked about interracial situationsbetween per-
sons.

In general, there was Titth: opposition to having minosity students on cam-
pus The vastUmajority of these reporting said the siack and Indian students
wereTis welcome on cnnpus as the regular Coneordia student; they studied as

hard as the White students, und took the pursuit of their studies serivusly: fur- ;

threr, they were not aggressive or liostile. From an overall standpoint, more than
50 percent said they should make an effort to talk to the Black and Indian stu- :
deuts and to help them. The largest percentage of those responding expressed
that they were willing to go out of their way to see that the Black and Indian
students were successtul on campus,
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Concerning helping Black and Indian students, but not knowing how to
start, less than SO pereent of the faculty, non-academic staff and regular 1l
M-TEPS students agreed with the concept. A substantial majority 1
visory committee atud the administration, however, wanted to help .
how to start. Evidently, there were some misgivings on the part of thev. oz
jority of respondeuts about how Lo begin to help the Black and Indian students
on canpus.

The Black and Indian students on campus were accepted by the vast major-
ity. There was some hesitancy on the part of fagulty, non-academic stafl and
students toward fioving faster to bring more Black and Indian students to the
campus. Slightly more than hall, 52 percent, of the faculty agreed with the
concept, while only 43 percent and 45 pereent, respectively, of the non-aca-
demic staft and students agreed with this particular point. .

Seventy percent or better of the advisory connnittee, administration and
M-TEPS students said that, if Black and Indian students protested their treat-
ment on campus, they would have a right, and it would be a healthy sign; only

only 42 percent agreed with the concept: when it came to the students, the .
percentage dropped to 22 pereent. o

Concerning White racism, 60 percent of the administration and 82 percent o
of the M-TEPS students said an appreciable evidence of it existed on campus. -
in the remaining categories of respondents, less than 50 percent agreed with
this coneept. Only 29 pereent of the students and 12 percent of the non-aca-
demic staff answered that there was appreciable evidence of White racisn on
campus.

in relation to minority persons, the great majority, well over 70 pereent
in most cases, said they were human beings. They lelt badly when they saw
how some Blacks and Indians were being treated. They also indicated these
students were as intelligent, ethical and honest as any other students.

A minority, 35 percent, of the M-TEPS students disagreed with the concept
that even though tie church teaches that all men are equal in the sight of God,
it does not follow that they must go overboard in their relations with Black
and tudian people. This means that the majority, 62 percent, of these students
indicated that it does follow thut people should go overboard in their relations
with Black and Indian people. In the same vein, 46 percent of the non-aca-
demic staft expressed disagreement with this concept. The remainder of the
categories expressed disagreement witly the statement by well over 60 percent
of those responding.

Factors, other thar feelings, weresexplored in this chapter to give & more
complete picture of the M-TEPS program. Figures concerning retention were
stressed. The ACT mean standard test scores were presented and compared with
the freshman class which entered at the same time. Lastly, the cumulative col-
lege grade points carned by the MSTEPS students were compared with the typ-
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ical mean porormance of the freshman classes eiitering in parallel years.
Regardiug retention of M-TEPS students enrolled., well over half or 71 per-
cent of the munber originally recruited were still actively pursuing their goal
after two years. This percentage was indizative of the holding power of the pro-
gram,
The mean standard score on the ACT test for the M-TEPS students aceepted
for the program was below the acceptable Concordia College admission score.

. This meant that these students would not have been admitted to the college,
except for the M-TEPS program. Despite these low ACT scores. a good per-
centage of the original M-TEDPS students enrolled had managed to stay in col-
lege. Not only had they been able to survive, but, in many cases. individual stu-
dents had been able to approach or surpass the cumulative college grade-point
;lxicr:xg'cs of the respective entering freshman classes at Concordia.

M-TEPS Revisited: Five Years Later

v . Any program worth its salt has to be zble to withstand the pressures of time. s
e = THE-MUFEPS programy-as -most programs of this-nature7 wassubjetted toevery 7
o conceivable effort to curtail it. reduce its numbers, halt its growth and even eli-
minitte it from the campus. T ' : '

Many and varied reasons were given for opposition to the program. but the,
program remained as a viable, on-going entity, In fact, it has stabilized and un--
der the direction of jts present dircctor has been institutionalized.

In the 1973-74 school year, five years atter its beginning.a total of 50 stu-
dents were enrolled. This made a total of 147 students participating in the pro-
gram since its 1968 inception. Of that total number, 29 had graduated with a
four-ycar Bachelor of Arts degree in clementary teaching. Over those five years,

08 students had dropped out along the way for various-reasons. -

A further scrutiny of the program revealed that of the 29 who had gradu-
ated, 24 were working in their field or ficlds closely associated with their ma-
jori 16 had entered teaching in the Minneapolis-St. Paul metropolitan arca; onc
had entered social work; one was a press secretary; four were nursery school
teachers in the area; two were working in industry: two were in graduate school
pursuing an advanced degree: two had returned home to take care of their fam-
ily:and one had decided on the Lutheran ministry, and was studying at a sem-
inary.

Not only had the student populationstabilized to where there was a steady
flow each year of students into the program as well as graduates moving out,
but the program features had been refined and described. Five years before,
there had been only a director who worked with the students. In 1973, there ~
was an assistant to the director. The assistant’s duties, under the direct super-
vision of the M-TEPS director. included counseling students in academic and
personal problems. tutoring or assigning tutors to students, coordinating of-
fice activities, supervising peer-group counselors and tutors and planning and
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coordinating program meetings. social affairs and special events,

“The tutoring program, which had been initiated at the inception of the pro-
grain, had been refined und given a new title: peer-group counsclor. These stu-
dents were expected Lo maintain a cumutative grade-point average of 2.10 or
above. They were employed 15 hours a week for $2.25 per hour by the
M-TEPS office and were considerced an extension of it. Peer-eounsclors receiv-
ed their assigned students Lo tutor from the assistant to the director. There was
a tutorial roown provided in the office with a blackboard, but tutors and stu-

y dents were not confined to it. Other materials, stch as text books, also were
provided to tutors to assist them in helping the students. (
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Chapter Six

Concordia Model: Attitudinal
and Administrative Concerns

Although Concordia is a stall college, this factor does not preclude the ex-

- tracting from the school’s model of pertinent data which will help ensure suc-

cess of minority recruitment programs on small and large campuses, There is a
difference between commuter campuses, which large universities typically
are, and the closely knit character of sivaller colleges. The attitude embedded
in the atmospherical personality of the larger university versus the smaller col-
lege is usually more liberal and open-minded; smaller colleges usually have a
more conservative milieu about them.

——Nevertheless; Within both surroundmgs there exist some of the same atti-

tudes by various groups as exhibited in the Concordia model. With this basic
assumption and considering the Concordia experience, several pitfalls come to
mind which should be taken into consideration. They are crileria selection, ad-

_ministrative commitment, compensatory education factors, commitment to”

equal education, philosophical attitude toward higher education, academic and *
social atmosphere, recruitment process and common intervening variables.

Criteria Selection

For everyone who enters the halls of ivy, there is some kind of selection
process used. In the case of the Concordia program, several discriminators sepa-
rated those who were admitted to the program and those who were not. Among
these discriminators were the high school American College Test (A.C.T.) and
grade-point average (GPA). Although these were traditional, there were hid-
den persuaders determined »ainly through an interview, Motivation, desire -
and a willingness to give college a hard try weighed more heavily in the think-
ing of the recruiter than the GPA and other more obvious criteria.

It scems that administrators have-to face the fact that there has to be some
type of selection criteria, rather than every minority person being singled out
as less intelligent than other prospective students in general, and consequently -
admit them 1 toto, leaving the u\llc;,c sorting-out process to take its toll grad-

" ually.

This really is not phymg thc gane any Rurcr than the game was plavcd in
the past. To hold out higher education to these students when their chances-
of success are nil fulls into the same calegory as designaling a business as an
equal-opportunity business when there is no commitment to hire minority peo-

ple.
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Peaple are not anaware of selection. Alter all, there is picking and choosing
even in the play gmmes of the young. Theretore, there should be no hesitation
to set some criteria for minority students. Consi<eration, however, should be
given to background. fevel of past opportunity, motivation and survival in-
stinets. This does not mean that grade-point average, American College Testing
programs and other established ways should be discarded. H simply does mean
that there are vther techniques hesides the regularly used ones.

Background. past opportunities. motivation and survival instincts can be
learned from interviews. The thrust s to discern how the student handles him-
self. Is he competitive? Will he work to gain a goal? Will he have trouble besw
cause of the atmosphere he is placed in? Does he have control of himself? How
hard is he willing to work? Is he willing to accept help without teelings of de- B

“ feat und sclf-worthlessness? These are questions that a trained, skillful inter-
viewer can assess. [ the answers to these questions are positive. she assurance
of success on campus has been improved greatly.

Ctin

Administrative Commitment

The central administration of a college or university is a vitdl factor in the

success or failure of a minority recruitment program. It is its willingness-or un- =

willingness to be involved and the level of its involvement which determinesin - -

farge measure the direction the program takes as well as the atmosphere of the -~ :
school. If this sector of the college is not merely responsive, but committed, it -
would be safe to say the program will be suceessful. When the administration

is just responding, it is reacting because (§f‘ some pressure or force. When there

; is & commitment. however, administrators do what has to be done because
they feel it is right. Being responsive will bring the minority student to the
campus, but to keep him there detnands commitment and dedication.

It is wise to know the difference between responsiveness and comuuitment.
With the former, the students in a program will feel they need to create pres-
sure to achieve a goul. With the latter, these same students will feel they have a
friend in the administration. They will know that they can sit down at a table
and tatk o matter over, They will' know that there is a sympathetic ear and re-
spond accordingly.

Another factor that the administration should be cognizant of is that minor-
ity recruitment officers, who are casy to come by, do not make the real dif-
ference that affects the recruited students. The real tink is the visible minority.
staft members in the classrooms and the administrative strueture.

The simple togic here is that minority students secing themselves represent-

weed On the staft will feel that they are not alone on campus. Some colleges and.
universities five attempted to cat their cake and have it too, merely by naming
a minority person as director of a minority recruitment program. In far:too
many cases. this model Las ended not only in frustration on the part of the re-
cruited students, but also on the part of the director. Both frustrations have be-
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conte focused on the college. The concamitant results have been hostility, dis-
placed naybe, but nevertheless directed toward the administration, Both suf-
fer feelings of alienation. The students reel the director is a dupe for the ad-
ministration. The director feels lie is caught between the students and the ad-
ministration, with no way out,

If there were other ninority persons on the staff and in key positions, there
waould be linkages which would serve to block miuch of the hostility, because
there would be more than one minority person to deal with any given situation
that might arise. With one minority staff menber, there is no give-and-take, no
mulling over a situation because there is no one that might be sympathetic.
With other minority staff inembers and administrators, a support systen is
created Lo, at the very least, dull a hostile thrust o e part of students and a
total feeling of despuir on the part of the director. At the niost, with more
than token representation of minority groups on the staff and in the adminis-
tration, there can be a preparedness to deal with students and a working to-
gether to overcome whatever snag, to sinooth troubled waters. In short, with
the latter situation, there is-a buying into the system by all parties conceraed.
And who is going te ot falter something that he is a part of, a piece of which
lie owns?

Compensatory Education Factors

There is nothing inherently wrong with the concept of compensatory edu-
cation, remedial help or counseling. Where trouble rears its ugly head is in the
manner and meins used to dispense these aids. The way they are handled gives
rise to the cry of preferential treatment, a bitter pill to swallow by some!

The main concern in minority recruitment programs is how o give the stu-
dent help. The best way is to meet the problem head-on by telling him that he
needs special help. 1f he is college or university material, he should be big
enough to Know that if he wants to make it, he needs and must accept help.

The help should be in the mainstream of the school as part of a program
where all students can get help when it is needed. By all standards, a college
or universily should stand in a position with a philosophy that encompasses
all of its students. Many cuses can be cited where not only the recruited
minority students need help, but regularly admitted students as well. The pref-
erential treatiment cry, in so wany cases, comes from mainstream students who
need help, but find there is no place to which they can turn.

Compensatory education, as we are referring to it here, is really a form of
segregation. Minority students are recruited, passed in review on campus and
helped separately w'th no thought to others in similar educational circum-

stances. They should not-be separated, but-included with the mainstream sta---- - = ==

dents. ft should be a concomitant to help him in the mainstream, not over to

the side.
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Commitment to Equal Education

In few programs is there a real commitment to equal education, both finan-
cially and academically, [tisp't really giving someone something that everyone
considers just and due: rather. it is given in the spirit of pacifying a portion of -
society. I is compensuting with breastbeating for past inequalities.

In a review of past injustices. it was noted that there has been a denial of
higher education to minority persons: therefore, they must be compensated.
Muny programs are like takiug a person for a boat ride and letting him out in
the middle ol the stream, while other students are let out on the shore. In
short. there is no real conmmitment to equal education,

When the mission of a college or university is considered. it is no wonder
that there has been a slippage in recruitment of minority ‘people for higher
cducation: A college or university is in the business of educating people
for a more productive place in society. This is accomplished cither by the lib-
eral arts avenue or by the many roads that lead toward occupations. Which-
ever road is pursued, the central core is education.

The college or university accomplishes its task by cither leading students to
or pushing them toward the educational trove. For minority recruitment pro-
grams and their students, there is hardly anyone who wants to lead or push
them. Under the guise of the democratic process of the school, school officials
have abdicated their responsibility. The < 1re fact remains: No one wants to be
identified as an instigator. ,

Now, numy programs sail along recruiting less and educating less until the
recruitment ship anchors in dry dock with no one aboard: thus, no need for
continuation. What was one time higher education's response to community,
has proved how little commitment there was to education. Community is no
longer clamoring for these students to bé educated. Because there was no real
commitment on the part of higher education to educate these students in the
first place. the death knell of these kinds of programs has been soun-dzd.

Philosopical Attitude Toward Higher Education

The educational worm seems to be squirming in recent years, at least on the
philosophical level. In the past, White society constantly admonished its child-
ren with the importiance of a college education. Even the lower socio-cconomic
Whites heard from their elders how they should strive to make their way
through the halls of ivy. Even Tammy of “Tammy and the Bachelor” fame
made the great sacrifice to receive a higher education so that she would not
find herself wedded to the river and living in a river shanty fui thie rest of her
“born days.” Then came the big push for Blacks to achieve in the higher edu-
cation realm. .

T T Now the drging Tor highereducation. bicked by philosophical arguments,;”
has subsided. Blacks are being told that they should not think so strongly of
what once was considered the magic of higher education.
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Lven though vocational vecupational thenies seent to be the in thing to
purstie. & word of caution should be observed. All too often memory is short.
Things go in cycles. Not too many years ago. Blacks were not encouraged to
seck a higher education. In fact, in some colleges and universitics, they were
hawmied fronsadniission. The prevalent phirase was “learn a trade; don’t worry
about all that type ot education.” Then the schools began looking for students,
Most schools of higher learning opened their doors. The atmosphere changed
as it now is changing--philosophically. The question is, if things are cyclical.
will not the push for higher education return to the forefront in the conscious-
ness of society?

More important is that being involved in the higher-educational process is
good for Blacks psychologically. Only a fraction of the population graduates
from an institution of higher education. When they complete that education.
they know they join an clite few. This is an excellent antidote to the rejection
of pride feeling which so many exhibit,

Economic survival is a fact of life, but psychological survival must be con-
sidered, too. Through higher education, Blacks will become acquainted with
the societal system. and this will enable them to deal more effectively with it.
To complete their education, Blacks will have te know how to manipulate the
system to their advantage. When they finish, they will have the economic and
psychological tools for this task.

For the foregoing to reach fruition, a program for minorities has to be a
fong-range. rather than a temporary, one. The psychological connotation . will
become a reality. if the student is given every chance to succeed: The pride
fuctor is obtained through achievement. Achievement in this sense means com-
pletion of higher education, or “Pve been given every chance and this bag is
not for me” verbalization on the part of the student.

Yet, what seems Lo be happening in institutions of higher learning is the re-
turning to the business of educating middle-cluss students tor middle-class life,
rather than striving Lo raise the sights of a people too long abandoned. save
for brief periods of conscience-hurting by the majority. If the psychology ex-
plored in this section is to have a meaning. the: long-range recruitment and
sustained efforts toward education of this segment of society must continue
unabated.

Academic and Social. Atmosphere

To have an effective recruitment program for Blacks, there has to be an
atmosphere which is conducive to a feeling of security by the students as they
walk on campus: their deep down inner being must be one of pride and dig:
nity. In fact, people should be able to tell by their walk and facial expressions
. that.they are proud of the school and themselves. U,
An atmosphere that is not conducive to pride and dignity has led many stu-
dents on various campuses to belligerency trying to attain them. Their motives ... o
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hat « been misunderstood in many cases. This i »3 2zuny administrators,
faalty ol students to think,if not aloud, at e ey, *You dummies, we
b oo cial program for you, and you responc the sy,

Wit ther way should they respond? They ek maun beings. too! They
suiztt 1o all the human frailties, if fraifties they ars. - f belonging, loving
an. oy enling to be a part of things. Nobody wents tewbe an outsider. It is o

rare - v ere that does mant covet the in positiorzza s¥zaton, No more Bioo
U Wt L have that . o-be-different wttituca: = k+oas Whites. want .
krow and el that prewe and dignity of cosfort. - . belonging.

v g rnn ey cases. . oooks feel like step--hild-- ++ «chool in academic

el seiaations. The is illustrated on the awe. sle s e as exemplified in
L 74y P model. s shows up in many o1 iteeo X ad universities in
NS - the sch-ol mandates a non-degreec virto teach these stu-
derts e ea where White students are taught ‘Jugreed person. Are not
Bla. * - .J. crving of the best?

Tue e 2re is so often that “*We cannot findi.de»zed Black and we want
aBuy_x - he stalf” This is o coproul. because deee.d Blucks are becoming
muzz 2w more numerous. At least. these students <=:wuld be taught by some-
one wlt s seeking a higher level of education. The tr zory is that as these stu-
dents see and know that the instructor is struggling t- sain advancement, they
will bite the academic bullet in search of their own cdacational fulfiliment.

To succeed, a program must have a buying-in feature. This means that those
who want to be part of the program must have a desire to belong. Once this is
prevalent, the remainder is not as hard. Creating this atmosphere of pride and
dignity opens the door for Black students to become actualized as part and
parcel, not only of the academic world, but also of the social whirl of the
school. When they feel inside that they belong, they will buy into the pro-
gram. without strings atiached.

Recruitment Process

With the experience that has been noted by many programs, it scems that
in order to be successtul the program must be geared Lo recruit focal Blacks,
rather than students from other parts of the nation. It would be excelient if a
student transplanted from ene section of the country to another could adjust
to the accompanying personal and social problems which are inherent. Not
only daes he have to adjust to the school, with all that it entails, but also he
must acclimatize to the arca he finds himself immersed in, with its concomi-
tant philosophies and idiosyncrasies. This is a double adjustment.

From the standpoint that psychological make-up does not vary a great deal
from physialogy. an analogy to the rejection of organs can be made. As (rans:
plants, organs do not function, if foreign to the body. Life styles differ in St. .
Louis, Missouri, from those in Mankato, Minnesota. It is different in Detroit,
Michigan, than Pablo, Colorado. Thus the emphasis on local recruitment.
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The exception to this foreign-body situation wow.d be *t s f someane
carnestly buving into a program. Even then, he \he ngsr b INEINREtES
standing as to what he,she is getting into hefore attentiy:

Students from the locality would have a betzer chare 0 - eewbenr
they would know what 15 expected from an area-wide S BAVRBEE

would be uble to cope appropriately because thatis whe ey b L oang
for the greater share ol their lives. This would leave then. witfi v« o
cern of adjustment to the college,

Another very important element is the adults, their parer 5 lothe, - n
many cases, transplanted students have had a legitimate comrie 1 Tliee rve
strained o sitwation, resulting in community upheaval, and. ther: s no o

translate what is happening to the conununity at large. Locain S
dents would have communications help, because their pureri:- oft .o v h-
hors und friends would be in the community.

Another sufety valve in this process would be that the ste. » - % Ve
community people-with which to rap. This would go alongy -~ dlavaany
then to fet off steam and to reach a new perspective. It also - . Wz oral
adults, which the college or university could call on, to form .. ~isemv com-

mittee to fook at various aspects of the program in an effortiv.
lates to their young. Input here could lend valuable assistance .
tions to or defetions from the programs which would help to wke <
ter for the students and the school.

Common Intervening Variables

The Concordia model expericnced 4 measure of success in it :
cause of the intervening variables or assumptions that underscoie.. <he pro-
gran. These initial helping hands contributed greatly to the studsn ts being cc-
onomically and politicully solvent.

These intervening variables are mentioned specifically for-the . TEPS
model. Among the 14 listed, there are several which were applicatie (o the suc-
cess or failure of uny minority recruitment program:

(1) The person selected to direct the program should be prepurs: tu oper-
ate more in a counseling role, rather than in un administrative, decnion-making
role.

(2) Not all minority students are prepared cqually for college::thuesri
entering students are granted additionai opportunity in the form ofrattmition-
ary extension, tutoring, special counseling, adjusted class loads andnmmoibar
modification to make up deficiencies so that success will be uchieved i ot
college yeurs.

(3) In order to effectively compete in the world of work, the tinie must

year, all academic requirements must be met by all students.

{4) The greatest financial need exists in the first two years of college. There-
p
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fore, provisions have been made Lo assume up Lo the total college cost of the
first two years, based on need. By the time a student is a college junior
should have crystallized his vocational directionund should realize that bor-
rowing for a college education is a reasonable expectation.

(5) Financial, academic or social commitmests are limiting circumstances.
This rnust be kept in mind so as o avoid breaking promises later.

(6) A conscious realization must be maintained by those involved in the pro-
gram of the gap that exists between the racial, social and economic background
of the M-TEPS students and the dontinant American cultural pattern which
the zchool supports and maintains,

{7) Implementation of this program depends-on the realization of the afore-
mentioned variables, but it depends much more on the dl.tlldll/dtloll of a staff
that is aware, sympathetic and knowledgeuble.

The germ inherent in these variables is prevalent throughout the topics dis-
cussed in this chapter. They succinctly add spice to a long discourse. Forithe
success of any minority program, therc have to be elements of the foregoing
undergirding it. The more of these provisions, the greater the success of the -
program. A model is good or bad, successful or doomed to failure, depending
on the basic assumptions upon which it stands.

The Concordia model was well grounded. Afterseven years, it still is func-
tioning. The intake process is just as viable as it was.al its inception. There
have been refincments, however. In some ways, it has been streamlined. This is
good. For something to be of value, it periodically must be refined, rejuvenated
and culled through the process of objectivity. Only then will it grow, mature
and survive,
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Chapter Seve.:

Avoidance ot Past Pitfalls:
Prescription #ar Minority
Recruitment Programs

The Concordia program is a multi-fuceted thrik by casmall college tuibring
abont an educational opportunity for a limited:zumber 2f minority students.

Bucause an evaluation was conducted lookinzfrom vuriaus angles at the
M-TEPS.maodel, different aspects that affected taose minorily students were ex-
plored; attitudinal and administrative problems secame appurent. A conscious
effort behind the investigation was to assess thewttitude which prevailed at the
college;, this was undertaken with the assumption thatattitudes can generale a
multiplicity of constructive as well as destructive endeavors. Inherent in the
following conclusions are. administrative concerns which need to'be resolved.

To make the program viable and on-going, the attitudinal and administra-
tive problems need to be dissected and dealt with, and slternatives generated -
and tested. This chapter bricfly will discuss these as well as other facets that
support and enhance the model. The last section raises questions in a further
attempt toward perfection.

Attitudinal Concerns

The greater percentage of the M-TEPS students said the studerss 25 the col-
lege were unfriendly to each other. Real or imasgined, it existed in the minds of
Ut students; they said campus life was a colid.thard, busireesslike- existence,
Furstiier, the social give-and-lakerbetween human beings was absent.

tBecause this unfriendliness was nol a prevalent feeling among the majority
ot the other respondents to the check list, something in the situation or in the
minds of the M-TEPS students.caused this alienation. This could have been:
brought about by racial differences. the special nature of the prograin withim
the:college setting, or a mental rebuff, which warned the M-TEPS students not
to participate-in college social affairs, This feeling of not being a part of things
produced administralive problems which hampered the operation of the pro-
gram., :

The general consensus concerning the M-TEPS -program, with its scholar »
ship provision, was favorable; all groups surveved answered:tiat these provi- 7y
sions should apply not only to'Black and Indian stadents, but:to White stu- '
dents, too; there should be no singling out for special privileges. This gave the.
impression that all students of whatever race were victims.caught up in 2 magl:

“strom ot of their own making, There was a.decided break with this conceps.
by the administration, faculty and M-TEPS stadeats. Overwhelmingly, iieees
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cirtegories of resporsents suld the wo s situar s warransed preferenizal treat-
ment, The difficults with this dich omy was ow toospe Lally treat Blick and
Indian students becz e of their ustiagie situats aal backzround., without
muahking the White stedents teel she . changed oot o,

Contrary Lo poprdar opinion. th - mterracis: sttuatiozs.at the college were
not frightening ro the majority of v ose responding to @2 cheek list. Based on
the percentages oof ammroval regardinz the souiul sftuatiosss involving interracial
dating, the M-TEPS - udents were - sbedded ivva faverz®de climate for social
interaction, They we - 4d not be alic ated on tyesoci: el by any of the
vroups surveyed. Th: qon-academic staff, howsuer %o ame misgivings; their
main objection was « at it was alright for Black..| ue.znd Whites to be to-
gether in social situaiions, but this must not lexwibin ngntic involvements.
‘Notwithstanding this nbjection, the nutjority 0s dee. rporting agreed in the
final analysis that i1 ..us a personal thing and shrowditzotbe opposed by any
group on campus. Wirhin this context, the admizmirznive:problem was to con-
vince the M-TEPS szdents that their fears wers. prequdicinl and they need not
be so concerned..

The M-TEPS studimts were welcomed on camnpes by all groups: in fact, the
majority in each category was willing to go out wfits way to see:that these stu-
dents were successful at Concordia. Despite this magnanimous atiitude, the
problem was that anly the administration and.advisory committes'knew how
to help these students. The greater ~mber of faculty, non:academic staff,
regular students und M-TEPS students wanted:to thelp the:Bluck:and Indian
students, but they did not know how. Although they were willing:to help the
M-TEPS students take:part in every facet of college liferand tonbe: us suceessful
as the regular Concordia students, they didn’t know where:to begin.

The groups surveyed showed no problem with:the M-TEPS swdents who
were atready ou campus; slightly miore than:half2’S2 pexcent, of the faczdty -
“and 43 and 45 percent of the non-academic.staff.and students, respectively,
hdwever, said the college should mo: » fasteriwbringinemore Black.and In-
dian students on campus. These groups wantsto helpithe. M-TEZS:students
on campus and they wunted the program tuezantinue, yet-they were fearful of
more Blacks and Indians coming to the calleme: This fact was hazi: to analyze
clearly. Were the groups afraid of numercessBlicks and' Indiuns ~zscendingz=
the cumpus, or were many of their previews: =sponses a-denial en®inow they
really felt? Was it a genuine prejudicial fesy. arwas it just a teetezmg om B
brink of conservatism? Whatever it was, ar-allaving of feelings intitiis amee
SCenIs necessury.

If the M-TEES:students protestwdtmkcinmnmmz on campus. they wiouid.
not be supportediby the majority «off thedesbaty, mmsacademic staff oriereg-
ular students very few of the stufings: smmmit czmn:ssed ithay rheywauld-sp-

“prove any action.of protest erthe: part-oiti fi¢ BEndk.and Indliamstu dents “There .

appurently was.a:right and asemong way-of: gumirerredress -of wnnnes, or tfiwse:
LY ¥ EL 4
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groups could fave thoaght the he MCTEPS students had no grievances whic!
varranted a protest. - Clearly. o MCTEPS students had 1 find a way to bring
taeir grievances Lo ligrt withoue alienating the powerful faculity group or turn-
ing the student body wgainst them.

White racisny seenmigly exist=d in the minds of the majority of the admin-
istration and the M-TEPS studersts. This attitude was not shared in the think-
ing of the remaining groups; a hrgher percentage of the M-TEPS students ac-
knowledged the existence of White racism than the administration. Real or
fmaginary, the students” feelings of alienation and of not belonging to coltege
iife were prevalent, compounded by the possibility of White zacism. It ¢ould
be that there was a causesand-effect relationship in the reactisns of the M-TEP®
students: Either they were alienated because of White racisim or they felt Whit.
racisim because they were alienated. Whichever, ths concept was uppermost in
the minds of 82 percent of these students.,

¢ seerning the church, the imajority of the MTZEPS students responded that
the ~«=ple at the college should live up to the tenets of theirchurch. That is,
if'a cemet taught by the church is the equality of zil:men before God. then it
foliawed that they should go-overboard for Blackandflndianzpeople who are-
cquutd to thiem before God. Inferent in this was that:this religious tenet has
beersraught to people for decades, with little.carry over from childhood to
aduitzzoud. The problem the METEPS students ideritified was thal the people at
the college gave little more than lip service to this concept, for the concept
impiied that youw go out of your way for all mankind, if you believe all men
arerequal in the sight of God. '

Collizge-Wide Action Steps

A broad-based, college<wide education program should belaunched for tha:
varicus groups who responded in the survey that they wanted to help the
M-TEPS student, bul did not know how. One phase of this program shoulkd iun-
volve: small group sessions around the campus to discuss-with ficeity, regups
students and non-academic staft ways they can be of yerviize to these studens:.

Among other things, suggestions should be offered:zbout making an effor
to talk to and to be friendly with these students, to include them in college
events, to create idle chatter time or bull sessions, and. above.all, to have un-
derstanding and patience. The group sessions of this nammrre. also should include
some M-TEPS students so that a give-and-take exchangecun occur cor. .xrning
feelings of alicnation and White racism, Hopefully, thewarry. wer fres:. shese
sessions will lead Lo a ripple effect throughout the college. Througi #his
methed. both sides may leaen that some of their feass concerningzemsi: wther
anerprevsndless,

Angzher phase of thisiprogram could develop:thiroughithe student ;emate,

~with-emphasis on whatit:means to feel alienated:and:tommmst be-a-partwf the

college: This group could.devise ways of includingmmore-afi the M-TEPS:stu--
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dents at various events: it might inaugurate a buddy system between White and
M-TEPS students on the saime basis as upperclassinen to freshmen. This may
Jead to a further breaking down of barriers.

A third phase of this program could be a rap clinic once a week forany stu-

dent or faculty member on canpus who has 4 “npc complaint or mfr)rmdlmk
-————=secking-desire-"Theeiid product of (hisT dmu, would -be-direct aiswers for

these concerns. [t also could serve as a safoty valve for the faculty and student

body when-the fears and accusations ()f preferential treatment reach a feverish

pitch.

Intensive groups sessions with M-TEPS students seem warranted. These
students need to explore. with their faculty coordinator as well as others on
the campus. many of the findings inherent in this check list. In particular, they
need 1o investigate their concepts of religion, alienation, White racism and
their relationships with the White students at Concordia. They need to hold
themselves up to a mirror and delve into whether their feelings are real or imag-
inary. Tren, based on their assessments, constructive actions should be takes
on the campus to correct these real or fancied misconceptions.

The M-TEPS program, as it matures and becomes well-established on cam-
pus, should open its provisions to a few White stadents who meet all the cri-
teria, except race. This would be in line with the suggestion of the majority of
those responding to the survey; they said, in effect, that special privileges ovar
White students should be abandoned. Although some White students shoulit
be included in the program, care should be taken that the majority of the re-
cruited students are needy Black and Indian students, maintaining the original
intent of the program. Admitting some necdy Whites would altay much of the
criticism of the racial preferential treatment being offered. Many White stu-
dents also need financial und tutoriatihelps. This would serve to bring tugether
under one coordinator two separatesstudent facets, which already exist oni.cam-
pus-—-the M-TEPS program and the regular financial-aid program.

Other Facets and Some Questions

There were many facets of this project which warranted furiker study and
evaluatien. The most pressing seeted to be an evaluation of the.special helps
offered by the college, advantages and disadvantages of preferential treatment,
retention of M-TEPS students versus retention of the general Concordia stu-
dent body and the identification of the factors involved inwhy:the M-TEPS
students, in view of the results of this survey, were not fully mlcvmted into
all phases of Concordia College life.

. The speeial helps. such as adjusted course load, slowcd down:instruction,
tutorial helps.and reading diffazulties clinic, offcrcd to M-TEPS students could
stand to be looked at and evaluated. Were these concomitant aids of real valus_
of could-these students have achieved as well as they did without thcm"’l»\.my
particular aid or combination of aids better suited than others for these:stu-
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dents? Would it be beder to forget about supplemental assistance and con-
centrate on improving rapport between studant and teacher?

It would be interesting to investigate the advantages and disadvantages in-
herent in the concept ol preferential treatment. Emphasis should be directed
toward how the reactions of the student bedy in this arca affect the alicnation
feclings of the group being given preferentiul treatment. Do the remarks and
obvious hostile feelings generated on cainpus producce an inferior or superior
fecling in those who are given preferential treatiment? How do you deal with
the feelings of those students who think they are being slighted when others
are given special treatment. What safeguards will best shield a project from crit-
icisin of this nature? Is the criticism of preferential treatment a necessary cvil
that in reality helps a project to grow and mature? .

No attempt was made in this evaluation to compare the retention of the
M-TEPS students with the retention of the general Concordia student body.
Was the retention factor better, worse or the same? If better, what factors
could have contributed-to this? If worse. why? If lhc same, then why a pro-
gram of this nature? .

Considering the findings of this survev, why is there a hesitancy on the part
of the M-TEPS students to become involved in all phases of the social life of
the college? The findings in this study indicate that the various groups respond-
ing are open to participation by the M-TEPS srudents in every facet of the col-
lege. The academic side of college life is wnly rart of the benefits to be gained.
As the prograni is viewed now. only this facet s pursued to its fullest by the
majority of the M-TEPS students. Why are thew hesitant even after two years
of being at college? What are the fears that ]\'L‘::p M-TEPS students from
fully participating in all aspects of campus lif=? Would these fears. if they did
fully integrate into campus activities, become a reality despite the findings of
the present survey?

Comments by Survey Participants

Many of the participants in the survey expressed themselves in the open-
ended section of the attitude scale. The following excerpts are taken from the
comments they made. They are divided into groups of respondents.

Comments from Advisory Committee members:

I see Blacks as people first--they have Spcml problems because of society’s
attitude toward their Blackness and society’s behavior toward them as Black
people. Yet they have some assets because of who they arc and what their ex-
periences havé been.
Some of my feelings don’t fall into the either/or category. [ think it is as
cqually important to h.nvc Black, Indian and other minority students on cam-
-pus. Lwould not sacrifice onc for the other..Nor.would. 1 set one.against-the. .. . e o
other. I would not expect cither one to sacrifice’his identity, values and goals
for the sake of the other. There has 1o be room for individual and group dif-
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ferences.

They |Blacks| have demonstrated a degree of uptightness which tends to
alienate them from other Blacks. Whites and 1 suspect from themselves also.
While the alienation is understandable. it nevertheless effectively diminishes
communications and contributes little that is meaningful.

I believe the [ndian is the most numerous minority in Minnesota and per-
haps more neglected than Blacks. [ don’t want the two-groups played off
against each other or neglected by emphasis on the other, but more work
should be done with the Indians now.

Why your hang up with race? Personally. it doesn’t make a damn bit of dif-
tference what a person’s color of skin is.

Both Blacks and Indians are underprivileged because of past and present stu-
pid racial prejudice and unholy stereoty ping.

It is our privilege and duty to do justice and practice love and mercy (o all.
Let us desist from emphasizing racial emphasis.

Your questionfaire is an insult to intelligence and to the teachings of scrip-
ture. Al men are created in the image of God—all men are redeemed by the
Son of God--all men are possessed of the capagity to be remade into the iimage
of God by the sanctifying operation of the Holy Spirit.

Forget about race, and love and minister to all. Racism is damnable. You
are not helping by calling attention to racial differences or cultural gaps.

While [ do not personally object to dating or marriage of people of different
backgrounds, | feel strongly that those contemplating marriage must be coun-
seled so they see some of the hang ups they and others face or will face.

Comments from college administrators:

An explanation of interracial dating—there is nothing wrong with it. [ do not
resent it. For the sake of family I am honestly analyzing my feelings when 1
say ! consider it unwisc. | believe the statements have captured quite well my
own personal feelings. T am still in the process of trying to remove racist feel-
ings which crop up within me and keep me from leading the Christian life
which 1 should in this respect.

Like men of other races, I find I cannol identify a person as a member of a
race, but rather 1 hope | can see them as individuals.

Conmmients from faculty members:

[ have feclings on interracial dating and marriage only because of the soeial
problems they face in addition to the usual marital problems. This is based on
experiences of two good friends of mine who are married to men of another
race. IUs been really tough for them and their children!

I am happy to have Bluck and Indian students on our campus, but I would
like to avoid the feeling that we i .ve “White,” “Black,” “Indian,” etc. students
here. To me they are all exciting young people and I appreciate them for their

_individual worth—not because they are of a 'particular color.

I fee! that many of my answers are going to sound pI'CJUdlLCd bul thcy are
true because so many Blacks und Indians are lower class. Thus, my answers are
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directed at the lower class aspect (which is only inherent in the majority of
their upbringings) and the two ideas cannot be divoreed,

Blacks and Indians have given more to my classes than niiny students. Any
difficulties that may come up are slight in comparison to what they offer. We
need this program-—Don’t let it falter.

Blacks are not vocal enough on this campus about demanding their riUhls

[ fecl one weakness in the program is that the faculty has not been pr()pcrly
educated to the problems of the Blacks. 1 know very few of my fellow staff
meinbers who have read extensively about the problems of racism.

So very often many of us wish to bridge the racial gap on campus, bul we
find minority students afraid and cannot find successful ways of reaching one
another.

Comments from non-academic staff menibers:

[ feel that this is a fine program by which many have benefited and will con-
tinue to benefit in one way or another. [ for one, have become more open-
minded about minority groups since this program began.

[ fecl some of the Black students on campus really work hard for what they
receive academically. Some have been on the dean’s list several times, others
being close. Ialso feel the faculty have gone overboard trying to make college
life a success for minority students, such as tutors, remedial reading, lengthen-
ing the probation period, etc. Why was this offered just to M-TEPS? No wonder
the regular students don’t feel it’s fair. It isn’t really!

Actually, | guess I've always been rather sheltered. Although for years |
tried to pride myself-on not being prejudiced—when it cones right down to it--
Lam to a point.

I definitely don’t think that people of different races should date. It might
lead to marriage which 1 don’t believe is right. I think races should marry
their own.

I'would like to feel that I treat Blacks, Indians and Whites the same. Usually
I find myself giving all students the benefit of a doubt and treat them as equals.
However, if a student of any color is impolite to me [ will not go overboard to
be helpful the next time. [ usually give them the official office attention and
let it go at thal.

The M-TEPS prograin has come a long way. It is sad for me 1o see that more
people haven't bezn positively affected by il. We all expect too much of a new
progran.

The program opened my eyes to my own feelings and [ am grateful for that.

That if we truly love God we will love our fellow man also rcgdrd}css of
color, therefore love is basic in our treatment of others.

We have good and bad in both races.

(‘ommenls from sludcnl\ samplcd

A young ‘Canadian girl, age 17, in her freshman ycar——Somc of these qucs-
tions I will not answer because | don’t think they have worth on a racial basis.
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but rather on an individuul basis. For example. it does not make any difference
whether I go oat on the town with a Black or an hndian--it' 1 like him--and he’s
a friend I'd go regardless. Some Black and Indian students need courses in id-
dle elass values ~others don't, 1t depends upon their background. ‘For example,
I have friends at home |{Canada] whe lave lived on reservations all their lives -

and in some areas they are just backwards. not bovause they are stupid but just
because they haven't been exposed.

Sometimies 1 don't know how 1'feel when Bl s and Indians are zreated
badly. I reafly wunt to feel bad and I realtv war o help--but at thewame tine
'm willing to remain unconcerned.

An 18- yeuar-old female freshman froan o farm i rural Minnesota- Thete wre
some Blacks who probably luve the nezative attitude and want to use violence.
These give a bad name to the rest of the Blacks. But the Blucks that I have
gotlen to know are very nice people and | think a lot of themn. Right nos  m
tutoring a small Negro gith and | really care about her education and want to
help her. _

A 19-year-old mate from a sniall town:in Minnesota--Just as weihave 2 zmn-
eration gap so also we have a racist gup which is obvious and theoreticzilh. «olv-
able. However, practically. the situation is more.complicated becausewnt:! all
people stop seeing White or Black as a unique identity. we will have our u:22-old
race problem. Personally. T want every Black or Indian to be treated im evuory
way that Whites are. But there are still too many people on both sides of ‘e
argument who can’t see eye to eye.

A 19-year-old sophomore male from the Minneapolis-St. Paul mewmspodiitan
grea - To tell the truth, I am more inclined to aceept Indians rather e Bilacks.
| feel the Indians have been given a worse deal than Blacks, because I ave-seen:
some of their reservations, and after all this was their homeland. domot ob-
ject to intermarriage between Whites and Indians as with Blacks. Factually ire-
spect the Indians more than any other racial group in America, including
Whites. because of the abuse they have taken and the serenity with wizich they
took it. We, Whites, have i lot to learn, maybe more than the Blacks amd In-
diuns. “

A 20-year-old junior girl from an out-of-state small town~1 am frome an all-
White community [20,0001, and associating with other races is.a new exper-
ience for me. It has been an enjoyable experience, generally. 1 hepe the M-TEPS
program grows here at Concordia. 1 have a lot of respect for some of these stu-
dents who have really been working hard.

A 20-yeur-old sophomore girl from a fann in rural Minnesota--LUntil 1attend-
ed Concordia last year I hud had absoiutely no contact with any Black. They're
people like me. 1 feel the need to prove myself, cte. Well, so-do theyinimany
instances, but it is always an individual thing.

An 18-year-old freshman girl from = farm in rural Minnesota—T fust feel that
this dating business is up to the individuals. It is their persoral thing. | don’t

-helievein-telling anyone whom or who-they-cari't date:—~ -

A 20-year-old girl in her junior year from the metropolitan.area—Some of
the Black students on this campus are the nicest people | know [nat:persomal-
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ty]. They work hard and tuke education seriously. Others appear to have the
I-don’tcure attitude. T really enjoy having them on campus. Others seem (o be
here just to raise @ ruckus, but that is true of Whites also.

A 20-year-old sophomore male student from a metropolitan ares outside
the state of Minnesota - [ feel they just as much as Whites should be given every
opportunity avaitable for advancement: however, because they are a minority
group they should not be given any special privi'eges but should work like most
Whites for their success.

A 22.year-old senior girl born and raised in a small town- -Everyone should
have to work u little for his keep, but T think the Negro as well as the Indian
should be'given more understunding and consideration and paticnee than we
are giving them, o ’

1 think the Whites whole problem is that we are afraid of them and what
they may do if they become more intelligent and powerful.

A 22-year-old male in his junior year from a small town outside the state of
Minnesota--Blacks und Indiuns are exactly like Whites except for a complex, in
acertain few, aboul being repaid for the wrongs done them yeurs and decades
and centuries ago. Equality now is the only answer.

An 18-ycar-old male student in his freshman year from a farm in rural Minn.
esota—~I feel that some ol the Black students do not deserve any sort of scholar-
ship. Some of them seem to think that college is a great place to go to stay a-
way from work or the army. [Us too bad that some have Lo spoil it for every-
ong clse [other Black students]. These that do work hard deserve everything
lhc'y are getting.

An 18-year-old freshman girl from @ small Minnesola town-- To me, Blacks,
Whites and Indians are all the same. [ don’t see that the color of one’s skin is
of any importance. I am a White female but [ would have no misgivings about
marrying cither an Indian, a Negro or a person of another race. | think all
their protests on race are stupid, ridiculous and pathetic. 1t really shows the
stupidity of man, Maybe some Negroes and Indians are militant and lazy but so
are some Whites and it is #or the color of one’s skin that makes a person that
way. All men are equal in the sight of God and 1 think it is one of man’s short-
comings if he can’t {or I shoutd say won't) accept that face. | think everything
should be done that can be to help people realize that all men are brothers.

A 20-year-old girl in her junior year from a rural Minnesota town--1 feel no
superior attitude towards Negroes, but | really resent it if they act like they
are superior to me. | know that some ace superior in intelligence and I'm willing
to learn from them, but they should carry no chip on their shoulder because
I'm not trying to carry a chip on my shonlder.

A 2byear-old female junior from a rural town outside of Minnesota-~Some-
times 1 i scared of sonie of the Black students here on campus.

A 19-year-old mate sophomore from the Minneapolis-St. Paul metropolitan
arca- This is asinine!

You are sick! Why must you ask sick, teading, presumptuous questions?
This thing is an insult.
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Lam prejudiced against groups—of any color! 1 only enjoy dealing with in-
dividuals and 1 am color blind!

Why White racisin. why not Indian or Black or Yellow racism?

Your prejudices are terribly bold here!

I feel that a man is a man and is to be treated as an individual. If he proves
to be a valuable, good. friendly or nice type, then he merits respect. Ifinot,
then perhaps he doesn’t. Individuals are individuals. not Blacks, not Indians,
not White!

A 19-year-old freshman from a small rural Minnesota town—I feel that
Blacks should be given every opportunity that Whites have, but not be given
everything and expected to give nothing in return. Iintend always to be friend-
ly with them, but 1 will never go out of my way and make myself super sweel
or pushy. I will treat them as Lquals because they are; and if they prefcr to
have little to do with me, that is their choice and | won't make a nuisance lo
try and change it. I will never refuse to talk to a Black.

An 18-year-old freshman male from an outstate small town—The Blacks
shouldn’t feel they're better than Whites. They don’t really participate in
school activities and usual seclude themselves from everyone. 1 don’t feel I'm
radical in my thoughts. The M-TEPS program should be more choosy in pick-
ing their students. Blacks should be happy they have such a program--poor
Whites don’t.

A senior girl from a small. rural Minnesota town—-My thoughts are very con-
fused. I am thinking now of a very close friend of mine who is a Negro. When
1 am with him, I notice nothing different. He's just a great guy! But sometimes
1 am crudely reminded of the difference in our skin by ignorant, rude onlook-.
ers. Before | came to Concordia, 1 had never even known a Negro person. When
I told my parents about my new experience, they thought it was great, but...

At first, it made me mad that they added the “*but™ because I thought lhcy
were being prejudiced. Then, I realized what they were saying in one shorl
word. It wasn’t that they were prejudiced, it was just that they were trying to
make me think--which I did. My parents thought it was just fine to have
friends, but they wanted me to realize what would happen if our relationship
should develop into something more than mere friendship. Even if I try not to
sec il, there are very actite prejudices between races. I realized that people be-
long to groups divided by the color of skin. My parents were trying to tell me
that a child born of mixed parents had no group to belong to. This was true. |
hated to admit it, but it was. '

Comuents from M-TEPS students:

A 20-year-old male sophomore student--The Blacks are beautiful people.
Before we can say they arc doing things unethical or just being violent we must
understand why.

What has been done to the Black man in the last 200 years? Isn’t he finally
trying to get to where he should have been then? It's time for change and we
are not going to get anything by sitting down and talking. That’s all they've
done for a long time--and where is the Black man today?
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An 18-year-old female freshman--Blacks and Indians are willing to make
something of their self. All they need is a chance.

A 26-year-old freshman girl -1t would be extreinely good if the White stu-
dents vrere oriented in some way to understand the need for education. Some-
how being Black and being educated in an inferior environment has caused
trauntatic experience. If the Whites would share some of the knowledge that
they have, rather than fear someone copying from them, we could all learn
some more.

A sophomore girl who refused to indicate her age—-1 don’t feel that Con-
cordia campus atmosphere is friendly. [ feel that most of the friendliness is all
make believe.

A 19-year-old male student--For Concordia to have a higher percentage of
Blacks and Indians on campus or in school would be better for them and every-
body else. Thus Concordia needs Afro-American History II, 111, IV and other
courses. ' ‘

An 18-year-old Indian girl in her freshman year—On this campus, alienation .
of Black and Indian students is present, but not strongly. Some of these White
kids on campus came from small farm towns and aren’t familiar with Indians
and Blacks. So out ofignorance, they don’t really know how to act, and they
don’t realize Indians and Blacks are human. To overcome this they should
understand the Blacks® feclings and the Indians’ culture.

A 26-year-old freshman girl--Being Black I have a strong race pride. The dis-
interest I have expressed in interracial dating is due to a feeling that those
minorities who date interracially have a certain feeling of social inferiority and
can only affirm their worth by dating Whites. The time is for Black people to
unite and get themselves together. ‘

A 26-year-old female freshman--The pertinent question is not that Blacks
and Whites, Indians and Whites or any other interracial combination will assim-
ilate toward interracial mating. One group with pride in themselves will tend to

.preserve themselves. If Whites could realize this and quit judging other races
by White middle-cluss standards they would have little to fear. They presume
that they are so superior that other races would just naturally gravitate to

“them. If they would view other races as humans, capable of the sume basic
sentiments as themselves, then the exterior differences would appedr as they
really arc-superticial,

For this reason, Lam in favor of Concordia’s program to bring Blacks and
Indians to this school. The ideu is noble. The methods do require improvement.

Summary ‘

This chapter expressed some ideas that would help to make o minority re- ,
cruitment model more etficient. 1t laid out a three-phase educational program v
for giving help to the minority students recruited: this program was directed
toward the feclings of alienation the minority students on campus felt. It in-
cluded, among others, rap clinics, the buddy-system technique and inclusion
in college cvents.
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Anoverall look at the participants’ attitudes and concerns brought the Con-
cordia model into better perspective. Then, some college-wide action steps
based on the ontecomes relative to attitudes and problems further refined the
program. Toward the end of this chapter thought- provoknw questions attempt-
ed to further delineate the model.

The last scetion was devoled to comments made by the various survey parti-
cipants.
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Appendix (sampLe QuesTionairE)
. METROPOLITAN TEACHER EDUCATION PROGE:AM SELECTION SURVEY

Concordia College, St. Paul

INSTRUCTIONS: The Metropolitan Teacher:Education Program Selection
(M-TEPS) program was inaugurated at Coacordia.College.during the summer
- of 1968. It is.program to recruit Black and Indian.students for the elemen-
tary teaching profession who otherwise wouldmot:have the opportunity of a
college education. The purpose of this:survey:is tozassess the feelings of those
connected withrthe Concordia program. . _
This survey-consists of 51 statements. Thersare no right or wrong answers.
What is wanted is your own individual fedlimezoncerning each statement.
This survey is anonymous. Aftercompletiomiofithe background informa-
tion, please read.each statement carefully and:mark your response in the ap-
propriate column on the right. As athelp, it-mightbe good to preface each state-
ment with *My feeling toward Black.and Indian:students is....

[. BACKGROUND INFORMATION

Check the appropriate blank in the tollowing section that applies to you.
1. Age: 2.8ex: M -F 3. Number of years at Concordia: 1
-2 3 4
4. Began freshman year at Concordia: Yes No

5. Transfer student to Concordia: Yes No

6. Program: Elcmenlary Ed. Social Work Ministerial '
Peaconess General

7. Concentration:

8. Place of birth: ”
City .State County . - .

9. Where did you.spend most of your childhood:

City State  County

»

" 10. Parent’s occupation:
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11. If employed at Concordia, state: Rank ____ ~ Department __ o
Position _ Other occupation

12. Are you a member of the M-TEPS program: Yes ____ No

13. Marital status: Single ___ Married ___ Divorced ___ Widowed
Separated __ Remarried

14, Dormitory student Day student . Non-student ___

15. If you are a student. what pércentage of your income is derived from:
Off-campus job

Loans _Other (speify) »
16. Religious affiliation:
17. How often do you.go to church: Once a week____ Two or three thess a
month Oncea year____ Less

18. How many close friends (not necessarily on campus) do you have who are:
Black ____Indian ____ White ___ Other )

19.1 think of myself as: Black Indian White Other

20. Frequency of contact with: Blacks ____Indians____ White ____ Other ___

Il. SURVEY STATEMENTS

Check the ap;iropriutc blank on the right that most nearly apbroaches your
fecling.

> 53 >
3. . B B s
=) b3 o =5 =
. c w = 3 C a =4
: U S OB 2 SZ22%
Item *Statement Aha < A e Z9S
1. Having more Black and Indian students at Con-

cordia College is a good thing.

1t is more important to have Black students at

Concordia than Indian students.

3. There has been too much moncy wasted already
in this country on scholarship programs for
minority students,

4.  Black.and Indian students really should Be inte-
grated into every facet of Concordia College

life.
5.  lobject to interracial dating. /
6. | have no particular feelings one way or the

other about Black and Indian students on

campus.
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13.
14.

15,

23.

24,
25.

[ would rather see Indians getting the benefit of
this program than Blacks.

Concordin is a pretty good place. We really do
not need all this concern about change.

I resent Indian men dating White women.

Most Black people have an offensive odor.
Black and Indian students are as intelligent and
honest as any other student.

These students, unlike regular Concordia stu-
dents, need special courses in middle-class values,
such as studying hard, keeping dormitory rooms
clean, importance of grades, etc.

I resent White men dating Indian women.
Blacks study harder than Indians.

Black and Indian people should be shown some
preference to make up for the previous condi-
tions of discrimination that have existed in this
country. '

I would rather have an Indian sharing a room
with rue than a Black.

[ reseni Black men dating Indian women.

The Black and Indian students on this campus
are aggressive and hostile. .

‘We should move faster in bringing more Black
and Indian students on campus.

Indian people have a strange odor.

Jd.want to help the Black and Indian students on
.campus; but I do not know how to start.

The increase of Black and Indian students on
campus has.brought about a corresponding
lowering of our educational level.

These students should not be singled out for

. special privileges any more than White students.

[ resent Indian men dating Black women.

[like attending classes and studying with Black
and Indian people.

P

sstieangt
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26.

31

32.

33,
34,
35.
36.

37.

38.
39.

40.

Even though this cause sounds good, | prefer a
policy of wait-and-see before I become friendly
with the Black and.Indian students on campus.

I would rather go out on the town with a Black
than an Indijan. )

Most Black and Indian students on campus take
the pursuit of their studies seriously.
I resent Black men dating White women.

There is really something refreshing about the
campus in having Black and Indian students
here. '

When I see Black and White people together in
social situations I fear that our campus is headed
for trouble. '

The Black and Indian students should be more

involved in campus social life.

This program for Black and Indian students
should be discontinued until we have evaluatad
the results of the last two years.

Interracial dating is a personal thing and should

" not be opposed by any group on campus.

No matter how wonderful the idea, Black and
Indian students have to learn to behave them-
selves before they will be acceptable to.me on
campus. i3

-Ireally feel badly when | see how some Blacks

and Indians are being treated. -

Black and Indian students do not appreciate

really the free educational opportunity they are
being given.

I resent White men dating Black women.

Even though the church teaches that all men are

- equal in the sight of God, it does not follow that
.. 1 must go overboard in my relations-with Black

and Indian people. |

If the Black and Indian students protest their
treatment on this campus, they would have a
right and it would be a healthy sign.
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41.  Black and Indian students on campus are getting
a free ride without deserving jt- -

.42, Having more Black and Indian students on cam-
' pus should have been a goal of the college years .
ago.’
43.  Iresent Black and Indian students being given
scholarships to attend this college.

44.  Students on this campus are not too friendly
with other students,

45.- To get what they want, Blacks and Indians, more
than others, are willing to use unethical prac-
tices.

46. Ishould make an effort to talk to the Black and
Indian students on campus.

"47.  The college has contributed more to the pro-
gram than it has received from Black and Indian T
students,

48. There is appreciable evidence of White racism
on campus.

49.  lam willing to go out of my way to see that
Black and Indian students are successful on
campus,

50.  The greater the percentage of Black and Indians
on campus the less desirable our campus will
become.

51, Itisalright for Blacks, Indians and Whites to be
- together in social situations, but one must be
carcful that they do not lead to romantic in-
volvements, '

HI. COMMENTS

[ have certain feelings about Blacks that have not been captured by these
_statements: . : .

I have certain feelings about Indians that have not been captured by these
““stitements:”

I wish to comment further:

148

131

ERIC

Aruitoxt provided by Eic:



Bibliography
BOOKS

Barrett, Russell H. /ntegration at Ole Miss, Quadrangle Books, Chicago, 1965,

Blau, Peter M, and Page, Charles H. Bureaucracy in Modern Society, Random
House, New York, 1956. : :

~Blau, Peter M. and Scolt, W. Richard. Formal Organizations, Chandler Pub- -
lishing Co., San Francisco, 1962, :

Boyer, Alan E. and Boruch, Robert F. The Black Students in American Col-
: leges, American Council on Education, Washington, D.C., March:1969,
_p. 60, Research Report, Vol. 4,No.2. -

The Campus and The Racial Crisis, Background papers for participants of the
52nd annual meeting of the American Council on Education, Washington,
D.C., 1969, ' : :

Clark, Kenneth B. and Plotkin, Laurence. The Negro Student at Integrated
Colleges, National Scholarship Service and Fund for Negro Students, 1963.

Coleman, J, et. al. Equality of Educational Opportunity, U.S. Government
‘Printing Office, Washington, D.C., 1966.

e "College Entrance Examination Board: Admission of Minurity Students in

Midwestern Colleges, Higher Education Surveys, Report M-1 ,’Muy 1969.

Discrimination in Higher Education, First Southwide Conference on Discrimi- ~

“nation in Higher Education, Southern Conference Educational Fund, Inc.,
‘New Orleans, La., 1950. ‘ ‘

Docrmann, H. Crosscurrents in College Admissions, Teachers College Préss,
Columbia University, New York, 1970. '

Egerton, John. State Universities and Black Americans: An [nduir} [)‘xto'De-
segregation and Equity for Negroes in 100 Public Universities, Southern
Education Foundation, May 1969. ' ,

Egerton, John. Higher Education for “High-Risk " Students, Southern Educa- ..
tion Foundation, Atlanta, Ga., ED02985, “Southern Education Report,”
. Vol. 3, No. 7, March 1968. :

Festinger, Leon. 4 Theory of Cognitive Dissonance,.Stszo rd University Press,
Stanford, Culif,, 1957,

Ginzberg, Eli. The Middle-Cluss Negro in the White Man’s World, Columbia
University Press, New York, 1967.




Blacks on White Collcge Campuises

Gordon, Edmund W. ligher Education of the Disadvantaged, New Dimen-
sions in lligher Education, No. 28, Duke University, Durham, N.C., April
1967.

Gordon, Edmund W. and Wilkerson, Doxey A. Compensatory Education for
the Disadvantaged: Programs and Practices Preschool through College, Col-
lege Entrance Examination Board, New York, 1966.

Holmes, Dwight Oliver Wendell. The Evolution of the Negro College..Burcuu
of Publications, Teachers College, Columbia Universily, New York. 1934.

Jaffe, A, J., Adams, Walter and Meyers, Sandra G. Negro Higher Education in
the 1960s, Pracger Publications, New York, 1968.

Johnson, Charles S. The Negro College Graduate, University of Nerth Cuarolina
Press, 1938, reprinted McGrath Publishing Co., College Park, Md., 1969.

" Jones, Thomas Jessic. Educational Adaptations, Report of Ten Years Work
of the Phelps-Stokes Fund, 1910-1920, Phelps-Stokes Fund, New York.

Kendrick, S. A. Extending Educational Opportunity--Problems of Recruit-
ment and Admissions, High Risk Students, Cultural Deprivation, Association
of Amnerican Colleges, Washington, D.C., January 15, 1969.

Licbow, Elliot. Tally’s Corner, Little, Brown & Co., Boston, 1967.

McClung, Lee Alfred. Fraternities Without Brotherhood. Beacon Press, Bos- , :
ton, 1955, "

McGrath. The Predominantly Negro Colleges and Universities in Transition,
Bureitu of Publications. Teachers Callege, Columbia University, New York,
1965.

Miller, Albert H. Problems of the Minority Student on the Campus, Associa-
tion of American Colleges, Washington, D.C., January 15, 1969.

Noble, Jeanne L. The Negro Woman's College Education, Burcau of Publica-
tions, Teachers College, Cohmbia University, New York, 1956.

Plaut, Richard L. Blueprint for Talent Searching, National Scholarship Service
and Fund for Negro Students, New York, 1957. :

Popper, Samuel H. The American Middle School, Blaisdell Publishing Co.,
Waltham, Mass., 1967.

Spaulding, Ben and Mason, Tony. College Opportunities for Southern Negro
Students, University of North Carolina, Chapel Hill, N.C., Scptember 1966.

Wessman, Alden E. Evaluation of Project ABC: An Evaluation of Dartinouth
College Independent Schools Scholarship:Program for Disadvantaged High e
School Students, U.S. Department of Health, Education and Welfare, Of-
fice of Education, Washington, D.C., Supcrintendent of Documents,
I Government Printing Office. April 1969, ’

Wiggins, Samucl P. The Desegregation Era in Higher ducation, McCutakan
Publishing Corp., Berkeley, Calif., 1966.

150

134

O

ERIC

Aruitoxt provided by Eic:



Bibliography

Wilson, Kenneth M. Bluct: Students CRC Colleges: Their Characteristics and
Their First Year dcademic Performance, College Rescarch Center, Research
Memorandum, Vassar College, Poughkeepsie, N.Y., 1969.

Woudson, Curter G, The Education of the Negro Prior to 1861, The Asso-

ciated Publishers, Inc., Washington, D.C., 1919, reprinted by Arno Press,
New York, 1968,

ARTICLES

“Black Mood on Campus,” Newsweek, February 10, 1969, pp. 53-59.

Clark, Kenneth B. “The Most Valuable Hidden-Resources,” College Board
Review; No. 29, Spring 1956, pp. 23-206.

Doddy. Muriey . *“The Progress of the Negro in Higher Education,” Jour-
nal of Negro Education, XXXIL, 1963, pp. 485-492.

Douvan, Elizabeth. *“Social Status and Success Strivings,” The Disadvan-
taged l.earner: Knowing, Understanding, Lducating, ed. Staten W.
Webster, Chandler Publishing Co.. San Francisco, 1966, pp. 53-61,

“The Falling University,” Newsweek, January 22.. 1968, p. 59.

\

Ferguson, Harold A. and Plaut, Richard L. “Talent: To Develop or Lose,”
The Education Record, April 1954, pp. 137-140.

Foreman, Paul B. “*Race Confronts Universitics: A Preface for Policy,”
Journal of General Education, Vol. 20, July 1968, pp. 81-97.

Harleston, W. “Higher Education for the Negro,” Atlantic, Vol. 216. No. S,
November 1965, pp. 139-144.

Henry, Jules. “White People’s Time. Colored People’s Time." The Disadvan-
tuged Learncr: Knowing, Understanding, Lducating, cd. Staten W,

Webster, Chandler Publishing Co.. San Francisco., 1966, pp. 185-
191,

Howe, Harold, Jr. ““The Negro American and Higher Education.” speech pre-
sented by the U.S. Commissioner of Education to the United Negro Col-
lege Fund Conference on Higher Education, Washington, D.C., Decem-
ber 3, 1968,

Hoy, John C. *““The Price of Diversity,” Saturday Review of Literature,
February 15, 1969, pp. 96-97, 104-105.

Tencks, Christopher and Riesman, David. *“The American Negro College,”
Harvard Educational Review, Vol. 37:1, Winter 1967, pp. 3-60.

Johnson, Guy B, “Desegregation in Southern Higher Education,” Southern
Education Report, Vol. XX, Junc 1964, pp. 5-7.

Josselyn, Irene, “The Ego'in Adolescence,” American Tovirnal of Ortho-
psychiatry, Vol. 24, April 1954, pp. 223-237.

Kendrick, S. A, “The Coming Segregation of Our Selective Colleges,” Col-
lege Bourd Review, Vol. 66, Winter 1967-68, pp. 6-13. :

151

135

ERIC

Aruitoxt provided by Eic:



Blacks on White College Campuses

Kendrick, S. A, and Thomas, Charles L. “*Transition from School to Col-
lege,” Review of Educational Rescarclt, American Educational Rescarch
Association, Vol. 40, No. 1, February 1970, pp. 151-179.

LaBrant, Lou. “*College Programs: The Prefreshman Program at Dillard Uni-
versity,” The Educationally Retarded and Disadvantaged; Sixty-sixth
Yearbook, National Society for the Study of Education, University of
Chicago Press, Chicago, 1967, pp. 237-259.

Lane, Hugh W. “The Black Agenda for Higher Lducation,” College Board
Review, Spring 1969, No. 71,

Liddle, Gordon . and Rockwell, Robert 15 “The Role of Parents and Fam-
ily Life,” in The Disadvantaged Learner: Knowing, Understanding, Edu-
cating, ed. Staten W, Webster. Chandler Publishing Co.. San Fran-
cisco, 1960, pp. 400-405. -

Meister, Morris, Tauher, Abraham, and Silverman, Sidney. “"Operation
Sccond Chance,” Junior College Journal, No. 33, October 1962, pp. 78-

Monat, Lucia. “A University and lts Negro Students Reach an Understand-
ing.” Chronicle of Higher Education, May 20, 1968, p. 4

Parsons, Talcott, “Pattern Variables Revisited: A Response to Robert
Dubin,” American Sociological Review, Vol. 25, No. 4, August 1960, pp.
467-482,

Plaut, Richard L. *“lncreasing the Quantity and Quality of Negro Enroll-
ment in College,” Harvard Educational Review, Vol. 30, No. 3, Summer
1960, pp. 270-279.

Rainwater, Lee. “*Crucible of Identity: The Negro Lower Class Family,” Dac-
dalus, Winter 19606, Vol. 95, pp. 172-216.

Ricssman, Frank. “The Culture of the Underprivileged: A New Look,™ in The
Disadvantaged Learncr: Knowing, Understanding, Educating, cd. Staten W.
Webster, Chandler Publsihing Co.. San Francisco, 1966, pp. 53-61.

Rose. Arnold M, "Graduate ".‘raining for the *Culturally Deprived,” " Sociol-

ogy of Education. Spring 1966, pp. 201-208.
Sabine, Gordon A, *“Michigan State’s Search for More Negro Students.”
College Board Review, No. 09, Fall 1968, pp. 11-14. ‘
St. Clair, Drake. **Social and Economic Status,” Daedalus, Vol. 94, No. 4, '
Fall 1965, pp. 780-792. '

Thelwell. **Black Studics and White Universities,” in Justice Denied . in William
M. Chace and Peter Collier, Harcourt, Brace & World, New York. 1970,
pp. 538-548.

Thompson, Charles H. “The Relative Enrollment of Negroes in Higher Ed-
ucation,” Journal of Negro Education; Vol. 22, 1943, pp. 430-441.

136

O

ERIC

Aruitoxt provided by Eic:



